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ABSTRACT
Job satisfaction of teachers and educational administrators are vital to effective implementation 
of inclusive Creative Arts curriculum. Teachers’ performance could be influenced by their level of 
Job satisfaction. However, Creative arts Teachers do not have adequate financial and material 
supports for inclusive education. This study examined teachers’ job satisfaction and how it 
affects the implementation of inclusive Creative Arts curriculum. In this study, the descriptive 
research method with a 5-point Likert scale questionnaire consisting 20 items was used. Census 
with disproportionate stratified sampling technique was employed to sample 226 teachers in 
Offinso Municipality, Ghana. The study was underpinned by Maslow’s theory of human needs and 
Herzberg’s Motivation-Hygiene theory which posits that motivation factors in an organization 
have the potential to generate job satisfaction. The study found that 71.7% of teachers are 
dissatisfied with their job compensation and 73% are dissatisfied with the available teaching 
logistics needed for the effective implementation of inclusive Creative Arts curriculum. Teachers’ 
job satisfaction has an impact on inclusive education for all children. Therefore, the Ministry of 
Education and Government must provide teachers with improved working conditions, logistics, 
attractive compensations and work incentives.
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INTRODUCTION
Inclusivity is one of the key crosscutting issues 
in the National Teacher Education Curriculum 
Framework and it is backed by Ghana’s 
philosophy for education which seeks to 
develop the citizensto become useful to his or 
her society and the nation as a whole (NTECF, 
2019). Inclusive education was borne out of 
the universal human right for all learners, 
including those who have all forms of physical, 
intellectual, and mental disabilities and the call 
for inclusive education is supported by local 
and international human right laws (UNESCO, 
2006). Ghana’s 1992 constitution states that, 
“All persons shall have the right to equal 
educational opportunities and facilities and 
with a view to achieving the full realization of 
that right thus; basic education shall be free, 
compulsory and available to all” (Government 
of Ghana, 1992, article 25, section 1(a). The 
key to success in teacher education depends 
on the cross-cutting issues (NTECF, 2019). To 
some extent the effective implementation 
of inclusive education depends on effective 
delivery of the Creative Arts curriculum 
(Valentino, 2016). An effective Creative Arts 
curriculum offers physical and intellectual 
experiences and processes which allow 
one thing to lead to another. This promotes 
participation of pupils with divers learning 
styles and educational needs. Undoubtedly, 
if well taught, the Creative Arts curriculum will 
enable all children to be useful to themselves 
and the society at large regardless of their 
physical or intellectual disabilities.

Alter, Hays and O’Hara (2009) as cited in 
(Boafo, 2010) has bemoaned the poor 
attitudes and perception of Creative Arts 
teachers in the discharge of their mandates. 
To take up the mantle, Creative Arts teachers 
are expected to show mental fortitude, 
willingness, knowledge, and understanding 
of the inclusive education concept, however, 
there is still much to be done to get them 
ready for the task. Majority of teachers still 

lack adequate knowledge, and attitude for 
effective inclusive practices (Valentino, 2016). 
This makes it difficult to achieve successful 
implementation of inclusive education.

It is imperative to appreciate the fact that, 
attitude and perception of teachers may 
be influenced by their job satisfaction. 
According to Kumari (2011), ob satisfaction 
is considered as one of the wheels on which 
productivity among employees (teachers) 
strive. Happier employees are more 
productive. Job satisfaction is determined 
by salary, promotion, resources, scope of 
work, condition of service and relationship 
with colleagues and supervisors. Lack of 
satisfaction leads to laxity, absenteeism and 
low productivity (Levinson, 1998). Teachers’ 
effective classroom management, class control 
and instructional strategies may depend on 
their job satisfaction.

An inclusive art classroom prepares children 
to acquire social, mental and manipulative 
skills needed for independent life (Guay, 
1994; Alter, Hays, and O’Hara, 2009). Yet, 
Teachers and learners do not have adequate 
financial and material support for inclusive 
education (Agbenyega, 2007). There are no 
incentives and compensations to teachers 
for the additional tasks that come with the 
implementation of inclusive education. 
Records in 2017 show that, most pupils with 
disability drop out of school and few who 
are able to progress do not perform well 
academically (UNESCO, 2006).

Again, the challenges faced by learners with 
special educational needs are very well 
discussed in the academic circle, but only few 
studies have been undertaken to evaluate 
Creative Arts teachers’ job satisfaction in 
the implementation of inclusive Creative 
Arts education (Muller, Nutting, and Keddell, 
2019; Parke, 2012 and Fuss, 2015).The study 
therefore assessed Creative Arts teachers’ 
perception of job satisfaction under the 
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inclusive education policy and its effect on 
implementation of an inclusive art curriculum.

Objective

1.	 To assess Creative Arts teachers Job 
satisfaction under the inclusive education 
policy

2.	 To examine the impact of Creative 
Arts teachers’ Job satisfaction on the 
implementation of Inclusive Creative Art 
curriculum.

Research Questions

What is Creative Arts teachers’ Job Satisfaction 
under the implementation of Inclusive 
education policy?

To what extent will Creative Art teachers’ Job 
satisfaction influence the implementation of 
the Inclusive Creative Arts Curriculum?

Hypotheses

Ho1: Job satisfaction of Creative Art teachers 
is not likely to encourage inclusive education 
for all children.

Ho2: Job satisfaction of Creative Art teachers 
is not likely to encourage pupils’ active class 
participation.

H03:Job satisfaction of Creative Art teachers 
is not likely to reduce incidences of school 
dropout among pupils.

Theoretical underpinning of the study
The study is underpinned by Herzberg’s 
Motivation-Hygiene Theory also known as 
Herzeberg's Two-factor theory. According 
to Herzberg, motivation and hygiene are 
the key factors that drive employees’ job 
satisfaction. The theory posits that motivation 
factors in an organization have the potential 
to generate job satisfaction and they come 
in the form of reward, responsibility, growth 
and promotion. However, lack of hygiene 
factors generates dissatisfaction among 
employees. For instance, poor relationship 

among superiors and subordinates, lack of job 
security, unfriendly policies, poor pay/salary, 
working tools and materials and irregular 
flow of electricity militate against optimal 
performance of employees (Herzberg, 1976).

This theory has been used by several authors 
and researchers. Nonetheless, it has been 
criticized for its disregard for individual 
differences thus people do not react to stimuli 
in the same manner. Generally, teachers are 
confronted with several challenges in their 
work. But then, the nature of Creative Arts 
education in the Primary schools requires 
dedicated and committed teachers to combine 
both theory-based and practice-based 
pedagogical strategies for effective curriculum 
delivery. Teachers’ commitment is a trait that 
comes as a result of job satisfaction hence the 
adoption of Herzberg’s Motivation-Hygiene 
Theory for the study. The Theory was adopted 
due to its versatility to examine all factors that 
account for employees’ job satisfaction in an 
organization. It emphasizes on leadership, 
logistics, motivation and relationship that 
exist among superiors and subordinates in an 
organization.

Review of Related Literature
Concept of Inclusive Education
Universally, Inclusive education has been 
accepted as an educational development 
strategy intended to create opportunity for 
learners with diverse educational needs in 
mainstream regular education (Ahmmed, 
Sharma & Deppeler, 2012). Banerjee & Khare 
(2020) also stressed that Inclusion is an 
educational philosophy which recognizes the 
potentials of children with special educational 
needs and allows them to be integrated into 
mainstream education by means of flexible 
curriculum, appropriate teaching methods, 
support services and community partnership. 
It must be emphasized that inclusion should 
be considered as a long-term process which 
needs time, effort, skills, know-how, pedagogic 
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abilities and strong conviction by all those 
involved in students’ education, particular 
school administrators and teachers. Globally, 
the goal of inclusive education is to create 
equitable learning opportunities for all 
children of school-going age to have access 
to education and be treated in the same way 
as their colleagues without disabilities. This 
agenda aligns with Classical Liberal Theory of 
Equal Opportunities by Sherman & Wood.

The concept of inclusive education is based 
on the fact that all children of school-going-
age regardless of their social, cultural and 
economic background will be given equal 
opportunity to enroll in schools (UNESCO, 
2008). UNESCO highlights that education 
system, school administrators, curriculum 
developers and implementers should focus on 
creating inclusive environments that uphold 
individual differences, values of respect and 
understanding of cultural diversity (Eunice, 
Nyangia, & Orodho, 2015).

There is a global acceptance of inclusive 
education policies and procedures in most 
countries since the concept is underpinned 
by fundamental  human r ight laws. 
However, curriculum implementers and 
school administrators are still beset with 
infrastructural challenges, lack of logistics 
and misconceptions of its viability (Cambridge-
Johnson, Hunter-Johnson, & Newton, 2014). 
All over the world, Inclusive education 
paves way for learners with disability to be 
integrated into regular classrooms and be 
guided by generalist teachers. It is therefore 
imperative to recognize children with diverse 
learning needs and develop inclusive plans to 
assist them to overcome their challenges (Dev 
& Kumar, 2015).

The philosophy backing the concept of 
inclusive education increased popularity 
across the world after the presentation at the 
Salamanca World Conference on inclusive and 
special needs education in 1994. From this 
time, curriculum planners and implementers 

in different countries worldwide realized the 
need to introduce educational policies that 
aims at providing educational opportunities 
for all children with diverse needs (Opoku, 
Agbenyegah, Mprah, Mckenzie, & Badu, 2017).

In the Ghanaian context, the operational 
definition for inclusive education is important 
in providing understanding on how the 
programme must be implemented. However, 
the definition of inclusive education regarding 
its scope has been veiled in controversy due to 
the way it has been misunderstood, and this 
adversely affects the way inclusive education 
ought to be implemented (Ainscow, Booth, & 
Dyson, 2006; Kauffman, 1999). One belief is 
that, inclusive education should focus on the 
integration of children with varying degrees of 
disabilities to be accommodated in the regular 
classroom (Opoku et al., 2017). The mission 
of inclusion Ghana, a branch of Inclusion 
International (a network groupestablished in 
2009) is to bring to the lowest level, all forms 
of stigmatization that often deprive young 
people from different cultural and social 
background from being integrated fully into 
the society. They seek to provide all-inclusive 
opportunities for all person with all forms of 
disabilities (Botts & Owusu, 2013).

Job Satisfaction
Many scholars and researchers have 
attempted to define job satisfaction in various 
ways. Locke (1969) explains job satisfaction 
as a gratifying experience that results from 
the assessment of one‘s occupation. Again, 
Spector (1997) describes job satisfaction as the 
degree to which employees find contentment 
or discontentment with their assigned duties 
at workplace. To some authors, job satisfaction 
is the contentment employees have about 
their job (Ivancevich, Olekalns, & Matteson, 
2005). In support of previous authors, Kumari 
(2011) defines job satisfaction as a set of 
feelings that drive the behavior of employees 
towards their job.
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Job satisfaction is considered as one of 
the wheels on which productivity among 
employees (teachers) strive. Happier 
employees are more productive (Spector, 
1997). Job satisfaction is determined by 
salary, promotion, resources, scope of work, 
condition of service and relationship with 
colleagues and supervisors. The lack of 
satisfaction leads to laxity, absenteeism and 
low productivity. Teachers’ effective classroom 
management, class control and instructional 
strategies may depend on their job satisfaction 
(Levinson, 1998).

To assess the impact of job satisfaction on 
employees’ performance, several studies have 
been conducted, they include, the Hawthorne 
Studies (1924-33), Principles of Scientific 
Management (1911), and Hierarchy of Needs 
or Motivation Hygiene (1943). Motivation 
at workplace goes a long way to increase 
employees’ job satisfaction. According to 
Maslow’s theory of human needs, when a 
person’s need is realized it does no longer 
stimulate. This however, suggests that a higher 
level of need should be satisfied to motivate 
an employee to feel gratified (Luthans, 2005).

Several factors influence Job satisfaction 
of employees. For example, a worker’s 
relationship with superiors, the working 
environment, logistics, and the extent of 
contentment in their work etc. (Mankoe 
(2002)). Armstrong (2006) identified 
teamwork, job challenges, and low wages 
as key elements that influence employees’ 
job satisfaction. Again Pocztowski (2003, p 
450) explains that job satisfaction is often 
determined by salary, promotion, the scope of 
work, resources, relationship with supervisors, 
conditions of service, interpersonal 
relationship and corporate reputation. The 
conceptual framework delves into theories 
that suggest that salary, scope of work, 
promotion, recognition, condition of service 
and relationship with colleagues and superiors 
contributes to job satisfaction. According to 

Sypniewska & Barbara (2014) factors that 
influence the feeling of job satisfaction 
include interesting work, good salary, job 
advancement, good supervisors and cordial 
relationship with other co-workers.

Considering Abrahams Maslow’s hierarchy of 
need (1954), when the basic needs such as 
water, food and shelter of an individual are 
not fulfilled it affects their general wellbeing 
and job performance. The process theory of 
job satisfaction propounded by Adam (1963) 
and Vroom (1982) indicates that the behaviour 
of employees towards work is based on 
their needs. Adam and Vroom explain that 
employees consider their job as sequence 
of input and outcomes. Input factors include 
experience, ability and effort while outcome 
consist of salary, recognition and promotion. 
The theory state that Job satisfaction is based 
on employee’s perception of how fairly they 
are treated in comparison with coworkers. 
When chances are created for promotion 
and other opportunities the more likely the 
individual becomes fulfilled with his or her job.

Inclusive Education Policy and Creative arts 
Education
In 2015, the government of Ghana developed 
the inclusive education policy in line with 
the international policies and treaties on 
inclusive education. The policy document 
defines the strategic guidelines for the smooth 
implementation of the policy to ensure every 
child of school-going age has access to regular 
education. This policy is underpinned by the 
1992 constitution, the National Development 
Agenda, the Education Strategic Plan, the 
Disability Act, and International Commitments 
to achieve national as well as international 
goals for creating an environment for 
addressing the diverse educational needs of 
Ghanaians. The primary goal of the Inclusive 
Education policy is to redevelop effective 
strategies and all-inclusive pedagogical 
practices to respond to the diverse needs of 
all learners within the framework of Universal 
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Design for Learning and Child Friendly School 
Concept. The benefit of the inclusive policy 
is expected to create hands on learning 
opportunities for all learners including the 
disabled and non-disabled through Creative 
Arts education. According to Muller, Nutting, 
and Keddell, (2019) and Fuss (2015), the 
Creative Arts activities improve children’s 
ability to read social situations and, develops 
their social and emotional skills. The Creative 
Arts provide psychotherapy that empowers 
children with disabilities the wherewithal to 
express themselves through painting, drawing, 
music making and music listening.

MATERIALS AND METHODS

Design and Instrumentation
The study used quantitative design 
with descriptive research methods and 
questionnaire as data collection instrument. 
Census with disproportionate stratified 
sampling technique was employed to sample 
226 teachers from 18 Primary schools 
within the Offinso Township using Krejcie 
and Morgan sample size formula. Using the 
Krejcie and Morgan sample size formula for 
the population of 548 class teachers, the study 
arrived at 226. This is shown in the calculation 
below;

Population size (N) = 548
Chi square (x2) = 3.841
Margin of error (e) = 0.05
Population of proportion (P) = 0.5

Sample size (n) = x2 NP (1-P)
		  e2 (N-1) + x2 P (1-P)

n = 	 3.841 x 548 x 0.5 x (1-0.5)
(0.05)2x(548-1) + 3.841 x 0.5 x (1-0.5)

n = 	 526.217
0.025 x 547 + 0.96025)

n = 	 526.217
1.3675 + 0.96025

n = 	 526.217
2.32775

n =	 226.0625
n =	 226

Krejcie and Morgan sample size formula 
(1970)

A 5-point likert scale questionnaire with 20 
items going from strongly disagrees to strongly 
agree was made available to the respondents 
through School staff online platforms. The 
questionnaires were uploaded onto Google 
document and sent through online and social 
media platforms specifically WhatsApp and 
Emails.
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Reliability and Validity of the 
Instrument
The questionnaire was pre-tested in Abofour 
in the Offinso South Municipality on 20 
creative Arts teachers in public basic schools. 
The researcher used the pilot test data to test 
for reliability, using Cronbach’s Alpha test. The 
Cronbach’s Alpha test for each component of 
the questionnaire produced an alpha score 
of at least 0.7 (α ≥0.7) indicates that the 
entire questionnaire is reliable (Cronbach, 
1983). The study further used the pilot data 
to test for validity using the convergent 
validity method. In this, the factor loading 
analysis was used to enable the researchers 
examine the phenomenon easily. According 
to Awang, Afthanorhan, Mohamad & Asri 
(2015) any item which has a factor loading 
less than 0.6 and R2 less than 0.4 has a weak 
influence on the variable and therefore should 
be deleted from the measurement model. In 
this study, all factor loading scores were more 
than 0.6 indicating that all items had strong 
influence on the variable and can therefore 
be considered valid.

Data Analyses
The Statistical Package for Social Sciences 
(SPSS) application software, Microsoft Excel 
programme and ATLAS. were employed for 
data analysis. Raw data collected from the 
field through questionnaires were categorized, 
coded and analyzed through descriptive, 
narrative and econometric analysis and 
statistics that includes frequencies, means and 
percentages based on the research objectives, 
questions and hypotheses. 

The study further adopted binary logistic 
regression to estimate the impact of job 
satisfaction of Creative Arts teachers in the 
implementation of inclusive creative Art 
education in the selected schools. The mean 
score range of 1.00-1.49; 1.50-2.49; 2.50-3.49; 
3.50-4.49 and 4.50-5.00 represented strongly 
disagree, disagree, neutral, agree and strongly 
agree respectively.

Ethics
The researcher obtained research permit 
from Directorate of Ghana Education Service; 
Copies of the research permit were presented 
to Head teachers and teachers of Basic schools 
to seek for their participation in the study.

PRESENTATION OF RESULTS 
AND DISCUSSIONS

Socio-Demographic Characteristics of 
Respondents
The socio-demographic characteristics 
included in the study comprise age, 
sex, highest educational level, religion, 
and respondents’ years of work, rank of 
respondents, marital status and whether or 
not the respondents have children. A summary 
of the results is displayed in Table 1.
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Table 1: Socio-Demographic Characteristics of Respondents

Variable Category Frequency Percentage (%)
Age 21-30

31-40
41-50
Above 50 years

100
99
23
 4

44.2
43.8
10.2
1.8

Sex Male
Female

113
113

50.0
50.0

Highest Educational Level Diploma
Degree
Masters

107
108
11

47.3
47.8
 4.9

Religion Christianity
Islamic
Traditional1

204
19
3

90.3
8.4
1.3

Number of Years Worked Less than 5 Years
5-10 Years
Above 10 Years

85
97
44

37.6
42.9
19.5

Respondents Rank Superintendent I
Superintendent II
Senior Superintendent I
Senior Superintendent II
Principal Superintendent
Assistant Director I
Assistant Director II

79
19
11
32
50
2
33

35.0
8.4
4.9
14.2
22.1
0.9
14.6

Marital status Single
Married

124
102

54.9
45.1

Children Yes
No

126
100

55.8
44.2

Source: Field Data, 2021

The results from Table 1 show that majority 
of the respondents were aged between 21 to 
30 years, representing 100 (44.2%). Following 
closely are those aged between 31 to 40 years, 
also representing 99 (43.8%). Also, the results 
indicate that 23 (10.2%) and 4 (1.8%) of the 
respondents were aged between 41 to 50 
years and above 50 years respectively.

It can also be observed from Table 1 that, 
with regards to sex, the results were evenly 
distributed. The results show that 113 (50.0%) 
of the respondents were females while 

the other half were males. With regards to 
educational level, the results show that 108 
(47.8%) of the teachers had attained degree 
education. Also, the results show that 107 
(47.3%) and 11 (4.9%) of the respondents 
had attained Diploma and Maters degrees 
respectively. The results in relation to children 
show that majority of the respondents 
representing 126 (55.8%) indicated that they 
have children while 100 (44.2%) reported that 
they do not have children.
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Furthermore, the results with reference to the 
number of years worked, the results show that 
majority of the respondents representing 97 
(42.9%) had worked for 5 to 10 years. Also, 
the results show that 85 (37.6%) of the 
respondents had worked for less than 5 years 
while 44 (19.5%) of them had workers for over 
10 years. With regards to rank, the results 
show that over a half of the respondents 
representing 124 (54.9%) were single while 
102 (45.1%) of them were married. Lastly, the 
results presented in Table 1 show that with 
regards to the rank of respondents, majority of 
the respondents (79) representing 35.0% had 
attained the rank of Senior Superintendent 
I, while 19 of them had attained the rank 
of Senior Superintendent II. On the other 
hand, the results in Table 1 indicate that 11 
(4.9%), 32 (14.4%) and 50 (22.1%) of them had 
attained the rank of Senior Superintendent 
I, Senior Superintendent II and Principal 
Superintendent respectively. Additionally, 
the results show that 2 (0.9%) and 33 (14.6%) 
of the respondents had attained the rank of 
Assistant Director I and Assistant Director II 
respectively.

Research Question i: What is Creative 
Arts teachers’ Job Satisfaction under the 
implementation of Inclusive education policy?

This section of the study focuses on the 
research objective one which seeks to assess 
teachers’ perception of job satisfaction under 
the inclusive education policy. 

This section covers results and discussions on 
teachers’ perception of job satisfaction under 
the inclusive education policy. Respondent 
were asked to express the extent of their 
satisfaction or dissatisfaction to indicators 
used to measure the teachers’ perception of 
job satisfaction under the inclusive education 
policy. With regards to this study, 20 job 
satisfaction indicators were used to measure 
teachers’ perception of job satisfaction under 
the inclusive education policy. The analyses 
are grouped into two parts namely: descriptive 
analysis, and econometric analysis

Descriptive analysis

The first analysis for the responses was done 
descriptively, using mean scores and standard 
deviations for each job satisfaction indicator. 
The mean score range of 1.00-1.49, 1.50-2.49, 
2.50-3.49, 3.50-4.49 and 4.50-5.00 represents 
very dissatisfied, dissatisfied, neutral, satisfied 
and very satisfied to job satisfaction indicators 
respectively. In addition, the job satisfaction 
indicators measuring teachers’ perception of 
job satisfaction under the inclusive education 
policy were ranked. The results of the 
descriptive analysis are presented in Table 2.
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The results presented in Table 2 show that 
15 (6.6%) of the teachers indicated that they 
are dissatisfied with being able to utilize their 
ability in school. On the other hand, the results 
show that 33 (14.6%) of the teachers and 178 
(78.8%) of them indicated that they are satisfied 
and very satisfied with their ability utilization 
respectively. Again, the results show that none 
of the teachers was very dissatisfied or had 
a neutral opinion on ability utilization. With 
a mean score of 4.65 (std. deviation=0.792), 
depicting “Very Satisfied” and ranked first 
among indicators of job satisfaction among 
teachers, it can be inferred that the teachers are 
content with their ability utilization in school. 
This finding corroborates a study conducted 
by Willard (2004) aimed at examining teachers 
job satisfaction in selected schools that are 
implementing inclusion model in Georgia and 
found that teachers are satisfied with their 
ability utilization.

From Table 2, the results show that 18 (8.0%) of 
the teachers indicated that they are dissatisfied 
with their job security. On the other hand, the 
results show that 35 (15.5%) of the teachers 
and 173 (76.5%) of them indicated that they 
are satisfied and very satisfied with their job 
security respectively. Additionally, the results 
show while 11 (4.9%) of the teachers held a 
neutral view with regards to their job security, 
none of them was however was very dissatisfied 
with their job security. Having a mean of score 
of 4.61 and a standard deviation of 0.848 which 
indicates “Very Satisfied”, this factor is ranked 
second, implying that teachers are comfortable 
with their job security in the schools. This 
finding is consistent with findings by Baluyos, 
Rivera, and Baluyos (2019) that highlighted 
that teacher are very satisfied with their job; 
hence their job security influence their work 
performance this finding is in consonant with 
Herzberg’s Motivation-Hygiene Theory which 
places premium on job security as a key factor 
for determining workers performance.
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Again, it is observed in Table 2 that 17 
(7.5%) of the teachers indicated that they 
are dissatisfied with their social service, that 
is the services they render to people in the 
community. However, the results show that 
11 (4.9%) of the teachers are neutral, 82 
(36.3%) are satisfied and 116 (51.3%) are very 
satisfied with the social services they render in 
the community. Again, the results show that 
none of the teachers was very dissatisfied with 
the social services rendered in the society 
to other people. With a mean score of 4.31 
(std. deviation=0.876), depicting “Satisfied” 
and ranked third amongst indicators of job 
satisfaction among teachers, it can be inferred 
that the teachers are pleased with the social 
services they render in the community. This 
finding corroborates findings by Willard (2004) 
who reported that teachers are satisfied with 
the social services they render in society.

Furthermore, the result in Table 2 show that 
21 (9.3%) of the teachers indicated that they 
are dissatisfied with their technical supervisory 
competence in school (technical competence). 
On the other hand, the results show that 10 
(4.4%) of the teachers were neutral, 89 (39.4%) 
were satisfied and 106 (46.9%) of them very 
satisfied respectively with their technical 
supervisory competence in school. Again, 
the results show that none of the teachers 
was very dissatisfied with their technical 
supervisory competence in school. With a 
mean response of 4.24 (std. deviation=0.912), 
indicating “Satisfied” and ranked fourth, it 
implies that teachers are content with their 
technical supervisory competence in school. 
This finding corroborates findings by Baluyos, 
Rivera, and Baluyos (2019) who found that 
the teachers’ satisfaction towards their 
heads’ supervision has an enormous impact 
on teachers work performance.

Also, the results presented in Table 2show that 
13 (5.8%) of the teachers were very dissatisfied 
and 22 (9.7%) of them were dissatisfied with 
how their Head-teachers manage the school 
(human relations-supervision). On the other 
hand, the results show that 92 (40.7%) of the 
teachers and 99 (43.8%) of them indicated 
that they were satisfied and very satisfied with 

how their Head-teachers manage the school 
(human relations-supervision). However, none 
of the teachers had a neutral opinion with 
regards to how their Head-teachers manage 
the school (human relations-supervision). 
Having a mean of score of 4.07 and a standard 
deviation of 1.160 which indicates “Satisfied”, 
this factor is ranked fifth, implying that 
teachers are comfortable with how their Head-
teachers manage the school (human relations-
supervision). This finding is consistent with 
findings by Willard (2004) that revealed that 
teachers are satisfied with how their Head-
teachers manage the school.

Moreover, the results presented in Table 
2 indicated that 19 (8.4%) of the teachers 
indicated their dissatisfaction with the 
recognition they have in school. On the 
other hand, the results show that 22 (9.7%) 
of the teachers were neutral, 114 (350.4%) 
were satisfied and 71 (31.4%) of them very 
satisfied respectively with recognition they 
have in school. Again, the results show that 
none of the teachers was very dissatisfied with 
recognition they have in school. With mean 
of score of 4.05 (standard deviation= 0.865) 
which denotes “Satisfied”, this factor is ranked 
sixth, implying that teachers are pleased with 
the recognition they have in school. This 
finding is consistent with findings by Travers 
and Cooper (2018) who found that lack of 
teacher recognition or status and promotion 
are the major predictors of job dissatisfaction 
among teachers.

Also, the results in Table 2 show that 30 
(13.3%) of the teachers were very dissatisfied 
and 25 (11.1%) of them were dissatisfied with 
their responsibilities in school. On the other 
hand, the results show that 79 (35.0%) of the 
teachers and 92 (40.7%) of them indicated 
that they were satisfied and very satisfied 
with their responsibilities in school. However, 
the results show that none of the teachers 
had a neutral opinion with regards to their 
responsibility in school. Having a mean of 
score of 4.03 and a standard deviation of 
1.026 which indicates “Satisfied”, this factor 
is ranked seventh, implying that teachers are 
content with their responsibilities in school. 
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This finding is consistent with findings by 
Willard (2004) that revealed that teachers are 
satisfied with their responsibilities and roles 
in school

Lastly, the results show teachers are satisfied 
with other job satisfaction indicators included 
in the study such as achievement, variety, 
activity and moral values among others. 

However, the results show that teachers 
are dissatisfied with their job compensation 
(including salaries, fringe benefits and 
incentives). Also, the results show that 
teachers are dissatisfied with the provision of 
teaching logistics (such as syllabus, text books, 
chalks) to aid their instructional activities. The 
mean statistics have been represented in fig. 1
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Research Question ii: To what extent will 
Creative Art teachers’ Job satisfaction 
influence the implementation of the Inclusive 
Creative Arts Curriculum?

Econometric Analysis
This section of the study focused on the impact 
of Creative Arts Teachers’ job satisfaction 
on the implementation of inclusive arts 
curriculum. The study made use of research 
hypotheses which involved job satisfaction and 
inclusive education indicators. The hypotheses 
were further distributed as follows;

i. Ho: Job satisfaction of creative art teachers 
is not likely to encourage inclusive education 
for all children.

ii. H1: Job satisfaction of creative art teachers 
is more likely to encourage inclusive education 
for all children.

iii. H0:Job satisfaction of creative art teachers 
is not likely to encourage pupils’ active class 
participation.

iv. H1: Job satisfaction of creative art teachers 
is more likely to encourage pupils’ active class 
participation.

v. H0: Job satisfaction of creative art teachers 
is not likely to reduce school dropout among 
pupils.

vi. H1: Job satisfaction of creative art teachers 
is likely to reduce school dropout among 
pupils.

This study constructed overall job satisfaction 
variable from 20 items and used it for the 
analysis. The binary logistic regression results 
were summarized in Table 2
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The results presented in Table 3show that 
job satisfaction is statistically significant in 
predicting inclusion education for all children. 
The results indicate that teachers who are 
satisfied with their job are 1.684 times more 
likely to support the admission of all children 
in their respective schools than teachers who 
do not perceive overall job satisfaction. Thus, 
this study rejects the null hypothesis in favour 
of alternative hypothesis that teachers who 
are satisfied with their jobs are significantly 
more likely to encourage admission of children 
with disabilities particularly those with mild 
and moderate disabilities.

Additionally, as depicted in Table 3, the study 
recorded a Nagelkerke R2 value of 0.207. 
This shows that about 21% of the variation in 
inclusive education for all children is explained 
by all variables included in the model. Also, a 
Cox & Snell R2 value of 0.098 was obtained, 
implying that all the variables included in the 
study explains about 9% of the variations in 
school inclusive education for all children. 
Also, the model correctly predicts 90.3% of the 
response. Overall, the results show that the 
model is fit for predicting the impact teachers 
job satisfaction on inclusive education for all 
children’ (Wald chi2 98.495; p= 0.000).

With regards to pupils’ active participation 
in class, the results in Table 3show that jobs 
satisfaction did not significantly predict active 
class participation among pupils. This study 
therefore accepts the null hypothesis that 
teachers who are satisfied with their jobs 
are not significantly more likely to encourage 
active class participation.

It could be seen in From Table 3that a 
Nagelkerke R2 value of 0.058 was obtained. 
This implies that about 5% of the variation in 
pupils’ active participation in class is explained 
by all variables included in the model. 
Similarly, a Cox & Snell R2 value of 0.035 
was obtained, implying that all the variables 
included in the study explains about 3% of 
the variations in pupils’ active participation 

in class. Also, the model correctly predicts 
83.6% of the response. Overall, the results 
show that the model is fit for predicting the 
impact of teachers’ competence on pupils’ 
active participation in class (Wald chi2=79.294; 
p= 0.000).

Moreover, with reference to school dropout, 
the results in Table 3indicate that teachers’ 
job satisfaction is a significant predictor of a 
reduction in school dropout among pupils. 
The findings indicate that school dropout 
is 1.491 times more likely to reduce among 
pupils taught by teachers who are satisfied 
with their jobs. Thus, this study rejects the null 
hypothesis in favour of alternative hypothesis 
that teachers who are satisfied with their job 
are significantly more likely to prevent school 
dropout among pupils. Overall, the results 
show that the model is fit for predicting the 
influenceof teachers’ job satisfactionon the 
implementation of inclusive education policy 
(Wald chi2=13.584; p= 0.000).

Summary
With regards to the objective one that 
sought to assess teachers’ perception of job 
satisfaction under the inclusive education 
policy, the study found that generally 
teachers are satisfied with their job under 
the inclusive education policy. The findings 
revealed that teachers are dissatisfied 
with their job compensation and logistics. 
However, they are satisfied with all the 
other job satisfaction indicators included 
in the study such as security, social service, 
ability utilization, technical supervision, 
human relations supervision achievement, 
variety, activity, moral values, responsibility, 
recognition, independence, school policies, 
advancement, authority, co-workers, creativity 
and social status. Furthermore, the findings 
indicate that the teachers portrayed a 
very high satisfaction in ability utilization, 
job security, social services, technical 
supervision, human relations-supervision, 
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recognition and responsibility in school. This 
corroborates Herzberg’s Motivation-Hygiene 
Theory which emphasizes on job security, 
supervision, recognition and independence. 
Nonetheless, unavailability of teaching 
logistics, and unsatisfactory compensation 
and remuneration may stifle teachers’ 
performance. From the objective two, the 

study found that teachers’ job satisfaction 
has an influence on inclusive education for all 
children. The findings showed that teachers 
who perceive total job satisfaction are more 
likely to support the admission of all children 
in their respective schools notwithstanding 
the children’s condition or disability.

Table 4: Summary of Key Hypotheses Test

No. Hypothesis (Null) Results (Decision)
i. Job satisfaction of creative art teachersis not likely to 

encourage inclusive education for all children.
Rejected

ii. Job satisfaction of creative art teachers is not likely 
toencourage pupils’ active class participation.

Accepted

iii. Job satisfaction of creative art teachers is not likelyreduce 
school dropout among pupils.

Rejected

The results of the hypotheses tests as 
indicated in Table 4, suggest that job 
satisfaction of Creative Arts teachers have an 
impact on inclusive education for all children. 
Thus teachers who are satisfied with their 
job are more likely to encourage and support 
inclusive education for all children. This result 
is supported by findings of Choon et al. (2020), 
Hawawu & Inusah (2022), Dziuba, Ingaldi, 
& Zhuravskaya (2020) who posited thatjob 
satisfaction at workplace goes a long way to 
increase employees’ Job performance.

On the contrary, the results of the second 
hypothesis as shown in Table 4 proved that, 
teachers’ job satisfaction do not have any 
significant impact on pupils’ active class 
participation in classroom activities. Lastly, 
the results of the third hypothesis showed 
that, job satisfaction of Creative Arts teachers 
has an impact on school dropout rate among 
pupils. Thus, dropout rate is more likely 
to reduce among pupils in schools where 
teachers are satisfied with their jobs.

DISCUSSIONS
Generally, Creative arts teachers are satisfied 
with their job under the inclusive education 
policy. The findings revealed that with the 
exception of compensation and logistics 
that teachers indicated their dissatisfaction 
for, the teachers were satisfied with all the 
other job satisfaction indicators included 
in the study such as security, social service, 
ability utilization, technical supervision, 
human relations supervision achievement, 
variety, activity, moral values, responsibility, 
recognition, independence, school policies, 
advancement, authority, co-workers, creativity 
and social status. This satisfaction of teachers 
is backed by the Herzberg’s Motivation-
Hygiene Theory which believes in healthy 
supervision, reward, healthy relationship 
as effective ways of empowering workers. 
Again, Kumari (2011) stated that workers’ 
performance is determined by their level of 
fulfillment and contentment. Furthermore, the 
findings indicate that the teachers portrayed a 
very high satisfaction in ability utilization, job 
security, social services, technical supervision, 
human relations-supervision, recognition and 
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responsibility in school. This findings endorses 
Dziuba, Ingaldi & Zhuravskaya (2020) and 
Sypniewska & Barbara (2014) that employees’ 
satisfaction is largely based on good condition 
of service. Additionally, the study found that 
teachers’ job satisfaction has an impact on 
inclusive education for all children. The finding 
confirms finding by Skaalvik & Skaalvik (2011) 
who reported that teachers who are satisfied 
with their jobs provide better support for 
pupils, quality instruction and hence support 
inclusive education policies.

The findings showed that teachers who 
perceive total job satisfaction are more likely 
to support the admission of all children in 
their respective schools irrespective of the 
children’s condition or disability. This finding 
endorses Kumari's (2011) statement that, 
happier employees are more productive. 
However, the findings showed that teachers’ 
job satisfaction was not statistically significant 
in predicting pupils’ active participation in 
class. Lastly, in relation to school dropout, the 
findings showed that, teachers’ job satisfaction 
is significant predictors of reduction in school 
dropout rate among pupils. The study found 
that school dropout more likely to reduce 
among teachers’ who perceive total job 
satisfaction compared to their counterparts 
who do not perceive total job satisfaction.

CONCLUSION
Generally, teachers are dissatisfied with their 
job compensation and teaching logistics 
needed for the effective implementation 
of inclusive Creative Arts curriculum. 
Nonetheless, they are satisfied with their 
ability utilization, job security, social services, 
technical supervision, human relations-
supervision, recognition and responsibility 
in school. Teachers’ job satisfaction has an 
impact on inclusive education for all children. 
Hence teachers who perceive total job 
satisfaction are more likely to support the 
admission of all children and will also put 

adequate mechanisms in place to reduce the 
rate of dropout among pupils with disabilities 
in their respective schools.

RECOMMENDATIONS
The study recommends that, the Ministry 
of Education and the Ghana Education 
Service must provide teachers with an 
improved working conditions and attractive 
compensations and work incentives. These 
arrangements when put together will 
provide a high job satisfaction for teachers. 
As a result, the satisfaction of teachers will 
enable them work effectively and efficiently 
by providing better support for pupils, quality 
instruction and also motivate them to support 
inclusive education policies.

Again, the Ministry of Education through 
Ghana Education Service must make sure 
instructional logistics (Creative arts syllabus, 
sketchpads, paints, brushes, pencils, musical 
instruments, textbook etc.) are supplied to 
schools.

LIMITATIONS
A study of this nature should have included 
Pupils with disabilities in the sampled 
population since they are the direct 
beneficiaries of inclusive Creative Arts 
education but due to COVID-19 physical and 
social distancing measures at the time of data 
collection made it inappropriate. Therefore 
teachers and head teachers were sampled to 
respond to questionnaire.

Most of the teachers were not interested in 
filling the questionnaire online (Google forms) 
as most of them complained of lack of internet 
connectivity and lack of technical-know-how.

Recommendation for Future Studies
i.	 The socio-demographic variables 
included in the models were limited; hence the 
study recommends future studies to include 
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other socio-demographic characteristics 
of teachers such as teachers’ religious and 
cultural beliefs as well as the location of their 
schools as variables that can affect teachers 
support for inclusive education policies.

ii.	 Again, future researchers should 
involve pupils with/without disabilities since 
they are the direct beneficiaries.
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