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The study reported on here was designed to investigate the challenges faced by teachers when teaching reading in Grade 4
English First Additional Language (EFAL) in East London, South Africa. This research study was framed by the socio-
constructivist theory of reading. A case study design that corresponds with the constructivist paradigm was used to gather
qualitative data. Semi-structured interviews and observations were conducted with 12 teachers who were purposively selected
from 4 public schools (2 English teachers from each school and 1 natural sciences teacher) to establish the challenges that they
encountered in their attempts to encourage Grade 4 EFAL learners to gain proficiency in English. Data presented were taken
from a large scale on English reading problems. The data were analyzed using Critical Discourse Analysis and were arranged
and coded into 5 themes. The major findings refer to the poor level of reading of Grade 4 EFAL learners, a decrease in teacher
and learner motivation, overcrowded classrooms and inadequate training on reading strategies. Based on the findings of the
study and an extensive literature review, the Comprehensive Model for teaching reading is recommended.
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Introduction

As English is spoken widely throughout the world, many people view proficiency in English as contributing
towards access to employment opportunities, higher education, traveling widely, and even a better life. English is
used all over the world as a means of interaction among people from different backgrounds, cultures and ethnic
groups (Macedo, 2019). However, teachers face several challenges in and out of the classroom since learners find
it difficult to practice the language due to limited classroom language opportunities (Liziwe & Moodly, 2018).
The challenge of limited resources and underqualified teachers is a problem (Dewi, 2015). “Across grades, the
likelihood of reading below the basic level was highest for children from nonmajority groups, children from low-
income backgrounds, and children who were classified as English-language learners” (Lonigan, Purpura, Wilson,
Walker & Clancy-Menchetti, 2013:112). August and Shanahan (2017) state that vocabulary training has been
recommended by the National Reading Panel to promote English reading comprehension of primary schools
learners. In spite thereof, reading is still problematic in the United States of America. Aradjo and Costa (2015)
state that parental collaboration with schools in Denmark helped in promoting Grade 4 learners’ English reading
comprehension.

Caro, Sandoval-Hernandez and Lidtke (2014) state that the relation between home and school marked a
great development in English for Fourth Grade learners in Denmark. Indeed, while it has been widely noted in
research conducted in Australia, Kalb and Van Ours (2014) add that children who read at home regularly are
likely to achieve good scores in literacy when they reach the Fourth Grade. Unfortunately, Mojapelo (2018)
highlights that the reading culture in many African countries is poor or simply does not exist. In Rwanda there is
a prevalence of oral communication more than reading of stories. Lumadi (2016) posits that some Grade 4 learners
are unable to construct even a single correct sentence because of vocabulary limitations since they cannot read
with comprehension. Subsequently, in Zimbabwe, 172,698 of the Grade 4 learners who sat for the O level
examinations in 2012, only 31,767 (18.4%) passed with at least five subjects. English was one of the three subjects
with the lowest scores (Gonda, 2013, cited in Liziwe & Moodly, 2018).

Teaching English reading in primary school is different from secondary school. Teachers who teach reading
comprehension in Grade 4 EFAL experience various challenges and constraints. Hence, there is a need to re-
evaluate the approaches used to teach English reading (Behroozi & Amoozegar, 2014). The findings reveal that
teaching English to EFAL learners in Grade 4 has challenges as the proficiency level achieved by students seem
to be far from the actual goals of additional language education since learners are unable to read with
comprehension (Akbari, 2015). Consequently, teaching English reading to EFAL learners is a challenging task in
developing countries like South Africa. Activities that are done in primary schools should incorporate content and
body movements (Schmidt, F, Benzing, Wallman-Jones, Mavilidi, Lubans & Paas, 2019). Teachers need to
demonstrate the lesson and learners need to imitate the teacher in the process. However, in overcrowded
classrooms teachers find it difficult to interact with learners. A suggestion was that classrooms should forster
interaction rather than competition (Jensen, Mejia-Arauz, Grajeda, Toranzo, Encinas & Larsen, 2018). Poor
reading challenges have been a concern for most researchers on the teaching of English to first additional language
learners in South African primary schools. Entwisle, Alexander and Olson (2019), Spaull, Pretorius and
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Mohohlwane (2018) and Taylor, Fleisch and
Shindler (2007) submit that challenges that were
highlighted in their research studies revealed the
poor level of reading in South African schools.

The teaching of English in African schools is
still a challenge for current and future governments
(Weda & De Villiers, 2019). The new Curriculum
and Assessment Policy Statement recommends that
an additive bilingual approach to the teaching of first
additional language (FAL), which is English in this
study, should be followed in Grades R to 3
(Department of Basic Education [DBE], 2014).
Learners at this stage of development are assumed to
have acquired proficiency in reading through the
influence of their mother tongue. However, South
African primary school learners in Grade 4 are
affected by the transition to being taught in English
as language of learning and teaching (LoLT). In
Grades R to 3 they are taught in their mother tongue
and the shift to English causes barriers. Widodo and
Dewi (2018) submit that learners at this stage lack
fluency in English that leads to English reading
difficulties. Most learners in primary schools do not
use English in their homes as they communicate in
their mother tongue, which (for this study) is
isiXhosa. Learners are forced to learn in a language
that is not familiar to them (Van der Merwe & Nel,
2014).

Research shows that reading, and particularly
reading comprehension, in South African rural
schools is problematic (Klapwijk, 2015; Pretorius &
Lephalala, 2011). Researchers reveal that Grade 4
learners fear to respond to the questions requiring
language skills because of the language barriers
(Janse van Rensburg, 2016; Joubert, 2015; Van der
Merwe & Nel, 2014). Klapwijk (2015:1) posits that
reading with understanding relies on the “ability to
read effectively from an early age.” However,
irrespective of several attempts by the Department
of Education (2011), reading is still problematic in
primary schools and affects teachers and learners.
Foncha and Sivasubramaniam (2014) concur that the
inability to read in primary schools is a big problem
that affects learners’ teaching and learning.

The decrease in teacher motivation negatively
impacts on English reading in primary schools in
disadvantaged backgrounds (Sugino, Abe & Ueda,
2017). Sugino et al. (2017) point out that those
learners’ behaviour causes a loss of educator
prestige. Fiszman (2015) echoes this sentiment and
points out that the salary that educators earn in return
for their effort is quite low compared to other
professions. Several researchers propose that to
develop learners’ reading skills, a stimulating
relationship between teacher and learners is essential
(Kelly, 2017; Ramirez, Lépez & Ferron, 2019).
Several changes in the curriculum and the advances
in technology are contributing factors. Factors
related to learner reading achievement are centered
on reading motivation and reading-related

self-perception. Learners with a low sense of
efficacy tend to give up more easily — they don’t
complete reading tasks, become involved in off-task
activities or they avoid the task completely (Fenn,
2018). Pretorius and Spaull (2016) reveal that the
lack of attention to reading does not only have
detrimental consequences for the development of
reading skills but also for improvement in
proficiency and comprehension in EFAL learners.
Hence, we investigated the challenges faced by
teachers when teaching English reading to Grade 4
EFAL learners.

Poorly trained educators and dysfunctional
schools also contribute to the problems with English
reading. Evidence from literature validates that
teachers are the most critical participants in
educational reform — predominantly in those that
influence what happens in the classroom (Pearce &
Wood, 2019). Teachers should rigorously assist
Grade 4 learners to be able to read with
comprehension (Akbari, 2014; Jafari & Kafipour,
2013; Tabatabaei & Hoseini, 2014). English
educators at primary school levels encounter
challenges regarding knowledge, skills and
strategies to promote the teaching of English reading
(Ferris, 2018). Researchers such as Iwai (2016),
Korthof and Guda (2016) and Muijselaar, Swart,
Steenbeek-Planting, Droop, Verhoeven and De Jong
(2017) state that a relationship exists between
reading comprehension and reader’s strategies.
Researchers should suggest strategies to support
educators and motivate learners by instilling a
reading culture in FAL learners in primary schools,
since reading problems are still prominent.

Ethical clearance for this research was granted
by the University of Fort Hare (MOO 041 SFES 01).
There are only a few schools in rural areas and
learners travel long distances to school. The schools
are so congested that teaching and learning are not
effective. The challenge of resources and
underqualified teachers is a problem. Our study is of
significance to curriculum developers, education
specialists and English subject advisors, principals
of schools, English educators, parents and
decision-making bodies in shaping the education
system. This may help Grade 4 EFAL learners to
instil a culture of reading to enhance reading skills,
which will add to the development of critical
thinking and observational skills. In conclusion,
various studies have been carried out on the
challenges experienced with English in primary
schools. Not much research has been done about the
challenges faced by Grade 4 teachers when teaching
English reading comprehension in primary schools
in disadvantaged backgrounds. Therefore, we
attempted to fill the gap by examining the challenges
that teachers face when teaching English reading in
primary schools in disadvantaged areas. This study
adds value to the body of knowledge and we make
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recommendations on how to address these
challenges experienced by teachers.

The theoretical framework underpinning this
study was anchored in the constructive theoretical
lenses of socio-constructivist theory of reading. The
theory mandates that researchers link the study to the
knowledge contributed by other researchers (inci &
Yildiz, 2019). The socio-constructivist theory of
reading is a social process that takes children’s
contexts in and outside school into consideration
(Vygotsky, 1978, cited in Hovious, 2018).

Constructivism as an Education Theory
Vygotsky (1978, cited in Schmidt, HG, Rotgans &
Yew, 2019) state that constructivism refers to
learning as an active process where learners can
create new ideas or concepts that are based upon
their current or prior knowledge. Vygotsky (1978,
cited in Dang, 2018) argues that constructivism as
an education theory has implications for teaching
reading comprehension in expediting learning; the
teachers must take the cultural context of the
learners into consideration as it influences their
thinking and actions. Learners can be given
problem-solving activities with instructions for
reading comprehension. Thereafter, the learner
should work independently, using his/her
background knowledge and skills with guidance
from the teacher. The teacher should be there to
guide and translate the instructions for the learners.
Teachers should motivate and encourage
learner participation to discover the principles on
their own, guided by prior and the current
knowledge. Barrett and Long (2012) suggest that
curriculum should be spirally organised to allow
learners to build on prior knowledge. Magro (2018)
is of the view that in constructivism people construct
their understanding of phenomena by relating with
others and objects in the world around them. Kepe,
Foncha and Maruma (2017) also argue that
constructivism builds critical thinking in learners as
they can work alone without the interference of an
educator, hence, they need to cultivate a culture of
reading in learners.

Challenges influencing reading: South Africa

South African educators face many challenges in the
teaching of English reading in Grade 4. These
challenges  negatively  influence  learners’
educational progress and competency. These
challenges are the following:

Teacher competency

Evidence from literature confirms that teachers are
the most critical participants in educational reform,
predominantly in those that influence what happens
in the classroom (Pearce & Wood, 2019). Teachers
need to equip themselves with new strategies of
teaching reading to meet the learners’ academic,
linguistics and social needs (Sosa-Provencio,

Sheahan, Fuentes, Mufiiz & Prada Vivas, 2019).
Teacher training in South Africa is a concern.
Reading is crucial for all subjects at school.
Teachers in South African schools lack the
knowledge of how to teach reading. Competent,
qualified educators should use correct methods to
teach English reading in an environment that is
conducive to teaching and learning (Rosyida &
Ghufron, 2018).

Parental involvement and socio-economic
environment

The bulk of the learners in rural areas come from
impoverished backgrounds. Newman (2019) argues
that children from poverty-stricken families perform
poorly at school. Learners from poor backgrounds
show difficulty in English reading since some
parents lack the foundation to teach them to read.
Echoing the foregoing, Xiang, Hao, Qiu, Zhao and
Gu (2018) add that parents lack resources which
include financial and physical resources as well as a
support system. Hence, the socio-economic status is
considered as a cause of poor learner performance in
English reading in primary schools (Kainuwa &
Yusuf, 2013). In addition, parents should have home
libraries to enhance their children’s reading skills
(Fox, 2018).

Big class sizes

Overcrowded classrooms are common in South
African schools — especially in rural areas. The DBE
(2014) submits that the learner-educator ratio for
public schools in South African school is 30:1. This
is not the case in many schools in South Africa.
Miron, Shank and Davidson (2018) concur that the
ratios are not implemented in most of the schools in
South  Africa. Big classes create chaos,
inattentiveness and disruption of lessons (Siperto,
2018). Blunden-Greef (2015:120) adds that for
learners to acquire proficiency in reading they “need
to practice speech in the classroom which requires
added attention.” This causes frustration for
teachers, as they cannot be effective in teaching
English in such an environment. Khumalo and Mji
(2014) report that a school in the Eastern Cape had
165 learners in a Grade 3 class and 140 learners in a
Grade 2 class. Overcrowded classrooms and the lack
of skilled, trained teachers contribute to learners’
failure rate (Wedgwood, 2013, cited in Siperto,
2018).

Availability of resources

South African schools, especially in rural areas, lack
resources. This contributes to the difficulty of
improving reading in schools. Learners should have
access to proper reading materials that enhance
development of good skills required (Rosyida &
Ghufron, 2018). We believe that Grade 4 teachers
usually use traditional learning materials such as
chalkboards and wall charts, which do not improve
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the teaching of English reading (Roman, Delgado,
Ubilluz & Bedo6n, 2019). Most schools in
disadvantaged backgrounds do not have modern
technology, which may assist in improving reading
problems (Dawson & Shand, 2019). Spaull and
Hoadley (2017) reveal that South African learners
still lack improvement in reading in Grade 4, which
results in learners having difficulty to read with
comprehension. One solution to this problem could
be the inclusion of training on the development of
teaching materials in teacher education programmes.
This will help teachers to adapt existing materials to
address the learners’ needs or construct new
materials with existing facilities (McGrath, 2013).
Researchers such as lwai (2016), Korthof and Guda
(2016) and Muijselaar et al. (2017) state that a
relationship exists between reading comprehension
and readers’ reading strategies. Researchers should
suggest strategies to support educators and motivate
learners by instilling a reading culture in FAL
learners in primary schools, since reading problems
are still prominent.

Reading Strategies

The literature on reading strategies shows that
teaching strategies is one of the most effective
means of helping students to overcome reading
problems (McNamara, 2017).

Reading aloud

Paige (2011) states that in reading aloud, teachers
should read the text aloud with the learners to model
reading, which could help with difficult words.
Reading aloud in front of peers can provoke anxiety
among learners who struggle with reading.

Silent reading

Sustained silent reading (SSR) is a form of
school-based leisure reading where learners read
silently in a selected time period every day in school.
Stevens, Walker and Vaughn (2017) states that SSR
does not enhance reading fluency.

Cognitive reading strategy

Cognitive strategies are direct language learning
strategies that can help students to consciously
process meaning in the target language (Kasimi,
2012). Readers activate their background
knowledge and apply this to aid them in
understanding what they are reading. Cognitive
reading strategies enable learners to comprehend a
text in order to decode language units and to
construct a coherent mental representation of the
text. This representation can be retrieved by learners
for diverse determinations after reading is
completed. Learners will be able to recall
information from the text, answer questions and
apply the knowledge obtained from the text.
Learners can integrate the text information that they
are reading with information from background
knowledge. In line with the above view, Zarra-

Nezhad, Shooshtari and Vahdat (2015) add that
cognitive strategies are related to learners’
understanding of texts by making predictions,
translating, summarising, and guessing meaning
from context, and relating their reading to their
background knowledge.

Metacognitive reading strategy

Li (2010) argues that literature on metacognitive
awareness of reading strategies indicates the need to
increase understanding of readers’ metacognitive
knowledge about reading strategies so that
individuals develop into active and constructively
responsive readers. Zhang and Seepho (2013) reveal
that metacognitive reading strategies are the
strategies that are employed by readers in order to
improve their awareness and control over reading
comprehension and to evaluate it. O’Malley and
Chamot (1990, cited in Zarra-Nezhad et al., 2015)
submit that the term metacognition has been used to
refer to knowledge about cognition or the regulation
of cognition. Hurd and Lewis (2008:72) state that
metacognitive strategies are “indirect strategies used
to monitor the self when engaged in an activity such
as reading.” Ellis (2015) asserts that in high
proficiency levels learners tend to use a range of
metacognitive  strategies to enhance their
proficiency. Cognitive and metacognitive strategies
have been indicated to contribute to helping learners
face their challenges in comprehending a text. The
use of cognitive and metacognitive strategies
indicates a positive relationship to the learners’
reading comprehension performance (Naeini &
Rezaei, 2015).

Methodology

The aim of the study was to elucidate the challenges
experienced by educators when teaching Grade 4
EFAL learners. In the study we used a qualitative
research approach embedded in a constructivist
paradigm and a case study research design. Merriam
and Grenier (2019) state that the qualitative research
approach permits holistic research of the problem at
hand, taking a few variables into consideration. In
this study we used interviews and observations with
12 teachers in four schools in East London (Buffalo
city district) in the Eastern Cape province of South
Africa.

Purposive sampling was used to select
participants as we attempted to gain an in-depth
understanding of what reading challenges Grade 4
educators perceive when teaching reading to
Grade 4 EFAL learners. The participants in this
research were three educators from each school —
two language teachers and one natural science
teachers. The choice of interviewing language
teachers was because they taught reading. In many
South African schools, English becomes the LoLT
in all subject areas from Grade 4 (DBE, 2014). The
content teachers were interviewed to establish what
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challenges they encountered in their endeavours to
encourage proficiency in English among Grade 4
EFAL learners.

Data Collection Methods

Semi-structured interviews and observations were
conducted to gain in-depth information about the
issue at hand. All necessary steps were taken to
ensure that the participants understood the research
requirements and that the key principles of informed
participant consent, confidentiality, right to
withdraw, anonymity and avoidance of harm were
upheld (Cosgrove, 2018). Five themes emerged
from the data collected through the interviews and
observations.

Primary Research Question

The primary research question in this study was:
What challenges affect the teaching of reading skills
in Grade 4?

Secondary Research Question

The secondary research question in this study was:
How do teachers address the challenges
encountered?

Results

The study was conducted to investigate the
challenges faced by teachers when teaching English
reading to Grade 4 EFAL learners in East London.
Codes were used, for example, EP1 (English
participant 1), NSP2 (natural science participant 2).
We used an observation schedule to observe the
teachers while teaching English reading in Grade 4.
To strengthen the validity of the study, we also
observed lesson presentation and classroom
management, recording the natural occurrences
while the teachers interacted with the learners in a
classroom scenario. We arranged the responses
provided by the participants under specific themes,
which were analysed, interpreted and are discussed
as follows:

Theme 1 Description of obsolete facilities and
inadequate infrastructure

Theme 2 Description of overcrowded classrooms

Theme 3 Description of poor reading challenges

Theme 4 Description of teacher/learner
demotivation

Theme 5 Description of parental involvement

Obsolete Facilities and Inadequate Infrastructure
The participants conveyed that the inclusion of
appropriate teaching materials could increase the
quality of education. Teachers are forced to use the
traditional ways of teaching since no resources are
available. This inhibits the improvement of reading
in schools.

EP1 summarised the issue as follows:

Lack of resources such as reading material limits

the learners’ understanding of English. | gave

learners extra homework. Most of them do not do it
because readers are limited. Tell me who is at fault
here, the learners, teachers, parents or the system?
NSP1 responded:
We have the computer room which was full of
computers, but it was vandalised, and the computers
were stolen. There is no security in our school. We
had a library that is nothing else but a white
elephant. This is a challenge, community is not
working hand in hand with the school. There is no
reading material, no books.
The findings agree with those of Romén et al. (2019)
who found that Grade 4 teachers usually used the
traditional learning materials, viz. chalkboards and
wall charts. This is in line with Dawson and Shand
(2019) who add that most schools in disadvantaged
backgrounds do not have modern technology, which
may assist in improving reading problems in
primary schools. The findings agree with those of
researchers such as Iwai (2016), Korthof and Guda
(2016) and Muijselaar et al. (2017) who confirm that
a  relationship  exists  between  reading
comprehension and readers’ reading strategies. One
school integrated e-learning as computers are used
extensively in that school. The teacher used an
overhead projector when teaching. Learners were
actively involved interacting with each other by
sharing their stories. Learners were engaged by
doing e-reading on the computers.

Overcrowded Classrooms

Almost all the participants expressed negative
teaching experiences concerning the size of classes.
Teachers felt that they failed to optimise their
potential in teaching English reading due to the big
classes. Overcrowded classrooms create more
challenges for management control, planning and
assessment (Atkins, 2018). Conversely, small
classrooms are not disruptive, learners are attentive,
and they finish the tasks on time. It is easy for
teachers to use a variety of reading strategies to
afford quality education (Powers, Bierman & The
Conduct Problems Prevention Research Group,
2013).

EP2 responded as follows: “A big classroom is
a problem. You cannot exercise discipline. I am
unable to implement other strategies except chorus
reading, which is not effective.”

During the observations we noticed that the
classes were big and lacking furniture. Ventilation in
some classes was limited. There were no fans. One
cannot expect to enforce discipline in such
situations. The findings are in line with Siperto
(2018) who highlights that big classrooms create
chaos, inattentiveness and disruption of lessons.

Poor Reading Challenges

Poor reading by EFAL learners in South African
primary schools have been a concern for most
researchers (Singh, 2015). No simple strategy exists
to remedy the situation, however, working together
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may kindle meaningful change (Maddock &
Maroun, 2018).

The comment by EP3 summarises the issue:

The transition to Grade 4 is a challenge. Learners

were used to being taught in their mother tongue

from Grade R-3. | use reading aloud and shared
reading strategies but I'm not sure how to teach
strategies as | have never been taught reading.

Learners are not reading fluently. The time

allocated for reading is too little.

The findings are in agreement with those of
Behroozi and Amoozegar (2014) who highlight the
need to re-evaluate the approaches used to teach
English reading. During the interviews and
observations it became clear that there was a need
for teachers to advance their knowledge on how to
implement reading strategies. This is in line with the
findings by Ferris (2018) who state that English
teachers at primary school level encounter
challenges regarding knowledge, skills and
strategies to promote the teaching of English
reading.

NSP1 stated as follows: “Our learners are
unable to read and their attitudes towards English
will not take them anywhere. They used to be taught
in their mother tongue, now what | do in natural
science, | teach them in Xhosa.”

Another participant (EP4) addresses the issue
from a different point of view. His short comment
states that the use of various strategies enhanced
reading skills.

I check difficult words in the text and explain to the

learners after letting them predict what is in the text.

I get a chance to establish prior knowledge. | model

reading to my learners and allow them to follow

after me while | am reading the text, I ask questions
after 1 have explained the text or extract to them.

Learners join the club to instil a culture of reading.

Learners must finish one book in 2 weeks’ time,

come with a summary in the classroom and it is read

aloud with questions and answers involved. We
always allow learners from Grade 4 to make use of
the library to get books that are age appropriate to
read them in the library.
Some teachers refute these views as we established
that some learners were able to read with
comprehension with the use of a variety of strategies
and interacting with others by sharing the stories
they have read. The above views are in agreement
with  Magro (2018) who submits that in
constructivism people construct their understanding
of phenomena by relating with others and objects in
the world around them. Learners joined the reading
club and shared the stories in the classroom. This is
in line with Dang (2018) who submits that teachers’
and learners’ interaction is important as the teachers
and the learners should participate in the activity.

Teacher/Learner Demotivation

Demotivation can be external and internal and is
caused by different factors. Teachers’ boring and
monotonous voices cause negative attitudes and the

development of hatred of English in learners (Baba
Khouya, 2018). A lack of self-confidence can also
reduce motivation. Teaching methods, materials and
teacher competency, teachers’ personality and
commitment can be the main source of demotivation
(Ghaith, 2019).

EP3 stated: “Teaching is no longer fun. We are
keeping a bunch of learners who are unable to read.
I just move with the ones who are interested. The
money is too little for what we endure in the
classrooms.”

The above view is in agreement with Fiszman
(2015) who submits that the salary that teachers earn
in return for their efforts is quite low compared to
other professions.

NSP2 responded:

There are learners who are unable to read and who

are even unable to write. They write something you

will not be able to understand. Some learners mix

English with their mother tongue when answering

the question after they have read the extract. | do not

bother myself if the answer is correct.
This is in line with Sugino et al. (2017) who reveal
that the decrease in teacher motivation negatively
impacts on English reading in primary schools in
disadvantaged backgrounds and that the learners’
behaviour cause the loss of educator prestige.

Parental Involvement

EP2 responded: “Parents do not involve themselves
in their children’s education. They do not help them
with any homework. They are illiterate — even
siblings are unable to read.”

Kainuwa and Yusuf (2013) submit that socio-
economic status is considered as the cause of
learners’ poor performance in English reading in
primary school.

Discussion of Findings

The aim of the study was to investigate the
challenges that teachers encountered when teaching
reading to Grade 4 EFAL learners. The major
themes that emerged were over-crowded
classrooms, inadequate facilities and inadequate
infrastructure, demotivation of teachers, poor
reading and a lack of parental involvement. These
challenges inhibit the progress of promoting English
reading to Grade 4 EFAL learners. The findings of
this study confirm that English remains a problem at
Grade 4 level. Grades R to 3 learners were used to
being taught in their mother tongue. The transition
to English as LoLT in Grade 4 is a major challenge
since learners are unable to read and write in English
at Grade 4 level. Some teachers found it difficult to
even teach in English.

The natural science teachers said that they were
not concerned with the language that the learners
used and some of them even use isiXhosa when
teaching. The findings confirm that most teachers
complain about big classes that inhibit the
development of reading strategies in the classroom.
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Miron et al. (2018) are of the opinion that the ratios
are not implemented in most of the schools in South
Africa. Consequently, the DBE (2014) submitted
that the learner-teacher ratio for public schools in
South African schools was 30:1. Due to the large
numbers in the classrooms, most teachers use chorus
reading. This is in line with Rosyida and Ghufron
(2018) who highlight that learners should have
access to proper reading materials and appropriate
infrastructure that enhance development of good
reading skills. The findings show that the poor level
of reading is caused by the parents’ impoverished
backgrounds, that is in line with Kainuwa and Yusuf
(2013) who submit that socio-economic status is
considered as the cause of learners’ poor
performance in English reading in primary schools.
Our study also revealed that some teachers
encountered challenges with parental involvement.
The findings show that parental guidance is lacking
as most learners are not supervised when doing
homework.

The findings of the study agree with Newman
(2019) who highlights that children from poverty-
stricken families perform poorly at school. The
findings of the study confirm that teachers are
frustrated and demotivated. The data from the
interviews and observations corroborated what
Ghaith (2019) proposes; that teaching methods,
materials and teacher competency, teachers’
personality and commitment can be the main source
of demotivation. The results from the observations
and interviews are in line with Entwisle et al. (2019),
Spaull et al. (2018) and Taylor et al. (2007) who
highlight that their research studies revealed the
poor level of reading in South African schools in
Grade 4. The findings of this study also reveal that
the teachers have limited reading materials in
schools, and that this negatively impacted on reading
habits and learners’ ability to read with
comprehension. This is in line with findings by
Widodo and Dewi (2018) who submit that the lack
of learners’ fluency in English leads to difficulties in
English reading.

Conclusion
The aim of our study was to investigate the
challenges faced by teachers teaching English

reading to Grade 4 EFAL learners in disadvantaged
backgrounds. The focus of this study was to assist
Grade 4 learners to improve their abilities to use
printed media as resource for learning to enhance
reading with comprehension. We concluded that
reading with comprehension was still a problem for
Grade 4 learners who were taught in their second or
even third language. Based on the findings and
discussion, the results of this research are as follows:
(1) Teachers need robust training in order to
implement reading strategies. A strategy is the way
in which the reader approaches the text. (2) The use
of reading aloud could improve the learners’ reading

achievement.

A lack of proficiency in vocabulary and
comprehension techniques coupled with limited
background knowledge further exacerbate learners’

ability to interact appropriately with

Responses to comprehension deficits have routinely
been reactive rather than proactive, indicating the
need for a paradigm shift targeted at identifying
more preventative measures of reducing deficits in
learners to
reading strategies will equip them for success when
faced with any reading and writing tasks. Learners
will be able to feel more prepared to engage in more
rigorous reading tasks as self-efficacy and interest in

reading comprehension. Exposing

reading will be enhanced.

Recommendations

e Teachers should be provided with a more effective
teacher-training programme on reading strategies to
prepare them for the realities in teaching English

reading in Grade 4.

e Based on the recommended model for reading
strategies developed in this study, action research that
would be

embraces the recommended model
appropriate to eradicate reading problems.

e Collaborative inquiry into teachers’ needs should be
explored to identify and develop best practices for
teachers and best professional alliances in a 21st

century learning environment.

e Also, with regard to social media and digital content,
more qualitative studies are needed to determine the
specific needs of teachers and learners in order to

reading

comprehension. For further recommendations, see

create reading models that enhance

Table 1 below.

Table 1 Recommended comprehensive model of teaching reading (adapted from Fesi, 2018:258)

Challenges faced by teachers when teaching Grade 4
English first additional language learners in East
London (Buffalo City district)

Comprehensive model of teaching reading for
implementation of strategies to promote reading

Most teachers complained of a lack of reading
materials or readers that make the Grade 4 learners lag
behind in reading. Xiang et al. (2018) state that parents
lack resources which included financial and physical
resources, as well as support systems.

Teachers can bring magazines and newspapers to school.
Improvise by cutting pieces of paper and using computers
or free hand to write stories for reading lessons. Read the
stories, make summaries for your learners, and place these
in the reading corner or classroom.

Teachers should be encouraged to use digital learning to
enhance reading comprehension.




8 Fesi, Mncube

Acknowledgement

We thank the Govan Mbeki Research and
Development Centre (GMRDC) for funding the
publication of this manuscript.

Authors’ Contributions

FL conducted the interviews, analysed the data and
wrote the manuscript. VM contributed to the
conclusion. All authors reviewed the final
manuscript.

Notes

i Published under a Creative Commons Attribution Licence.

il. DATES: Received: 12 March 2019; Revised: 3 July 2020;
Accepted: 28 July 2020; Published: 31 August 2021.

References

Akbari Z 2014. The role of grammar in second language
reading comprehension: Iranian ESP context.
Procedia - Social and Behavioral Sciences,
98:122-126.
https://doi.org/10.1016/j.sbspro.2014.03.397

Akbari Z 2015. Current challenges in teaching/learning
English for EFL learners: The case of junior high
school and high school. Procedia - Social and
Behavioral Sciences, 199:394-401.
https://doi.org/10.1016/j.sbspro.2015.07.524

Araljo L & Costa P 2015. Homebook of reading and
reading achievement in EU countries: The progress
in International Reading Literacy Study 2011
(PIRLS). Educational Research and Evaluation,
21(5-6):422-438
https://doi.org/10.1080/13803611.2015.1111803

Atkins M 2018. Behavior management strategies for the
elementary school setting. MS Special Education
thesis. Rochester, NY: St. John Fisher College.
Available at
https://fisherpub.sjfc.edu/cgi/viewcontent.cgi?articl
e=1369&context=education_ETD_masters.
Accessed 12 January 2019.

August D & Shanahan T (eds.) 2017. Developing literacy
in second language learners: Report of the
National Literacy Panel on Language-Minority
Children and Youth. London, England: Routledge.

Baba Khouya Y 2018. Students demotivating factors in
the EFL classroom: The case of Morocco.
Advances in Language and Literary Studies,
9(2):150-159.
https://doi.org/10.7575/aiac.alls.v.9n.2p.150

Barrett LK & Long BV 2012. The Moore method and the
constructivist theory of learning: Was R. L. Moore
a constructivist? Primus, 22(1):75-84.
https://doi.org/10.1080/10511970.2010.493548

Behroozi M & Amoozegar A 2014. Challenges to
English language teachers of secondary schools in
Iran. Procedia - Social and Behavioral Science,
136:203-207.
https://doi.org/10.1016/j.sbspro.2014.05.314

Blunden-Greef L 2015. Teaching reading and writing to
EFAL learners. In N Phatudi (ed). Introducing
English first additional language in the early years.
Cape Town, South Africa: Pearson.

Caro DH, Sandoval-Hernandez A & Liidtke O 2014.
Cultural, social and economic capital constructs in
international assessments: An evaluation using
exploratory structural equation modelling. School

Effectiveness and School Improvement, 25(3):433—
450.
https://doi.org/10.1080/09243453.2013.812568

Cosgrove P 2018. Teaching an elusive phenomenon:
Qualitative research, validity and the cover of the
big tent. International Review of Qualitative
Research, 11(3):318-333.
https://doi.org/10.1525/irqr.2018.11.3.318

Dang Q 2018. The multi-model of peer relationship from
the perspective of constructivism. In J Korenek
(ed). Seventh International Conference on Social
Science, Education and Humanities Research.
London, England: Francis Academic Press.
https://doi.org/10.25236/ssehr.2018.073

Dawson V & Shand J 2019. Impact of support for pre-
service teachers placed in disadvantaged schools.
Issues in Educational Research, 29(1):19-37.

Department of Basic Education 2014. Curriculum and
Assessment Statement Policy (CAPS). Pretoria,
South Africa: Government Printers.

Department of Education 2011. Education policy: Pupil
teacher ratio. Pretoria, South Africa: Government
Printers.

Dewi A 2015. Perception of English: A study of staff and
students at universities in Yogyakarta, Indonesia.
Newcastle upon Tyne, England: Cambridge
Scholars Publishing.

Ellis R 2015. Understanding second language
acquisition (2nd ed). Oxford, England: Oxford
University Press.

Entwisle DR, Alexander KL & Olson LS 2019. Children,
schools, and inequality. London, England:
Routledge. https://doi.org/10.4324/9780429501722

Fenn K 2018. Engage: Motivational strategies for a
dynamic classroom. Lanham, MD: Rowman &
Littlefield.

Ferris DR 2018. Teaching language skills in EAP
contexts: Teaching English to second language
learners. In CC Goh, L Vandergrift, W Grabe, FL
Stoller & JM Newton (eds). Academic contexts.
London, England: Routledge.

Fesi L 2018. Strategies used by teachers to promote
reading in Grade 4: A case of English First
Additional language learners. PhD thesis. Alice,
South Africa: University of Fort Hare.

Fiszman JR 2015. Revolution and tradition in peoples’
Poland: Education and socialization. Princeton,
NJ: Princeton University Press.
https://doi.org/10.1515/9781400868353

Foncha JW & Sivasubramaniam S 2014. The links
between intercultural communication competence
and identity construction in the University of
Western Cape (UWC) community. Mediterranean
Journal of Social Sciences, 5(10):376-385.
https://doi.org/10.5901/mjss.2014.v5n10p376

Fox JS 2018. Get organized without losing it.
Minneapolis, MN: Free Spirit Publishing.

Ghaith G 2019. The interplay of selected demotivation
determinants and achievement in EFL critical
reading and writing. TESL-EJ, 22(4):1-16.
Available at
https://files.eric.ed.gov/fulltext/EJ1204580.pdf.
Accessed 20 July 2021.

Hovious A 2018. Toward a socio-contextual
understanding of transliteracy. Reference Services
Review, 46(2):178-188.
https://doi.org/10.1108/RSR-02-2018-0016


https://doi.org/10.1016/j.sbspro.2014.03.397
https://doi.org/10.1016/j.sbspro.2015.07.524
https://doi.org/10.1080/13803611.2015.1111803
https://fisherpub.sjfc.edu/cgi/viewcontent.cgi?article=1369&context=education_ETD_masters
https://fisherpub.sjfc.edu/cgi/viewcontent.cgi?article=1369&context=education_ETD_masters
https://doi.org/10.7575/aiac.alls.v.9n.2p.150
https://doi.org/10.1080/10511970.2010.493548
https://doi.org/10.1016/j.sbspro.2014.05.314
https://doi.org/10.1080/09243453.2013.812568
https://doi.org/10.1525/irqr.2018.11.3.318
https://doi.org/10.25236/ssehr.2018.073
https://doi.org/10.4324/9780429501722
https://doi.org/10.1515/9781400868353
https://doi.org/10.5901/mjss.2014.v5n10p376
https://files.eric.ed.gov/fulltext/EJ1204580.pdf
https://doi.org/10.1108/RSR-02-2018-0016

South African Journal of Education, Volume 41, Number 3, August 2021

Hurd S & Lewis T (eds.) 2008. Language learning
strategies in independent settings. Bristol, England:
Multilingual Matters.

inci S & Yildiz S 2019. Perceptions of English teachers
in Turkey and Germany. Universal Journal of
Educational Research, 7(2):436-449.
https://doi.org/10.13189/ujer.2019.070216

Iwai Y 2016. Promoting strategic readers: Insights of
preservice teachers' understanding of metacognitive
reading strategies. International Journal for the
Scholarship of Teaching and Learning, 10(1):Art.
4. https://doi.org/10.20429/ijsotl.2016.100104

Jafari S & Kafipour R 2013. An investigation of
vocabulary learning strategies by Iranian EFL
students in different proficiency levels.
International Journal of Applied Linguistics &
English Literature, 2(6):23-27.
https://doi.org/10.7575/aiac.ijalel.v.2n.6p.23

Janse van Rensburg A 2016. Leerlinge verstaan nie wat
hulle lees. Beeld, 2 Junie.

Jensen B, Mejia-Arauz S, Grajeda S, Toranzo SG,
Encinas J & Larsen R 2018. Measuring cultural
aspects of teacher—child interactions to foster
equitable developmental opportunities of young
Latino children. Early Childhood Research
Quarterly, 52(Part A):112-123.
https://doi.org/10.1016/j.ecresq.2018.10.10.011

Joubert | (ed.) 2015. Literacy in the foundation phase
(2nd ed). Pretoria, South Africa: Van Schaik.

Kainuwa A & Yusuf NBM 2013. Influence of socio-
economic and educational background of parents
on their childrens' education in Nigeria.
International Journal of Scientific and Research
Publications, 3(10):1-8.

Kalb G & Van Ours JC 2014. Reading to young children:
A head start in life? Economics of Education
Review, 40:1-24.
https://doi.org/10.1016/j.econedurev.2014.01.002

Kasimi Y 2012. Cognitive and metacognitive strategies
employed by Iranian and Turkish EFL readers. ELT
Research Journal, 1(3):159-174. Available at
https://dergipark.org.tr/en/download/article-
file/63586. Accessed 17 July 2021.

Kelly M 2017. Second language teacher education. In
YY Kim (ed). The international encyclopedia of
intercultural communication. Hoboken, NJ: John
Wiley & Sons.
https://doi.org/10.1002/9781118783665.ieicc0050

Kepe MH, Foncha JW & Maruma MW 2017. Towards
overcoming poor readership and building reading
culture of in schools. Gender and Behaviour,
15(2):8790-8797.

Khumalo B & Mji A 2014. Exploring educators'
perceptions of the impact of poor infrastructure on
learning and teaching in rural South African
schools. Mediterranean Journal of Social Sciences,
5(20):1521-1532.
https://doi.org/10.5901/mjss.2014.v5n20p1521

Klapwijk NM 2015. EMC? = comprehension: A reading
strategy instruction framework for all teachers.
South African Journal of Education, 35(1):Art. #
994, 10 pages.
https://doi.org/10.15700/201503062348

Korthof EC & Guda MC 2016. The relation between
reading strategies and reading comprehension.
Student Undergraduate Research E-Journal, 2.
https://doi.org/10.25609/sure.v2.1445

Li F 2010. A study of English reading strategies used by
senior middle school students. Asian Social
Science, 6(10):184-192. Availabel at
https://citeseerx.ist.psu.edu/viewdoc/download?doi
=10.1.1.1009.517&rep=repl&type=pdf. Accessed
20 July 2021.

Liziwe F & Moodly A 2018. Teachers' strategies to
promote reading in English First Additional
Language learners: A focus on challenges and
approaches in language transitioning in a South
African context.

Lonigan CJ, Purpura DJ, Wilson SB, Walker PM &
Clancy-Menchetti C 2013. Evaluating the
components of an emergent literacy intervention
for preschool children for reading dificulties.
Journal of Experimental Child Psychology,
114(1):111-130.
https://doi.org/10.1016/j.jecp.2012.08.010

Lumadi TZ 2016. Teaching strategies that teachers use to
improve reading and writing in English as First
Additional Language: A case study. MEd
dissertation. Polokwane, South Africa: University
of Limpopo. Available at
http://ulspace.ul.ac.za/bitstream/handle/10386/1763
/lumadi_tz_2016.pdf?sequence=1&isAllowed=y.
Accessed 3 May 2017.

Macedo D 2019. Rupturing the yoke of colonialism in
foreign language education: An introduction. In D
Macedo (ed.) Decolonizing foreign language
education: The misteaching of English and other
colonial languages. London, England: Routledge.

Maddock L & Maroun W 2018. Exploring the present
state of South African education: Challenges and
recommendations. South African Journal of Higher
Education, 32(2):149-214.
https://doi.org/10.20853/32-2-1641

Magro K 2018. Imagination and inquiry: Creative
approaches to encouraging literacy development.
Jeunesse: Young People, Texts, Cultures,
10(1):194-206.
https://doi.org/10.1353/jeu.2018.0011

McGrath | 2013. Teaching materials and the roles of
EFL/ESL teachers: Practice and theory. London,
England: Bloomsbury.

McNamara DS 2017. Self-explanation and reading
strategy training (SERT) improves low-knowledge
students’ science course performance. Discourse
Processes, 54(7):479-492.
https://doi.org/10.1080/0163853X.2015.1101328

Merriam SB & Grenier RS 2019. Qualitative research in
practice: Examples for discussion and analysis
(2nd ed). San Francisco, CA: Jossey-Bass.

Miron G, Shank C & Davidson C 2018. Full-time virtual
and blended schools: Enrollment, student
characteristics, and performance. Boulder, CO:
National Education Policy Center. Available at
https://nepc.colorado.edu/publication/virtual-
schools-annual-2018. Accessed 19 July 2021.

Mojapelo SM 2018. Challenges in estblishing and
maintaining functional school libraries: Lessons
from Limpopo Province, South Africa. Journal of
Librarianship and Information Science, 50(4):410—
426. https://doi.org/10.1177/0961000616667801

Muijselaar MML, Swart NM, Steenbeek-Planting EG,
Droop M, Verhoeven L & De Jong PF 2017.
Developmental relations between reading
comprehension and reading strategies. Scientific


https://doi.org/10.13189/ujer.2019.070216
https://doi.org/10.20429/ijsotl.2016.100104
https://doi.org/10.7575/aiac.ijalel.v.2n.6p.23
https://doi.org/10.1016/j.ecresq.2018.10.10.011
https://doi.org/10.1016/j.econedurev.2014.01.002
https://dergipark.org.tr/en/download/article-file/63586
https://dergipark.org.tr/en/download/article-file/63586
https://doi.org/10.1002/9781118783665.ieicc0050
https://doi.org/10.5901/mjss.2014.v5n20p1521
https://doi.org/10.15700/201503062348
https://doi.org/10.25609/sure.v2.1445
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.1009.517&rep=rep1&type=pdf
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.1009.517&rep=rep1&type=pdf
https://doi.org/10.1016/j.jecp.2012.08.010
http://ulspace.ul.ac.za/bitstream/handle/10386/1763/lumadi_tz_2016.pdf?sequence=1&isAllowed=y
http://ulspace.ul.ac.za/bitstream/handle/10386/1763/lumadi_tz_2016.pdf?sequence=1&isAllowed=y
https://doi.org/10.20853/32-2-1641
https://doi.org/10.1353/jeu.2018.0011
https://doi.org/10.1080/0163853X.2015.1101328
https://nepc.colorado.edu/publication/virtual-schools-annual-2018
https://nepc.colorado.edu/publication/virtual-schools-annual-2018
https://doi.org/10.1177/0961000616667801

10 Fesi, Mncube

Studies of Reading, 21(3):194-209.
https://doi.org/10.1080/10888438.2017.1278763

Naeini MB & Rezaei R 2015. Examining and dealing
with the issue of reading strategy used by Iranian
EFL learners. The Reading Matrix: An
International Online Journal, 15(2):182-195.
Available at https://readingmatrix.com/files/13-
67f0nr42.pdf. Accessed 17 July 2021.

Newman R 2019. Educating homeless children: Witness
to a cataclysm. London, England: Routledge.

Paige DD 2011. “That sounded good!”: Using whole-
class choral reading to improve fluency. The
Reading Teacher, 64(6):435-438.
https://doi.org/10.1598/RT.64.6.5

Pearce TC & Wood BE 2019. Education for
transformation: An evaluate framework to guide
student voice work in schools. Critical Studies in
Education, 60(1):113-130.
https://doi.org/10.1080/17508487.2016.1219959

Powers CJ, Bierman KL & The Conduct Problems
Prevention Research Group 2013. The multifacet
impact of peer relations on aggressive—disruptive
behavior in early elementary school.
Developmental Psychology, 49(6):1174-1186.
https://doi.org/10.1037/a0028400

Pretorius EJ & Lephalala M 2011. Reading
comprehension in high-poverty schools : How
should it be taught and how well does it work? Per
Linguam, 27(2):1-24. https://doi.org/10.5785/27-2-
105

Pretorius EJ & Spaull N 2016. Exploring relationships
between oral reading fluency and reading
comprehension amongst English second language
readers in South Africa. Reading and Writing,
29(7):1449-1471. https://doi.org/10.1007/s11145-
016-9645-9

Ramirez R, Lopez LM & Ferron J 2019. Teacher
charasteristics that play a role in the language,
literacy and math development of dual language
learners. Early Childhood Educational Journal,
47(1):85-96. https://doi.org/10.1007/s10643-018-
0907-9

Romén F, Delgado R, Ubilluz C & Beddn C 2019. ICT
integration in the teaching/learning process of
Natural Sciences for seventh grade elementary
students. In A Rocha, C Ferras & M Paredes (eds).
Information technology and systems. ICITS 2019.
Advances in intelligent systems and computing
(Vol. 918). Cham, Switzerland: Springer.
https://doi.org/10.1007/978-3-030-11890-7_76

Rosyida F& Ghufron MA 2018. Herringbone and Tri
Focus Steve Snyder technique: The techniques for
teaching reading comprehension viewed from
students' reading habit. International Journal of
Instruction, 11(3):603-616.
https://doi.org/10.12973/iji.2018.11341a

Schmidt F, Benzing V,Wallman-Jones A, Mavilidi MF,
Lubans DR & Paas F 2019. Embodied learning in
the classroom: Effects on primary school childrens'
attention and foreign language vocabulary learning.
Psychology of Sport and Exercise, 43:45-54.
https://doi.org/10.1016/j.psychsport.2018.12.017

Schmidt HG, Rotgans J & Yew EHJ 2019. Cognitive
constructivist foundations of problem-based
learning. In M Moallem, W Hung & N Dabbagh
(eds). The Wiley handbook of problem-based
learning. Hoboken, NJ: John Wiley & Sons.

Singh RJ 2015. Teaching reading to English First
Additional Language (EFAL) foundation phase.
Mousaion, 28(2):117-130.

Siperto B 2018. Secondary school teachers experiences
in managing large classes: The case of secondary
schools in Buchasa District Council Mwanza. MEd
dissertation. Dar es Salaam, Tanzania: The Open
University of Tanzania. Available at
http://repository.out.ac.tz/1915/1/Dissertation%20-
%20BENJAMIN%20SIPERTO%20%20Final.pdf.
Accessed 17 July 2021.

Sosa-Provencio MA, Sheahan A, Fuentes R, Mufiiz S &
Prada Vivas RE 2019. Reclaiming ourselves
through Testimonio pedagogy: Reflections on a
curriculum design lab in teacher education. Race
Ethnicity and Education, 22(2):211-230.
https://doi.org/10.1080/13613324.2017.1376637

Spaull N & Hoadley U 2017. Getting reading right:
Building firm foundations. In L Jamieson, L Berry
& L Lake (eds). South African Child Gauge 2017.
Cape Town, South Africa: Children’s Institute,
University of Cape Town. Available at
http://www.indiaenvironmentportal.org.in/files/file/
South%20African%20Child%20Gauge%202017.p
df#tpage=79. Accessed 20 July 2021.

Spaull N, Pretorius E & Mohohlwane N 2018.
Investigating the comprehension iceberg:
Developing empirical benchmarks for early grade
reading in agglutinating African languages
(RESEP Working Paper Series No. WP01/2018).
Stellenbosch, South Africa: Department of
Economics, Matieland. Available at
https://resep.sun.ac.za/wp-
content/uploads/2019/03/Spaull-etal-WP-v11-
ESRC-Paper-1-Comprehension-iceberg-v4.pdf.
Accessed 17 July 2021.

Stevens EA, Walker MA & Vaughn S 2017. The effects
of reading fluency interventions on the reading
fluency and reading comprehension performance of
elementary students with learning disabilities: A
synthesis of the research from 2001 to 2014.
Journal of Learning Disabilities, 50(5):576-590.
https://doi.org/10.1177/0022219416638028

Sugino T, Abe E & Ueda M 2017. Coping with teacher
demotivation toward directed motivational
currents. Journal of Literature and Arts Studies,
7(5):555-567. https://doi.org/10.17265/2159-
5836/2017.05.008

Tabatabaei O & Hoseini HS 2014. EFL and ESP learners'
use of language learning strategies: A study of
collocations. Journal of Language Teaching and
Research, 5(1):112-120.
https://doi.org/10.4304/jltr.5.1.112-120

Taylor N, Fleisch B & Shindler J 2007. Education
scenarios for 2019. Paper prepared for the Key
Driving Forces Scenarios 2019, Pretoria, South
Africa, 11-12 June. Available at
https://citeseerx.ist.psu.edu/viewdoc/download?doi
=10.1.1.568.7219&rep=repl&type=pdf. Accessed
20 July 2021.

Van der Merwe Z & Nel C 2014. Reading literacy within
a teacher preparation programme: What we know
and what we should know. South African Journal
of Childhood Education, 2(2):137-157.
https://doi.org/10.4102/sajce.v2i2.16

Weda Z & De Villiers R 2019. Migrant Zimbabwean
teachers in South Africa: Challenging and


https://doi.org/10.1080/10888438.2017.1278763
https://readingmatrix.com/files/13-67f0nr42.pdf
https://readingmatrix.com/files/13-67f0nr42.pdf
https://doi.org/10.1598/RT.64.6.5
https://doi.org/10.1080/17508487.2016.1219959
https://doi.org/10.1037/a0028400
https://doi.org/10.5785/27-2-105
https://doi.org/10.5785/27-2-105
https://doi.org/10.1007/s11145-016-9645-9
https://doi.org/10.1007/s11145-016-9645-9
https://doi.org/10.1007/s10643-018-0907-9
https://doi.org/10.1007/s10643-018-0907-9
https://doi.org/10.1007/978-3-030-11890-7_76
https://doi.org/10.12973/iji.2018.11341a
https://doi.org/10.1016/j.psychsport.2018.12.017
http://repository.out.ac.tz/1915/1/Dissertation%20-%20BENJAMIN%20SIPERTO%20%20Final.pdf
http://repository.out.ac.tz/1915/1/Dissertation%20-%20BENJAMIN%20SIPERTO%20%20Final.pdf
https://doi.org/10.1080/13613324.2017.1376637
http://www.indiaenvironmentportal.org.in/files/file/South%20African%20Child%20Gauge%202017.pdf%23page=79
http://www.indiaenvironmentportal.org.in/files/file/South%20African%20Child%20Gauge%202017.pdf%23page=79
http://www.indiaenvironmentportal.org.in/files/file/South%20African%20Child%20Gauge%202017.pdf%23page=79
https://resep.sun.ac.za/wp-content/uploads/2019/03/Spaull-etal-WP-v11-ESRC-Paper-1-Comprehension-iceberg-v4.pdf
https://resep.sun.ac.za/wp-content/uploads/2019/03/Spaull-etal-WP-v11-ESRC-Paper-1-Comprehension-iceberg-v4.pdf
https://resep.sun.ac.za/wp-content/uploads/2019/03/Spaull-etal-WP-v11-ESRC-Paper-1-Comprehension-iceberg-v4.pdf
https://doi.org/10.1177/0022219416638028
https://doi.org/10.17265/2159-5836/2017.05.008
https://doi.org/10.17265/2159-5836/2017.05.008
https://doi.org/10.4304/jltr.5.1.112-120
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.568.7219&rep=rep1&type=pdf
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.568.7219&rep=rep1&type=pdf
https://doi.org/10.4102/sajce.v2i2.16

South African Journal of Education, Volume 41, Number 3, August 2021 11

rewarding issues. Journal of International
Migration and Integration, 20:1013-1028.
https://doi.org/10.1007/s12134-018-00649-6

Widodo A & Dewi SR 2018. Revealing problems on
teaching English for young learners at Al — Azhar
55 Islamic Primary School Yogyakarta and how to
solve them. Journal Varidika, 30(2):21-29.
Available at
http://journals.ums.ac.id/index.php/varidika/article/
view/7571/4320. Accessed 17 July 2021.

Xiang Y, Hao L, Qiu L, Zhao Y & Gu D 2018. Greater
financial resources are associated with lower self -
perceived uselessness amomng older adults in
China: The urban and rural difference. Archives

and Gerontology and Geriatrics, 75:171-180.
https://doi.org/10.1016/j.archger.2018.01.001

Zarra-Nezhad A, Shooshtari ZG & Vahdat S 2015. The
effects of attitude and motivation on the use of
cognitive and metacognitive strategies among
Iranian EFL undergraduate readers. English
Linguistics Research, 4(4):11-22.
https://doi.org/10.5430/elr.v4n4pll

Zhang L & Seepho S 2013. Metacognitive strategy use
and academic reading achievement: Insights from a
Chinese context. Electronic Journal of Foreign
Language Teaching, 10(1):54-69. Available at
https://e-flt.nus.edu.sg/wp-
content/uploads/2020/09/v10n12013/zhang.pdf.
Accessed 17 July 2021.


https://doi.org/10.1007/s12134-018-00649-6
http://journals.ums.ac.id/index.php/varidika/article/view/7571/4320
http://journals.ums.ac.id/index.php/varidika/article/view/7571/4320
https://doi.org/10.1016/j.archger.2018.01.001
https://doi.org/10.5430/elr.v4n4p11
https://e-flt.nus.edu.sg/wp-content/uploads/2020/09/v10n12013/zhang.pdf
https://e-flt.nus.edu.sg/wp-content/uploads/2020/09/v10n12013/zhang.pdf

