
Objectives and L��':'i-'1��;g n_c:;ources for Social Education 

hy 

A quick look at the wori0. Vic hve in will reveal that many of our most 
senaus problems arc sociw. i" fi"'[ein;. Modern history has brought a grow­
ing i.Uld evtIl _ llft:- thrc<ikil; , <; ; ! , -"-),�i,,� __ C c  between scientific and technologi­
cal. progress ana social Pi'J;;L i.::::i; i . ' • .'illS situation caused lester Ward to cry 
out: "�s it true -.:.hat ULan .. :;-i:i.ll ul UH,"lely ob tain dominion of the whole 
\:vld except himselt? " G.c, J_ crun.tder in The Late George A pley made 
the same observation more l",u1':nouro�isly:  "When everything is totalled up, 
we have evolved a fine vm-iety of flushing toilets but not a very good 
world" i In Nigeria, howt:Y<.:i: mnch faith we may place in science and 
technology for solving probi':::�"i·.s, brief reflection will reveal that social 
aspects present the greater chdl.:;ng.::. The Nigeria Educational , Research 
Council (NERC )  draws the connect:1on between society's problems and 
social studies when it states : 

Some of the major problem <ile4S of modern Nigeria such as ethriic 
groupings, statism, corruption, d�sperate poverty, hunger, indiscipline, 
unemploymeat, and un?cr-d�velOpment, show the need to give realistic 
education to ulOse who will help form the society of the -future ... The 
aims of education should be to create not so much specialists, as pe,?ple 
who kl�OW how to live 'responsibly in society. 2 
Teaching how to live responsibly in society is the purpose of social 

education. The social studies represent an attempt to create a unified 
study of man in his social and physical environments. ·It integrates t.he 
various social sciences : sociology, anthropology, history, geography, eco-' 
nomics, political science, psychology, as well as aspects of religion. The 
soc�a:- studies are-

. 
concerned :W.i tIl th� "!H'anifol� aspects

. 
of Man's social, 

poliucal, economIC, and Spll'ltual hfe" . S OCIal studIes counes have 
been accepted in primary schools and teacher training institu�ons. 
Secondary , schools approach sociai ,sgdies through separate disciplines, 
primarily history, geography, economics, and political science. S ocial 
studie!ll being the study of man in his total social and physical setting, 
resources should not b e  restricted to a few areas. Particularly on the 
secondary level, where crucial aspects of social studies may b e  omitted 
from the curriculum, resource specialists must think, not -in terms of 
narrow curricular needs, ' bu t of the broad objectives of 'social education. 

1. Vv&W-a W. Dik"" LCCWZeI, o.;plil"ml!lit of t:aucauvn, UnivanUy of Nigeria, Nsukka. 
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�EC1}.V£S OF. � EDUCATION 

Aside from attempting to prepa,rc y 0'-��lg F·cuple for. effective
. 
and 

itsponsible living, there are sp
,
ecific d:.;j .:.:c .. m:s . of SOCIal educ�on? 

h b ell ." ." , -� by .' " " �  '")�''''' ary school syllabus 
These ave een w summ ... ...... :cu . ...... 1. L� 'f  
for J..agos S tate (19 7 1) : , . . '  . 

1. To acqui,n= a body of knowledg� n:L:, :<lg W r��n as .a S�lal. �eu�g 
2. To further ...  the civic and :;oc�cl " .. '+.:..n";lbihty ot ail mdlvldual . .  

and cultivation o f  desirable attttud;:b 
3. To develop the skills and abiliud :cequin::d for effective! social 

living. 4 

The fa...niliar division into cogmuve, affecdw: and psychomotor ob-
J'ectives are relevant for social studies :cc!;():.lr .... -es. This can be used as , . d tail  framework for, dis�ussion of tht: abo"-;: : : ;,Uz.bus, In greater c ' . 

COGr..�WE OBJECflVES: SO<lAL REAUcms 
To acquire a body of knowledge rd .... u:.:.t to man as a social bdng 
for unless a pupil is equipped wiih c,.il. understanding of certain 
basic principles and concepts relating tI, [he org-d.Ilized life of m� 
in society, he will lack the fundmncllt. ;..1 t.<lckgrou� for an intelli­
gent and a realistic approach to the soci;,j problems of his time and 
their issues. 

Cognitive objectives inv.olve the a.C�l UIIH'i1 ;:;i knowledge, information, 
facts, ideas and concepts. These shodd :. -:;  t...sily recognized, since 
c.ognitive objectives have often b een t:lbi).tL:.." , ,��: 'Lu the exclusion of eli 
others. But understanding cognitive objccJ. .... <� �.:, Fiimarily ' the memoriza­
tion of facts is too narrow a view . .  Th.en� h<i.:; �':';41 a. shift in emphasis from 
learning all the essential facts to developing C (  ... ; ; ccP(S which can be applied 
to a, variety of situatioQs.' The list of pOb:>iul .:- c0.,cepu is .vast. 

Some have been drived from a particuhi d , , 1,Jine, for iru;tance -
the concept of - is d.>::;0" ; ,.::......:1 with -

scarcity' 
power 
social change 
culture 
habitat 

' .. .. .. f> DL ;: .. C;;i &clcnce 
SC2 .. . .  .:iG�y 
':..:.Ci �· �_:"-�pOi.ogya 
gCOb'{::...;Aly. 

All these have applications beyond ilie di£cipiiGC of origin, but o�'\ \�r con­
cepts are too general- to assign to any on.:.: l.U"c;", foJ.' exarnple -

conflict - its origin, expr.e�ion w''ld :rciidll �i0n 
compromise and adjustment 
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comparative advantage 
morality and choice 
interaction - competition and cooperation. 5 

Concepts provide a means of organizing factual material ; they are im­
portant general ideas which can be applied to a variety of partic:�Iar situa­
tion. For example, students could use the sociological concepts of social 
class, status, role and norms to analyze the society of colonial America, 
ancient India, or present day Nigeria. While learning the specifics of a 
particular society, students would acquire understandings or generaliza­
tions ,which could be  applied to any society and could increase their un­
der�tanding of the world. 

A.FF.BCTW£· -OB.JE.C�IVES: SOCIETAL· GOALS 

To further the ends in the civic and social responsibility of an 
individual through experiences and activities shared with others, and 
cultivation of desirable attitudes towards other persons, groups, au­
thonity or social problems. 

A look at the stated objectives for any social studies course will 
reveal the importance attached to affective objectives. The social studies 
are seen as a way, not only of acquiring knowledge and understanding 
. of social realities but of furth!'!ring societal goals. These goals can be  
identified by consulting such documents as the National Policy on 
Education and the Constitution, where for example, such go�s as unity 
and harmony, freedom, equality and justice are stressed. Unfortunately, 
"there is no ' doubt that .,a lot of what young people se�.,in our society 
today hardly reflects the ideals indicated in the national education 
and developmental statements." 1 7 If we wish to - 4chieve these ideals, 
it i:; necessary both to give young people a realistic view of the

'
society 

and to instill attitudes and values which will help bring about its improve­
men,t. The social studies provide opportunities for raising important 
social and moral questions, such as the effects of poverty, racism and 
injustice, and can encourage such qualities as .tolerance, courage and 
empathy. 
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The affec tive objec tives relevan t to socia! s tudi es which are found 

in the Nati onal Policy on Education 8 em be org�mised arou nd th �  
three b as ic val u es o f  a democratic social ord er:  

1. '.'Worth and dignity of the individual "  (3. J), 
Which is s upported by such aims as build ing "a land of b right 
and full opportuni ties for all c i tizens" ( 1 . 5 ),  "pro m o tion o f  
the emo tiona!, physical and psychological heal th o f  all child ren" 
(3 .6 ) ,  teaching " respec t (for) the views and feelings of o th ers" 
(l S e ) ,  and " inculca ting moral and spiritu al values in i n ter­
p e rs on al and hu man relation s. " (3 . 3 )  

2 .  "Shared responsibility fur tlie' Common Good of Society " 
(3. 4), 

3.  

which includes . "i ncuka L;nt; S< , c ia! norms'"  ( l od ) ,  and " eq u al i ti es 
like publ ic-spiri ted ness, v ol u ntary serivce, sence of resp onsibili ty, 
l o yal ty, s ense of fail1)lay, h onest, and sel f-sacri fice for the 
good of o thers, " (2 5. 2 )  and " fos tering ?\i gerian unity with an 
emphasis on the common ties that unite u s  in our diversi ty. " 
(l S f) 

"Fai th ill mail 's ability to make rational decisions" (3. 2), 
which incl udes "l aying a sou nd basis for scientific and re flec tive 
th inking" (14b ), " d evel oping in the child th e abil i ty to ad apt 
to his changing environm ent" (14e (, and "rais {ing) a generati on 
of p eopl e who c an think for th em selves. " (l Se)  

F ew wou ld q u es tion the importance of th ese obj e c tives, but th e 
qu es ti on of h ow to a t tain th em remains. Th ey are n o t  well su i ted to 
th e m os t  c ommon m e th ods of teachi ngs .  Li t tle  is achieve d by including 
the a p pro pri a te \'al l le on a l i s t  of items to be memonzed or sprinkling 
1l10ral is Il1s th rough oll t social s tu dies b ooks. A commitment to c o mmu n i t y  
service, for ins tan c e, can b e  enc ouraged b y  inspiring examples o f  wh at 
co m m un i ti es or individ u al s  h a\'e b een abl e  to acc ompl ish or b y  oppor tu­
n i ti es to take an e ffec tiw part in community l i fe.  Th ese consid e rations 
shou ld i n fluence the sele c ti on or res ou rces in th is area. 

- ; YCHO \toTOR O BJ E Cf l VES: SKI LLS AND AB I UTIES 

To den-lop th e skill s and abil i t ies req u ir ed for effec tive social living, 
i nduding - th ose m os t  desi rable for the c ollection ,  organizati on, and 
d1l' cri tical e\"aluation of kn owledge and. information need ed for any 
d·fl.'c ti\"c ac ti on. 
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Em,hasis in educatiQll has shifted, not only from facts to concepts, as 
noted m the discussion of cognitive objectives, but also from acquiring 
information to developing skills of handling information. This shift is 
the result of several developmentS, notably the knowledge explosion 
and the development of educational psychology. The relevant skills 
includes : 

1. Definition of Problems: Being aware of discrepancies between 
ideals and practice, or end and means, or obstacles to achieving 
goals, and b eing able to suggest hypotheses. 

2. Collection of Data: Acquiring library skills, effective note-making, 
use of maps and charts, visual and lestening skills, and the use 
of social science techniques such as observing and recording 
data, conducting interviews and surveys. 

3. Organization: Presentation of findings using skills in outlining, 
writing, footnoting, summarizing, graphic presentation and oral 
presentations. 

4. Critical Evaluation: Being able to think critically ab out social 
phenomena, to distinguish fact from opinion, to detect subjective 
elements, to shift 'relevant and irrelevant data, to evaluate evi­
dence, to compare viewpoints, to weigh alternative courses of 
action and arrive at sound conclusions. 

5. Working With People: Learning to work In groups to exchange 
and discuss views. 

The resources of the library ·are better suited to the acqulSltlOn of . 
learning skills than are those of the typical classroom, where the prin�ipal 
resources are tex t book and teacher. A variety of materials afford 
students the opportunity to pursue research, to evaluate evidence, ' 
compare viewpoints and develop critical thinking. 

THE ROLE OF LEARNING RESOURCES 

Having examined the objectives of s6Ci� education in some details, 
let us tum now to the reliou rces which might be employed in attaining 
these objectives. 

27 



Reference Works: 

A number of basic reference, works h ave special rdevance to sOCial 
studies. A standard encyclopedia is the first source for information on 
al�ost any topic. Annuals and yearb ooks can provide b asic facts and 
statistics on a number of countries and subjects. Atlases and gazettes 
are b asic to social science work. Reference works are especially valuable, 
not only for the information contained but. for the opportunities they 
provide for learning how to learn. 

Nonfiction: 

N onfiction resources for social studies should include a variety of 
m aterials, only one ,of which should be text b ooks, while us�ful � 
guides, are almost inevitably superficial in treatment and lacking m 

colourful detail. S"upplementary books should be , used to fill in the 
detail and bring the subject to life. This is ' a very difficult area to fill : 
there is often little between the student's text b ook and scholarly or 
full length adult works that i:; relevant to local circumstances. What is 
most needed in our schools are short books on single topics or books 
With distinct chapters: , 

Tarikh,  a journal for African history intended for secondary schools, is 
a good example of the required type of materials. At the primary 
school level, I would like to support Prof. Ikime's call for "topic 
books" on such subjects as Nigerian p eoples, age grades and title. 
societies, geographic features including mountains, rivers, cities, and 
towns, vegetational zones, and biographies, to mention just a few.l l  

Biography' is a class of . nonfiction which deserves special mention. 
Most subjects are m ore interesting to children, and to m ost of us, if  
they are presented on a personal level. More over, biographies are 
especially suitable for the area of affective objectives in that they 
offer m odels for desired values. F or instance, to use examples from a 
distant time and place, a figure like Sir Thomas More provides a m odel 
for integrity and courage and affirms the worth and dignity of the 
individual in spite of  oppressive forces. , O r, Elizabeth I of England and 
Henry IV of France, two tolerant leaders in an age of intole rance, can 
teach much about the use of p ower, about comprise and adjustment, 
about the resolution of c onflict - concepts we touched on earlier; 
Nigerian historians and writers have the �ask of researching great figures 
from the Nigerian or African past and making such information available ' 
to students of all levels. 
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Fiction: 

Fiction may not figure prominently on reading lists as tex ts for 
social stu dies, but this class of materials, like biot,'Taph y, can make 
important contributions, in the cognitive and affective areas. Works 
of fic tions provide a vivid protrayal of a particular setting and so can 
offer motivation and a feel for a distant time o r  place. For example, a 
book like Nectar in a Sieve t:an b e  used to convey information abou t 
life in India. It can help build concepts such as culture, social change, 
compromise and adjustment and habitat. Most important, its moving 
portrayal of the courage and perseverance of ord inary people in the 
face of adversity and of love and adjustment in a m arriage relationship 
offer inspirati on and create aympathy for other members of the human 
family. Fic tion has a special role to play because of the insight it offers 
into hu man relationshipi and the ability of literature to m ove us. 

Fiction can serve the purposes of social education ou tside the class­
room and can proVide resources for social studies classes. In particul ar, 
short stories and selections from full  length novels can b e  used in the 
classroom to raise questions; enhance interest, or emphasize the human 
element. We are relatively fortunate in this area, at  least at  the secondary 
school l evel, b ecause of the quality o f  modern A frican fiction available. 

To gIVe an example, the short story " Vengeful Creditor" (Achebe) 
touches on m any Nigerian social issues. The cost of ab ortive plans 
for free primary education are shown in terms of a 10 year ?l d  girl 
who is withdrawn from school and sent to serve as a baby nurse for a 
family of civil servan ts. This story can develop concepts like social 
stratification, roles and status and can raise questions ab ou t  the effec ts 
of poverty (and wealth) on character or the possibility of genuine 
relati ons between inequals. Finally, I think m ost people would finish 
this story feeling disturbed by self-satisfaction and insensitivity on the 
part of the privileged and wanting to wipe ou t all forms of social 
injustice. Similarly, "Cut Me a Drink" {Aidoo}, the story o f  a young 
man sent to the city in search of' a l ong-los t sister, b rings out d ifferences 
in rural and urban conditions and customs, the effects of social change, 
and the human cos t  to some individuals. The Beautiful Ones Are Not 

Yet Born (Armah) with its portrayal of 'in tegrity in the face of corruption 
and false values, and Houseboy (OYONO) with its devastatin� depiction 
of colonialism, offer two more examples ou t of many. 
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several 
Newspapers and Magazines: 

Newspap er and magazine articles provide another valuable source of 
materials for social studies. Files of clippings from severhl Nigerian 
newspapers covering a period of several years could meet a variety of 
social studies needs. S ome articles provide useful information i n  the 
form of documents (the constitution, budget speech, reports with 
government statistics) ,  news items ( "Federal G overnment �ay Re­

view Abortion Law", "Coed System Abolished in Anambra ", "Women 
Can 't Contest LG Election "}, ' - special features (biographical sketchesof 
El Kanemi, Jaja of ppob o, Madam Tinubu, Usman Pan F odio, �"Ar­
chaelogists ' Chest at a Glance ") or discussion s of sQcial p roblems 
( "How to Solve our Housing Problems ", "1 70, 000 Patients Chasing 630 

Beds ", ' iThe Carnage on Nigerian R oads ", etc. ). Certain <;: au ti on is neces­
sary, h owever, in using newspaper articles as accurate information: 
the policies announced in the l ast two news i tems were never carried 
out and so might be misleading in a clipping file. Articles presenting 
issues vary widely in quality : they may be well reasoned and docu­
mented, or they may be prejudiced . and incoherent. F or this reason, 
many articles p rove valuable for purposes other than informati on 
gathering. Articles presenting a point of view on social issu es m ay be 
used effectively to prov oke thought and discussion. Editorials and 
le tters to the editor are also useful in this way. F inally, unsupport­
ed asser tions, bias, propaganda techniques, and faulty reasoning can all 
be detected in certain articles. 

A useful ap pro ach to cri tical evaluati on is to compare tw o ;u· tidcs 
on the sam e  subjec t  but written from different points of view. One 
example is F enton's juxtap OSiti on of a Time Magazine article and a 
Moscow radio b roadcast describing the Hungarian Revolution of 1956.  1 2  

Others are c omparing accounts of the liberation stru ggle in Angola 
written by News .. veek and a journalist symp athetic to the MPLA, or 
an alysis of E thiopia in 1969-70 appe aring in conservative and radical 
magazines. Such comparisons lead to a st�ldy of  eviden�e and an ah' sis 

of vie�p oint. S om etimes, as in the Ethiopia stories, the facts w ere al� ost 
identical but  the interpretation and conclusions were very different. 

Source Materials : 

Th e discussi on of newspaper and magazine 'articles· brings us directly 
to the subjec t of source materials, which c an som e times be llsed in 
similar ways. S ource materials are particu!arly relevan t to the stud\" of 
history. They include written materials Oetters,- diaries, eyewim'ess 
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accou n ts, au th ob i ographi<;s, repor ts, government documen ts, and l i tera­
ture), p ic torial materials (artwork , ph oto graphs, cartoons, m aps ) ;md 
oral materials (sp ecch es, s onto'S, in tcr�views, rec ordings of ev en 1S ). In this 
sec tion , I w ill c onsider the wri t ten mate ri als . 

A s tudy of sources is b asic to n ew appro;lch cs in history and soc i al 

stud ies which emphasiz e th e meth ods of thc d isc ipline,  sl lch as h i s torical 
meth od. It  is  part of th e m ovc tow,mls teach ing skil ls for handling 
i n form a ti on ,  the psychom o to r  objec t ives l is ted e;u-l ier. By l earn i ng h ow 
to sel ect  re1ev ;m t m aterials ,  what t o  look fo r in d ata, h ow to d raw co n­
cl u si ons, ;md how to eval u a te m a te ri als i n  te rlus of v ,ll l l l' judgcl l l c n t  and 
bi aJ ,  th e s tudent  can gai n reas o n i ng ab i l i ty and a b ro ad persp edivc_ I n  
add i ti on , SOl l rces, wh en care fu l l y  sei er i t'd , c a n  " m ak e  h is to ry l iv e" b y  
giv ing t h e  J1 av (Jur of the  t imes o r  ev ok i ng a s t ron g  em otional response_ 

' lhis  is ,m area of al m os t  end les s poss ib il i t ies. To give jl l s t  on e ex ;ullpl e  
o f  the p ossibil i t ies, le t m e  l i s t  a few o f  the so urCeS used i n  Leon E .  
Cl ark's seri es Throu?,h A/i"iean t) ' ('S,r a seri es int c nd ed t o  acq u aint  
Am eric 'ill children wi th A frican th rou gh a n  i nqu i ry and c oncep tual 
ap pr oach. 1 3 . S ou rc es incl u d e :  all t obiograph i es d escrib ing gro w i ng l ip, the 
ex peri ence of a slllv\.' (Eq u i ano),  alld social c h ange ; l i te ratll re (selec t i olls 

'frulll L ay c, 0)' (;no, S enghor , Acheb e ,  Ik ti ) ;  sel ec t i ol\s from Ibn Ba tt l l ta 's 
travel s ; l e t ters from a k i ng of Congo to Portu g,d ; nH' l l l o ri es o f  a sl av er;  
con fl ic ti n g acc ou n ts of ,ill enco u n t er b e twccn A fricans and E u ropeans ; 
testr m on y from a government repo rt on the H u t  Ta x War ; a bisho p's 
circular and FREUMO Leaflet from Mozambique ; letters to a newspape r 
advice c o l u m n. Th c challenge rcmains to id e n t i fy sot trCl"S su i tahle for 
N igerian soc i al s tudies and to fac il i ta te their  use through com pila t ions 
and suppo r t ma terials for teach ers. Some coll ections, Si tch as Tho l l 1 as  
Hodgkin's Nigerial/ Persl}(!ctives (OUP, 1 9 7 5 )  ,md Basil I'av id so n's The 
African Pas I (Grosset & Punl ap, 1 96 7 )  are alread y avail abl e. A good 
exampl e of a fil e o f  ma terials (similar to the J ack cl aw seri es) produ ced 
for the s tud y of A frican h is tory is Safari: R ecords of Eas t Aji"ica 's Past 
compil ed by A. Roberts and publ is hed by nul' NFCZAM : i t  incl ud es 
Swahili poetry , facsi mi l e  of a d ocument in A rabic,  maps , b i ographi es , 
posters wi th i n formation and ph o tographs.  

A udiu )'islial Resources: 
Certain source mate rials are audio visual n:sources as well and will 

be cons idered here. Visual resources c om e  in many forms, i ncludi ng 

those source materials l is ted above and a wid e variety of IJ ic tu res and 
charts . A udio resources include the o ral m aterial s al read y  listed as well 
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as �enactmc:nts and broadcasts. A . few examples will show some 
applications to social nud!!s. 

Th:� cave paintings of oTassili. portraying ancient life in the sahara, pro­
vide JJtl excellent source for an inquiry lesson. They could be introduced 
as part of an examination of how the historian knows about societies 
which have no written records. The teacher could then show photographs 
or slides of the paintings, asking students to discover as much as possible 
about lif� in th.e ancient sahara. S tudents should be able to notice the 
difference in the environment, types of wildlife, occupations and recrea­
tion., Certain painting, of a mask and woman's braided hairdo, show 
something of the continuity of culture. Other paintings amy raise m ore 

questions· tlran they answer ; this can lead to discussion of incomplete 
or unclear evidence and other sources a historian might use. 

Another topic in West African history, one which can use a great 
variety of s ources" is the saharan trade. Here, recent photographs can 
be used to reconstruct the trade:  salt basins, c amel caravans, ancient 
trading cities. 1m arkets. Further information can be drawn from a map 
with overlays showing tl1e zones of trade and location of empires. 
:Finally, the accounts of Arab travellers and the findings of historia..'1S c ould 
be examined. A similar range of materials can be used with the Swahili 
culture of East Africa, as was don e  in the S afari file. � 

Audio resources are also valuable to social studies. For example, Martin 

Luther King's "I have a Dream" speech at the March on Washington 
offers a way of finding out much ab Ollt race relations and the civil rights 
movement in the United States. The information provided can develop 
certain c oncepts (conflict, social change).  Its use along with other 
source materials could 1ead to the development of leaming skills. Finally, 
hearing the speech can be a moving experience, both b ecause of the 
language and delivery and because of the values expressed and example 
shown. 

Much c an be done on a local level by improvisation. However, the 
establishment of centres to develop such materials as slides, films and 
recordings for use in schools would do much to improve social studies 
educati on. 
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STUDEN'f MAl'EaiALS AND ACTIVITIES 

This examination of resources for social studies should not be con­
cluded without mentioning the role of student-produced m aterials and 
the activities involved. The leaming �kills already discussed can often b e  
learned best b y  doing. S tudents can themselves conduct interviews and 

make surveys ; they can organij!:e such material as resources for class use. 

'The NERC social s tudies series for teacher training institu tions provides 
many examples of such activities and represents a trend to be encouraged 
hi social s tudies. 1 If 

CONCLUSION 
In this paper, an attempt has never b een made to relate the objectives 

of social education to the resources to be employed. The objectives 
discussed were of three typ es : cognitive, affective, and psychomotor. 

Examination of the resources revealed that various types could be  used 

in achieving these objectives. For instance, biography and fiction proved 

especially imp ortant for ,affec tive objectives while sourceS and newspaper 
cl ippings contributed to learning skills and critical evaluation. The deve­
lopment of certain types of resources was recommended , in particular, 
the writing of topic books on Nigerian subjects, the compilation of  
source  materials and their adaptation for classroom use, and the creation 
of audiovisu al centres for the production of such resources as slides, 
films and recordings for schools. By taking such steps, we can improve 
the resources available for social and cultural studies and perhaps come 
closer to attaining the objectives of social education. 
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