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Abstract1 
Currently, the South African Basic Education Laws Amendment Bill (BELA) 

(Clause 37) replaces and adds provision to the South African Schools Act 

including regulating homeschooling. Home education research found that 

more and more parents appreciate/opt for the benefits of faith-based home-

schooling, in this case, the Christian faith. The main reason is that since 

COVID-19, many Christian parents had the urge to preserve their Christian 

principles, Christian worldview, and quality education by opting for Christian 

faith-based homeschooling. This is a qualitative study and the purpose of this 

research was to determine which driving forces propel the choice of parents 

and their children to do homeschooling. The findings suggest that Christian 

faith-based homeschooling is a process facilitated by a triadic relationship 

consisting of the pastor, the parent/s, and the learner/s. In addition, based on 

the factors identified, their faith is paramount as they believe/think they are 

led by the Holy Spirit. Recommendations are offered regarding Christian 

faith-based homeschooling.  
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Introduction 
Currently there is a growing cohort of children who are being homeschooled 

across the world (Ray 2021:55). It is noteworthy that nowadays homeschool-

ing (HS) include parents from all social, racial, and ethnic backgrounds (Ray 

2016:30) including those ‘who hold to vastly divergent worldviews’ (Ray 

2021:61). The reasons for the influx of homeschoolers as an alternative op-

tion to institutional schools, particularly in South Africa, are that parents want 

to make sure that their children have access to education that is affordable 

and of high quality, and that they attain individualized experiences, in partic-

ular for those who have special needs (Dlamini, Maharaj, & Dunn 2021:106). 

 The devastating effects of COVID-19 and the nationwide lockdown 

and closing of schools exacerbated the education situation (Dlamini et al. 

2021:106-107). Ricci, Growden, and Michaud (2021:107) profess, ‘Home-

schoolers should learn from mainstream schooling’s mistakes, and not simply 

replicate that model’. Dlamini et al. (2021:117) recommend that in South Af-

rica there should be a nationwide awareness and readily available knowledge 

of HS. It is thus imperative to conduct research in order to inform policy. 

 Only a few research studies have been conducted on HS, mostly from 

a parental perspective, since they are usually the ones making the choice to 

homeschool their children (Neuman 2020:566). There is a lack of knowledge 

about the children’s perspective as pointed out by Valiente, Spinrad, Ray, 

Eisenberg, and Ruof (2022:49). Not much is known about the children’s per-

spectives when deciding to do HS. Van Schalkwyk and Bouwer (2011:179) 

explain that it is necessary to heed homeschool learners’ voices ‘for a reliable 

understanding of the homeschool context’. Hence, in this study, we deemed it 

important to incorporate the learners’ experiences of Christian faith-based 

homeschooling (FBHS).  

 Around the world there is a wide array of laws and policies regarding 

HS (Ray 2021:56). De Beer, Vos, and Myburgh (2020:49) have conducted a 

comparative literature study on homeschooling in the then BRICS countries 

(Brazil, Russia, India, China, and South Africa). In these countries, HS is on-

ly legalized in South Africa and Russia. The South African Basic Education 
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Laws Amendment Bill (BELA), Clause 37 that awaits the signature of the 

President ‘will replace and add new provisions to the South African Schools 

Act (SASA) that includes regulating homeschooling’.  

 Our focus in this study is on Christian FBHS. In the sections that fol-

low, HS including Christian FBHS is discussed, a theoretical framework is 

presented, followed by a suitable research methodology guided by the re-

search questions, and finally there is a discussion of the findings, conclusions, 

and recommendations.  

 The main research question is: Which factors serve as strong driving 

forces in opting for FBHS? The sub-research questions are: 

1. How are the learners involved in the decision-making process of 

FBHS selection, if at all? 

2. How does HS impact family life and socialization? 

 

 

Homeschooling 
Valiente et al. (2022:48) define homeschooling as ‘parent-directed education 

that largely takes place in the home’. The parents are responsible for the chil-

dren’s education, but they can also request other people to help them to teach 

their children. The homeschoolers can also participate in learning activities 

that are not home-based. Online schooling, hybrid homeschools, and learners 

who are temporarily learning at home are not considered homeschoolers as 

they are under the direction of a school. In South Africa, Dlamini et al. 

(2021:106) found that particularly during the COVID-19 era there was an 

increased interest in homeschooling since it is considered ‘a safer and more 

viable option’, and it is affordable, offers individualized experiences, and a 

form of high-quality education (Dlamini et al. 2021:106).  

 Some parents prefer unschooling, where the child can learn whatever 

they are interested in and are not guided by formal HS curricula. It could in-

volve formal learning materials and less structured approaches. On the other 

hand, some parents prefer more structured approaches which require formal 

curricula (Valiente et al. 2022:50). Virtual classrooms are a way to bridge the 

programs between HS and public schools. The most important criterion for a 

HS program is content that suits the family’s beliefs (e.g., incorporating reli-

gious content), cost effectiveness, literature-based content, and hands-on ac-

tivities where problem-solving is involved (Norman & Luo 2020:12-13, 16). 
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Since HS is flexible, parents do not have to stick to one curriculum. They can 

make changes and, in so doing, move their children forward or backwards 

regarding their grade level.  

 Tilhou (2020:86) refers to charter, co-op (co-operative), and hybrid 

models of HS. Co-ops are popular as the homeschooling parents share teach-

ing with other parents and field experts where they are able to interact with 

other adults and students. E-learning materials are also used to supplement 

their teaching (Valiente et al. 2022:50). Where parents are co-instructors with 

teachers, their choice of a school model for their child/ren includes factors 

such as more time with the family and ‘ensuring longevity in their faith’ (Ca-

gle 2021:144, 157).  

 Charter schools in California’s main instructional method utilize 

home-based education, requiring learners to participate in the state’s stand-

ardized testing program. At charter schools, parents can offer education to 

their children with the services of other adults while they are teaching other 

parents’ children at the same school. Co-ops and hybrid schools are similar. 

Hybrid homeschools have an independent board of directors and are typical 

private organizations. They have full-day schedules, selected curricula, and 

hired teachers, while teaching is more formal than that of co-ops. Hybrid 

models are not state-funded, hence they rely on grants, fundraising, and an-

nual tuition fees (Wearne quoted in Tilhou 2020:87-88). In certain school dis-

tricts, partnerships are formed between public schools and homeschool edu-

cators. The learners are allowed to attend classes and programs, however, the 

primary teacher is the child’s parent/s (Dahlquist et al. quoted in Tilhou 

2020:89). Older learners’ curriculum content is more complex. These learners 

usually return to schools or parents enlist private tutors and online services 

for them (Jolly & Matthews 2020:275). 

 

 

Christian Worldview and Pedagogy  
Today’s Christian youth ‘is strongly influenced by contemporary cultural 

tendencies, often incompatible with a biblically based worldview’ (Van der 

Walt 2017:1 of 11). Hence, ‘stereotypes of religious homeschooling often in-

volve parents creating brainwashed automatons, unable to think for them-

selves and either sequestered from society or determined to impose their 

worldview on others’ (Neuman 2020:567).  
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 A Christian worldview continuously needs to be renewed since it can 

become intellectualized, even adopted as an oppressive ideology. Sometimes  

it is misused to influence the power of a particular group and ultimately lose 

its biblical inspiration, replacing our relationship with God. If a Christian 

worldview has any element that disregards God’s commandment, that is to 

love him, people, and his creation, then one does not have the right to add the 

term Christian anymore (Neuman 2020:568). The South African society has 

diverse worldviews, religions, and cultures and consequently there are many 

challenges regarding educational quality. Bowens (2020:28, 32) opines that 

‘Christian worldview development or formation is at the heart of Christian 

education’.  

 In view of South Africa’s multiple denominational interpretation and 

expression of Christianity, the Christian worldview of HOMI (Heritage of 

Faith Ministries International) is applicable to this study, as it is reflected in 

the data2. Christian parents (and their children) can make ‘rational, informed, 

godly, school decisions’ with the instruction, help, and support from Christian 

school administrators and their pastors (Prichard & Swezey 2016:20). Im-

portant is that the evangelical mission should not be the main emphasis to the 

 
2 Christian worldview on education: 

 We believe that God’s original instruction to mankind concerning education is the 

foundation upon which we should build. Our worldview is based on God’s Word. 

God instructed parents to take responsibility for their children’s education. This 

education includes teaching and training their children in good character and 

strong moral values, as well as disciplined effort and excellence of work. This 

work ranges from basic chores within and around a home to reading, writing, 

arithmetic, art, and the work associated with any other subject being learned. The 

purpose of a parent is to teach and train a child how to self-govern in the home 

under God’s representatives, the parents, so that when they come of age they con-

tinue self-governance outside of the home, under God and God’s legitimate repre-

sentatives in the church. 

  The church is instructed by God to teach and equip parents to fulfil this God-

given responsibility and function, and to assist in any practical way in order to 

serve the family and the community. There is a strong partnership in education be-

tween the family and the church, keeping the best interest of the child as a central 

focus, so that the children may have the greatest opportunity to become what God 

purposed them to be. 
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extent that it is to the detriment of the mission of basic education (Wodon 

2019:61).  

 The specific pedagogy one chooses, teaches learners as much as the 

chosen content. Thus Christian teachers’ interest is to teach in the ways that 

are in line with their faith (Kieser & Parsons 2013:7). In the chosen curricu-

lum, the Bible should not be regarded as ‘a slice of the curriculum, one sub-

ject among many [but] the Word of God is to be core to every subject area’ 

(Taylor 2022). Christian FBHS offers the learner the opportunity to do so in 

all subject areas and to apply it to their everyday lives. 

 According to Kieser and Parsons (2013:7-8), Christian teaching faces 

life critically in order to make changes where needed; second, it focuses on 

social justice, that is, equal opportunities for all; third, it is synoptic (human 

history’s best, relating to God); and fourth, the educational experience as a 

whole is engaged, which includes the successes of teaching and learning. ‘We 

believe Christians should help students see the world honestly and critically, 

and that a redemptive Christian pedagogy can be part of the critique of and 

dialogue within society’ (Kieser & Parsons 2013:7).  

 The principle is that individuals who are redeemed in God’s kingdom 

need to look at how they can use their potential to encourage restoration in a 

whole society (Mofield & Mofield 2022:89, 90). Where homes, schools, and 

churches work together with divine agencies, they prepare learners for re-

sponsible citizenship with regards to the present as well as the future world 

(Taylor 2022). Parents need to equip the learners in a world that is changing. 

It is therefore important that learners are trained to be problem-solvers, to be 

good communicators, and to think creatively. Working cooperatively is one 

way of achieving these skills as we read in Ecclesiastes 4:9-10 (NIV): ‘Two 

are better than one, because they have a good return for their labor: If either 

of them falls down, one can help the other up’. In this way Christian FBHS 

learners can become fully equipped to be participative and contributing com-

munity members in a chaotic world and to discover their meaning in life. 

 

 

Theoretical Framework  
An impressive strength of home education is that many of the homeschoolers 

are intrinsically motivated to learn (Riley 2015:3). Intrinsic motivation is un-

derstood within the Self-Determination Theory (SDT) of Deci and Ryan as a 
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human’s tendency to naturally want to learn and to assimilate (Riley 2015:1). 

However, intrinsic motivation needs to be maintained and enhanced, being 

dependent on social and environmental conditions. A sub-theory of the SDT 

is the Cognitive Evaluation Theory, which addresses these factors and sup-

ports intrinsic motivation and psychological needs. These comprise compe-

tence, autonomy, and the relatedness of learners (Riley 2015:1, 3, 5). The 

need for competence is to be able to deal with the environment effectively, 

whereas the need for relatedness is to be able to interact with others, to care, 

to be connected, and to belong. The need for autonomy is to have a sense of 

willingness, to have a choice being causal agents, to have volition in order to 

be proactive, and have optimal development and psychological health (Deci 

& Vansteenkiste 2004:25-26).  

 The SDT differentiates types of motivation, of which autonomous 

and controlled motivation are central. Autonomous motivation comprises 

both intrinsic and extrinsic motivation. With autonomous motivation one ex-

periences volition or endorses one’s own actions, whereas with controlled 

motivation there is an external regulation of one’s behavior, with external 

sources sourcing from external functions such as reward and punishment, and 

includes approval, shame avoidance, self-esteem, and ego. Autonomous and 

controlled motivation directs one’s behavior (Deci & Ryan 2008:182-183) 

and tends to lead to better psychological health and an effective performance 

of heuristic activities and persistence. It is important that learners recognize 

that grades indicate what content they have mastered and not that it measures 

their spirituality. 

 In Riley’s study it was found that homeschooling can provide equal 

or even higher levels of competency, autonomy, and relatedness compared to 

other traditional forms of education (Riley 2015:21). External control, which 

is increasing all the time, high stakes testing, and having to adhere to core 

standards, are conditions that the SDT cautions as undermining the learners’ 

autonomous motivation to learn. The longer the children are homeschooled, 

the higher their academic engagement and the higher their grade levels (Bell, 

Kaplan, & Thurman 2016:346).  

 Firmin, Younkin, Sackett, Fletcher, Jones, and Parrish (2019:44, 53) 

have determined that the educational success of the children of HS parents is 

attributed to parental catering and tailoring to the children’s specific needs, 

parent-child bonding, and parents making special efforts to overcome the lack 

of the socialization typically associated with homeschoolers. The children 
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avoid negative peer pressure, since there is less interaction between the 

school and the home, and the parents have a dual role, being both parents and 

educators (Firmin et al. 2019:44, 53).  

 The Attachment Theory resonates well with the above findings. This 

theory refers to the ‘mental representations of the self in relation to signifi-

cant others’ (Counted 2016:148), which develops early in the parent-child 

relationship and is active throughout life. A long relationship between two 

people (e.g., child and parent/s) indicates attachment bonds which ‘can be the 

genesis of a new faith experience with God’ (Counted 2016:148). Young 

people may develop a tight bond with God, which is an indication of an expe-

rience of a new relationship on their faith journey. Therefore, youth faith 

formation is considered a process of care-giving (Counted 2016:167). The 

‘internal working models’ that develop during the experiences of parental 

attachment can form the framework for relationships in the future (Counted 

2016:148-150). The homeschool environment is able to serve as fertile 

ground for the development of this framework, as the parent serves as parent, 

counsellor, teacher, and facilitator. 

 Not only should the youth regard God as an attachment figure and as 

remedying their emotional needs, but the church leaders should also disciple 

them to experience God and draw close to him and nurture their faith (Count-

ed 2016:168). In this way they may realize that being close to God will enrich 

their spirit and soul and that they will be a ‘light of the world’ and also the 

‘salt of the earth’ for the agenda of God in a dysfunctional world (Counted 

2016:168). When a learner’s needs of attachment are not met as a result of an 

insecure attachment model in a relationship with God, then they should leave 

the faith community and look for a new caregiver, otherwise they could de-

velop problems such as spiritual struggles and depression. A pastoral coun-

sellor is needed to help the youth in a redemptive Christian community to 

grow spiritually and to develop a deeper relationship with God (Counted & 

Miller 2018:1 of 10).  

 

 

Research Methodology 
Qualitative methodology is employed in this article since the focus is on the 

participants’ perspective-in-context (cf. Van Schalkwyk & Bouwer 2011: 

181). Data were collected from various sources such as observations, individ-
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ual semi-structured interviews (which were recorded with the participants’ 

permission), field notes, a learner’s video, and questionnaires. This enabled 

triangulation in data analysis. Member-checking was also employed by shar-

ing our findings with the participants as a way to verify the credibility of the 

data. 

 For the purpose of this study, purposive sampling was employed. 

Purposeful sampling focuses on an in-depth understanding of, in this case, 

Christian FBHS (Patton 2002:46). In order to locate information-rich partici-

pants, we used snowball sampling by asking people who are well-situated and 

who can suitably inform us about Christian FBHS. We proceeded to ask more 

people to whom we could talk, in this way accumulating the snowball. The 

following participants were finally selected: Three secondary homeschoolers 

and their parents; three completed homeschoolers and their parents (all are 

married), and a pastor (as she counsels learners and their parents regarding 

HS choice and is involved with the MiXchange program)3. We conducted 

one-hour individual interviews with the learners and the pastor and we re-

quested parents to complete a questionnaire and return it via e-mail. We re-

quested a volunteer participant to prepare a video of his homeschooling envi-

ronment experiences and used it as an alternative to direct observations (Ta-

ble 1). Ethical clearance was applied for to conduct research from UNISA’s 

Ethics Committee. An ethical clearance certificate was issued on July 5, 

2023.  

 The participant learners and the pastor (female) were selected from 

the ecclesia of the Heritage of Faith Ministry (HOFM) of Pentecostal faith in 

the city of eMalahleni in the province of Mpumalanga, South Africa. The 

church leadership comprises a founder pastor (apostle C.E.O. Heritage of 

Faith Ministries, Africa) and connects to Heritage of Faith International 

(USA), his wife (senior pastor), his son (pastor), and a female pastor. The 

ecclesia comprises of members from eMalahleni, Morgenson, Clarence, Pre-

toria, Johannesburg, and Lenasia. The interviews were conducted at this 

 
3 MiXchange (renamed iXchange Life Internship) is a process that facilitates en-

counters with God, growth in the Word, and the establishment of God-centered 

relationships. It is a time of a young person’s life that they dedicate to seeking 

what the will of the Father is for their life. At iXchange, we are determined to 

change, to follow God, and to become who God has predestined us to become 

(iXchange 2023). 
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church with permission of the leader pastor. All learner participants attended 

public primary schools at some time. Once they reached high school level 

they chose to either continue schooling online or join a group class with tu-

tors/one-on-one tutoring.  

 

Table 1. Learner participant demographics 

Key: A: African; W: White; F: Female; M: Male; HL: Home Language  
Pseudonym Race, 

gender, 

age 

Parents’ 

highest level 

of education 

Socio-

economic 

context 

Current 

HS, 

grade/com-

pleted HS 

Language 

background 

PA A, F, 19  Mother: 

BCom;  

Father: Pas-

tor qualifica-

tion 

Average HS com-

plete:  

Gr 12 

HL: English; 

Other: Afri-

can lan-

guage 

PB W, F, 19 Mother: BSc 

Hons, Bioki-

netics;  

Father: Mas-

ter in sport 

sciences 

High HS com-

plete:  

Gr 12 

HL: Afri-

kaans; 

Other: Eng-

lish 

PC W, M, 

19 

Mother: 

PhD;  

Father: BSc 

(veterinary 

surgery) 

High HS com-

plete:  

Gr 12 

HL: Afri-

kaans; 

Other: Eng-

lish 

PD W, F, 17 Mother: Ma-

tric;  

Father: 

BTech Bach-

elor’s degree 

High Current HS:  

Gr 11 

HL: English; 

Other: Afri-

kaans 

PE A, F, 16 Mother: 

BCom; 

Father: Pas-

tor qualifica-

tions 

Average Current HS: 

Gr 10 

HL: English; 

Other: Afri-

can lan-

guage 

PF W, M, 

18 

Mother: 

PhD; 

High Current HS: 

Gr 12 

HL: Afri-

kaans; 
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Pseudonym Race, 

gender, 

age 

Parents’ 

highest level 

of education 

Socio-

economic 

context 

Current 

HS, 

grade/com-

pleted HS 

Language 

background 

Father: BSC 

(veterinary 

surgery) 

Other: Eng-

lish 

 

Data Analysis  
Data were arranged according to types by means of manual color coding 

(Creswell 2009:184-189) under each specific theme: Theme 1: Choice in 

Christian FBHS; Theme 2: Christian homeschoolers’ experiences and out-

comes; Theme 3: The future for Christian homeschoolers. We interpreted the 

data under each theme.  

 

 

Findings and Discussion 
The main aim of this research was to gain an understanding of the complex 

factors that influence, in particular, the decisions of learners and their parents 

to do Christian FBHS. We extrapolated the responses from the data collection 

tools. The interview dates for participants PA, PB, PC, and Pastor C were 

July 24, 2023 and for PD, PE, and PF July 25, 2023. 

 

Theme 1: Choice of Christian Faith-Based Homeschooling 

The main research question and sub-question 1 were answered in this section. 

It emerged from the interview with the pastor (Ps C) that she believed that the 

role of the pastor is pivotal in the choice of parents and their children to do 

Christian FBHS as they act in the interest of the children, being led by the 

Holy Spirit. Prichard and Swezey (2016:20) have found that Christian parents 

can make ‘rational, informed, godly, school decisions’ with the help and sup-

port of Christian school administrators and their pastors. Ps C stated in her 

interview that ‘the Holy Spirit is the only answer not to put your foot in a 

snare’.  

 In this study, we found that the parents were the initiators of FBHS 

for their children, driven by their Christian beliefs. Parents reported that they 

felt led by the Holy Spirit to start with Christian FBHS for their child/ren 

through the lens of a biblical worldview, putting God first. Parents D narrat-
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ed: ‘We are constantly making him [God] part of the decision-making pro-

cess and allowing them to follow his plan for their lives and not our own’. PD 

qualified her parents’ testimony, asserting that she felt in her spirit that God 

wanted her to do FBHS, evidencing that she was intrinsically motivated. Ac-

cording to the parent questionnaire responses they believed that they were 

acting in the best interest of their child/ren and were protecting them from the 

influences of the world-system. Parents A were confident that they made the 

right decision, ‘for a parent to homeschool them they need to know that they 

cannot do it apart from the Master himself [God] who knows what is best for 

each child’. 

 Apart from faith, which was the main reason for Christian FBHS, 

other driving forces in opting for Christian FBHS are provided by the parents 

(apart from their children’s own convictions about Christian FBHS). Parents 

shared that they want to ensure a safe home learning environment. The SDT 

sheds light on how a need-supportive social environment as well as education 

has an influence on one’s motivation and self-regulation of one’s behavior 

(Sansone & Tang 2021:113). PE experienced bullying, judging, labeling 

(such as being a ‘slow learner’), vulgar language, and racial slurs, which were 

added reasons for her to choose Christian FBHS. She experienced school as a 

very competitive space and felt that she was not getting the help she needed 

to support her learning needs. Such factors also influenced PA together with 

her parents, to choose Christian FBHS. In addition, they experienced the ri-

gidity of the school system such as strict examination schedules; a limited 

curriculum and subject choices; negative teacher attitudes; peer pressure; and 

most importantly, the absence of biblical teachings and principles. Their aim 

was to integrate biblical knowledge within a tailor-made curriculum (selected 

from a variety of available curricula). PA claimed that although she was in a 

comfortable, accepting environment, she still made the HS choice. PC af-

firmed that although it was his parents’ initial choice for him to do Christian 

FBHS, he was afforded the final choice based on what he saw schools were 

doing to other children. Ps C added that money is also a factor influencing the 

choice of parents and their children to homeschool. By doing this, parents are 

leading their child/ren to an occupation where they could make the most 

money.  

 The participating parents were not the sole decision-makers as all of 

them claimed that they consulted with their children and the pastors of the 

HOFM, and once the parents and their children were in agreement, a final 
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decision was made on Christian FBHS. Ps C stated that God has a plan for 

each child: For some it means homeschooling and for others it means going 

to a formal school. PE explained that ‘parents need to understand that HS is 

not for everyone. It is maybe for your kid, but it may not be for the parent. It 

is maybe for the parent, but not for the kid. It may not be for any of them, it 

may be for both’. Ps C opined that it should be a process of facilitation, nudg-

ing the child to make a choice, and to think for themselves as Jesus gave eve-

rybody a free will. With reference to the SDT, the need for autonomy means 

that one needs to be a causal agent, to have volition, and to act according to 

one’s interests and values. This also implies that one needs others to assist 

them in making this decision (Deci & Vansteenkiste 2004:25). 

 The second sub-question focused on the impact that HS has on fami-

ly life and socialization. Parents B explained that ‘in our own home, we could 

direct the climate to a God-directed, positive, intentional growth orientated 

climate over against a group-management one-size-fits-all approach and cli-

mate’. They narrated that their daughter, PB was passionate about the role that 

the closeness of her family played in her Christian FBHS experience, always 

being there for her and being sensitive to her interests, learning styles, 

uniqueness, strengths, and weaknesses. PB claimed that their family bonds 

were strengthened by way of family prayer and worship time. Parents F 

shared their belief with us ‘that we as parents are divinely appointed and sa-

credly abled to educate our own children’. PF confirmed in his interview, that 

as a result, he has a strong foundation that has enabled him to relate to people 

with the same principles as his. These parents and their children believed that 

the Bible mandated the parents the responsibility to teach and train their chil-

dren, as stated in Deuteronomy 6:4-9, Ephesians 6:4, and Proverbs 22:6. 

Hence God has equipped parents to do so. The research done by Pietersma 

(2021:80) further expounds on these biblical principles, showing the benefits 

to children whose parents take their education seriously. Kovacs (2016:6) 

explains that children with better attachment relationships use their attach-

ment figures, being a secure base for them, to explore their physical world as 

well as their ideas and their values. In so doing they are able to form quality 

intellect and identity that contribute to a mature, flourishing life. It became 

clear in the interviews that the children in this study had strong attachment 

bonds with their parents, making it possible for them to feel confident in ex-

ploring new ideas and learning new things. We conclude that notwithstanding 

the important role that HS parents play and that family bonds are strength-
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ened, it is not to say that parents of children in public schools do not fulfil the 

same responsibilities, uphold biblical principles and have strong family 

bonds, taking into account their different circumstances.  

 We give credence to PC’s input, ‘What homeschooling did do, is it 

gave us more opportunity as a family to dig into going into the Word, into 

how we are relating, how we all fit in together, how it’s applicable to us, how 

we apply’. Hence, we are of the opinion that the SDT and the Attachment 

Theory are applicable in the Christian FBHS discourse, where intrinsic and 

extrinsic motivation (autonomous and controlled motivation), psychological 

needs, namely competence, autonomy, and relatedness, and attachment bonds 

clearly feature and form the bedrock of the study. 

 

Theme 2: Christian Homeschoolers’ Experiences and Outcomes  

Highlights from each participant learner’s experiences and outcomes are pre-

sented as they emerged in the interviews and serve as further evidence and 

substantiation of the findings presented in theme 1. 

 PA compared her HS environment with her institutional school envi-

ronment. In school, teachers were so harsh and impatient, which caused fear 

of being wrong and giving up; in HS it is the opposite. Her parents enabled 

her to gain confidence, to think critically, to work hard and to gain endurance. 

She believed that it is a fallacy that HS do not gain social skills, as she was 

adamant that her parents taught her social skills. In sum she explained that 

HS and being a Christian, serving others was her choice. Nobody forced her.  

 PA narrated further, ‘Sometimes being denied that outside interaction 

with lots of your peers…you long for those typical teenage memories. You 

don’t feel like making teenage memories with your little sister. She is too 

small’. She thus expressed a need for people to be around her and to be able 

to participate in a team sport. Notwithstanding this need, she realized she still 

needed to have boundaries and to set goals and to be intrinsically motivated 

to meet those goals. Subsequently she requested her parents to be tutored by a 

tutor/teacher and eventually she was enrolled in a school. Her perception of 

HS is, ‘Homeschooling is generally good. It does not mean the school system 

is bad’. Some people were homeschooled and did not make it as it was not 

meant for them and therefore ‘homeschooling is not the ultimate solution’. 

 PB had the experience of attending the local primary school at the 

age of six. During the transition to Christian FBHS, her mother exposed her 

to many subjects and it was challenging. She initially was able to choose 
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which subjects she was good at and enjoyed and chose the most suited sub-

ject package. Time, pace, and flexibility in HS suited her as she could man-

age her daily time and cope well. PB’s parents and brother were very in-

volved in her tuition and were always there to support her. Consequently 

there was a tight family bond that developed. 

 PB became very aware of the socialization stereotypes towards 

homeschooling. Due to her dancing and her brother’s tennis activities, they 

were surrounded by other children and had the opportunity to socialize. They 

were also able to participate in public school sport activities. During high 

school she attended classes with tutors and had the opportunity to socialize 

with the other learners in the class. In the Christian FBHS environment her 

faith was able to grow as they would start the day with prayer and speak 

words of faith. She was also very involved in community engagement such as 

evangelistic outreaches as well as at the church, where she also attended Bi-

ble school.  

 PC attended an Accelerated Christian Education (ACE) school during 

his early years (where his mother was the principal). The classes were small, 

each learner having a cubicle to work in on their own, and different grades in 

one classroom with supervisors. They had the learning material, they could 

continue learning by themselves, and ask the supervisor to help when needed. 

They would work on different levels, but would ultimately arrive on the same 

level as per the Curriculum Assessment Policy Statements (CAPS) require-

ments. After Grade 7, PC was exposed to different curricula such as Cam-

bridge. He learnt to manage the system by setting goals and attending to due 

dates that afforded him more time. He attempted the Independent Examina-

tion Board (IEB) curriculum in Grade 9. However, the chopping and chang-

ing of curricula resulted in, for example, foundation gaps in mathematics, 

which necessitated him to attend individual lessons in the last two years, 

yielding good fruits: ‘Applying my faith to getting where I was…to be dili-

gent and disciplined…I had to teach myself how to study…you get to learn 

how to write tests. You get to know what they are asking you’. Although he 

never saw his online teachers (faith-based Christian school) he got to know 

them well and he was able to apply his faith.  

 PC was able to participate in other activities besides academics such 

as gymnastics, soccer, and piano lessons. During his Christian FBHS years he 

learnt to manage his time well and to fit in all the activities as it suited him – 

his time was flexible. PC was also involved with church activities such as 
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outreaches to foster homes and missionary work. In terms of socialization, he 

explained that he needed social interaction. However, HS was not a big ad-

justment as there were HS members who joined him especially at church 

where he socialized with them.  

 PD was taught by her parents when she was little and later on she 

switched to online schooling as the pace suited her. She had a tutor (being a 

Christian) whom she loved and who taught her well ‘through the Word of 

God’. Her mathematics mark improved considerably as a result of the tutor’s 

assistance. She learnt to manage her time and was able to make time for piano 

lessons. However, she professed that ‘I still need to develop in my discipline’ 

as she did not participate in sport and needed to exercise, e.g., with horse rid-

ing lessons. 

 As a homeschooler she was constantly in her family’s presence, and 

they were able to help her when necessary with things like ‘my dishonesty or 

lack of confidence with myself’ and building her character. PD felt that in 

homeschooling she learnt self-development, using her gifts and becoming 

people orientated. Her father played an important role in the family as he was 

the ‘base’ in the family and shared the Word of God with them. PD declared, 

‘Homeschooling did definitely help me in my Christian faith, developing 

character, and godly input through my parents and through the church and 

things like that. I feel that I am a person in the word of God’. 

 Regarding socialization, PD did not feel that she was missing out as 

most of her friends were in church which she attended regularly. She also did 

an online course where she was able to communicate with other learners. 

However, she felt that it could also corrupt good character. During school 

holidays she spent time at church where she was able to work on her laptop. 

She also joined the other youth going through the pastor’s messages. PD ex-

perienced that being planted in the church meant for her that most of their 

activities centered on the church where they were able to socialize with other 

Christian homeschoolers (forging lifetime friendships). 

 PE stated that she enjoyed the freedom of choice in the HS environ-

ment such as doing mathematics instead of another subject for the day. Her 

socialization started at home, having sisters. She did express that in Grade 8 

her need was to have friends of her age and to attend school, but then she 

started online schooling and she knew, ‘I have got my peers, it felt good and 

the whole exam thing, that was awesome. So, sometimes I am like, there are 

days when I wish I was in school – if I was at school, it would be a bit differ-
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ent’. As her mother is teaching them, but also has clients, she and her sisters 

are considering to return to school. PE was diagnosed with a rare illness and 

she missed a year of schooling. In grade 10 she did the American curriculum 

named Power School, which offers a wide choice of subjects. She explained 

that FBHS is the same setting as a school. The difference is that there are oth-

er learners in the class and it does not mean one is gifted or not. PE did ex-

press her feeling that she was missing out on the social aspect and had the 

desire to be part of her peers in a formal school.  

 PF explained that he was faced with and exposed to different curricu-

la, which enabled him to choose a curriculum that suited his learning style 

and fast pace his learning. In Christian FBHS he learnt to look for answers, to 

decipher, and to evaluate as he studied the Bible and even studied Greek. He 

explained that he was able to manage his time well as his interruptions were 

minimized. He was able to participate in sport, music, and gymnastics and 

ultimately enter a career earlier, reach goals quicker and easier, and make 

choices in life. 

 With regard to PF’s socialization, he explained that he could inte-

grate with diverse aged children resulting in more social awareness. He en-

joyed the spiritual side of Christian FBHS where he had time for daily pray-

ers, to study Sunday sermon messages, and attend Bible school. In addition, 

he played in a band and in so doing could minister to others and they to him, 

at the same time. Thus, most of his activities were concentrated on church 

activities and people. 

 For all the learner participants, their experiences during HS were pos-

itive. However, one participant did express her wish to return to a public 

school as she missed social interaction and the structured environment, for 

example, writing examinations with other learners. In this study an integral 

part of the participants’ HS was the faith-based lens and family bond, which 

were the main deciding factors that contributed to their positive Christian 

FBHS experiences.  
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Family devotion Time with the Lord Working environment 
   

   
Formal subjects Graphic design Bible school 
Figure 1: PF’s video screenshots of everyday FBHS situations and interac-

tions (PF granted permission to publish these screenshots). 

 

Theme 3: The Future for Christian Homeschoolers 

Parents of FBHS children can be sure that their children are saved and con-

verted as there is a correlation between home education and strong Christian 

beliefs and their behaviors during adulthood. Limited research does show 

positively that homeschooling led by parents passes on the Christian faith to 

their children (Ray 2024:18). Ray (2021:68) advises that ‘educators should be 

promoting anything that is good for children’s academic achievement, social 

and emotional development, and success into adulthood’.  

 As the participants shared their aspirations for their future adult life, 

the common denominator was the fact that God will lead them in their deci-

sion to follow a career and what the future holds for them. Keeping in mind 

that all participants were enrolled in the MiXchange program at the church 

(research site), it does not to mean that they were all called to the ministry. 

There are those who had a calling to the ministry, for example PD, while oth-

ers had dreams to follow a career in different areas of life. Careers that partic-

ipants considered or definitely chose (once they exited the MiXchange pro-

gram) included studying business and the corporate world: ‘I could say my 

dream career is being the light’ (PA); to study professional dancing in Eu-

rope, however, she is leaning strongly towards ministry (PB); to study civ-

il/mechanical engineering or farming, however, he also sees his future being 
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linked to ministry (PC); to go to Paris and study photography/IT/art (PE); 

having an art talent, PF was interested in animation involving texture and 

movement in a teaching capacity in the ministry. 

 By reflecting on the different future aspirations these homeschoolers 

have, we arrived at the conclusion that whether children attend public/private 

schools or HS, they all have future aspirations that are not different to any 

other children in society.  

 

 

Conclusion and Recommendations  
The data gleaned by means of the data collection tools in this study, have 

provided valuable information regarding Christian FBHS for this article, de-

spite the sample size being too small to generalize to the larger population. 

We looked at a group of six Christian FBHS learners who attended the same 

church and were part of its MiXchange program.  

 This research did not only focus on pedagogical practices and curric-

ula, as it also included diverse aspects of the daily lives of the learners (Neu-

man & Guterman 2017:160) making it a wholistic pedagogical approach in 

which all aspects of life became part of their learning experiences. Hence the 

homeschoolers’ choice justified a wholistic perspective of the significance of 

their Christian FBHS that was also applicable for this study. The conservative 

Christian FBHS parents believed that educating their children was a respon-

sibility and right given by God. The views of the parents in this study echoed 

those of Kunzman (2010:23) who argues that it is about developing character 

by inculcating a Christian worldview which enables children to guide their 

moral choices.  

 Children are learning, driven by intrinsic motivation and self-

determination and not because they just want to pass their Grades, be recog-

nized by a school (Riley 2021:94), or because their psychological needs have 

been met, which was evident in this study. They were intrinsically motivated 

and driven by their Christian faith. However, autonomous and controlled mo-

tivation can both feature simultaneously. With reference to the Attachment 

Theory, all the learner participants emphasized their strong family bonds, 

which were forged during Christian FBHS, as they felt that socialization be-

gins in the family and continues in the church with fellow Christians. A close 

bond was formed with God and spiritual leaders and first transcended to the 
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biological family, which forms a ripple effect in all other relationships in 

their lives. 

 In this study the pastor, parent, and child, formed a triadic relation-

ship in which they believed they were guided by the Holy Spirit to arrive at 

the choice of Christian FBHS. Ps C’s conviction, based on Scripture, is to 

train one’s child in order to make rational, informed, and godly decisions for 

their child/ren’s education. In comparison the children, parents, and pastor in 

this study felt that in the institutional schools, people, other than the children, 

decide for the child what they should learn, at what pace, when, and where. 

They also felt that there was a greater focus on peer-orientated bonding which 

often undermined family cohesion. 

 For the parents and pastor it was imperative that their child/ren also 

had a say in the decision-making of their schooling. They based this on their 

understanding that Jesus gives everyone a free will, and thus the role of both 

the pastor and the parents is to facilitate the choice process. Van Schalkwyk 

and Bouwer (2011:179) have found that learners’ views corresponded to 

some extent with homeschool educators, but also pointed out significant dif-

ferences, as some participants experienced ‘uneasiness’ and ‘unhappiness’ 

(Van Schalkwyk & Bouwer 2011:182). Despite parents’ beliefs that they 

were acting in their children’s best interests, they were often oblivious of 

their needs and thus unable to accommodate them, as experienced by one of 

the participants. The latter cautioned that HS is not for everybody and that 

there is a desire for more socialization with peers. 

 Although there are many factors that influence the choice of both 

parents and learners to FBHS, the main driving force for them in this study 

was based on their Christian faith and their understanding of biblical princi-

ples. Parents and the pastor believed that they facilitate the choice process 

regarding Christian FBHS by the leading of the Holy Spirit. Subsequently 

they chose Christian FBHS to pass on and preserve their faith. They believed 

that in Christian FBHS their children were able to gain Christian values and 

morals, to develop a worldview separate from secular worldviews and influ-

ences, and develop a Christian character enabling them to live a Christian life 

– to be ‘the salt of the earth’ and a ‘light to the world’.  

 Other driving forces for participants in this study to do HS included 

bad experiences in institutional schools such as bullying. For them, having a 

strong family bond and a safe home environment was preferable to institu-

tional schools. In the Christian FBHS system their faith could support their 
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academics and all aspects of their lives. Parents felt that their children’s needs 

were catered for on an individual level. The learners reported finding it help-

ful that in the Christian FBHS their strengths and weaknesses were signifi-

cantly engaged including their different modalities (e.g., visual and auditory) 

and learning styles. Learners and parents reported that because time is flexi-

ble in Christian FBHS, this develops good time management skills for both 

parents and children. The wider choice of curricula was regarded as a signifi-

cant benefit. There are different models of HS to choose from – from private 

tutors to online lessons. Parents and children reported finding it beneficial for 

children to have a choice to socialize with like-minded people and peers in 

the church family, rather than having to socialize with a vast number of peo-

ple in institutional schools, most of whom did not share their values.  

 In view of the results of this study, the participants were able to dis-

pel the stereotypes associated with Christian FBHS such as inhibiting sociali-

zation. Ray (2016:31-32) argues that there is consistent ‘parent-guided social 

interaction for children and youth’ in any HS system. The learner participants 

were able to attend different activities such as music lessons and girl guides, 

and participate in institutional school activities such as sport. They generally 

developed good time management skills. Consequently there was sufficient 

time for them to participate in these activities, to learn life skills, to become 

acquainted with technology, to enroll for extra courses of interest, and to 

qualify for university entrance. Some learner participants wanted to pursue a 

career and attend higher education, and always being able to minister God’s 

Word or to attend their church program ‘MiXchange’, while others were in-

tending to serve in the ministry. 

 Although Section 51 of the South African Schools Act (SASA), 84 of 

1996 does make provision for parents to apply and register for HS for their 

children, researchers of HS need to become well-versed with the contents 

regarding HS and the regulations that will be contained in the BELA Bill. 

Research is called for in an effort to protect the fundamental rights of home-

school learners, and that government needs to support the homeschool system 

with no ‘tight restrictions’ (Mutlokwa 2022:2). However, there is hope that 

the latest proposals for legislative reform may help advocates of HS to test 

‘the constitutionality of clauses in the BELA related to home-schooling in the 

courts’ (Mutlokwa 2022:7). Homeschooling organizations such as the Pesta-

lozzi Trust can be approached to conduct continued research and serve the 
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Basic Department of Education with valuable findings and to form FBHS 

communities of practice. 

 There is a need for further empirical research also considering other 

religions and to conduct comparative studies based on Christian FBHS. The 

findings can contribute to providing evidence that contradicts clauses regard-

ing homeschooling in the BELA Bill (when passed into law) and can be chal-

lenged to amend homeschooling based on all the factors that are taken into 

consideration in this study (Mutlokwa 2022:22). Nowadays, a hybridization 

of homeschooling approaches and many curriculum delivery options are 

available to parents that calls for cooperation between public schools and 

homeschooling families (Jolly & Matthews 2020:276) that should be mandat-

ed by legislation.  

 Since HS is more common nowadays, it necessitates educational pro-

fessionals to provide the parents with answers that are well-founded as well 

as guidance regarding FBHS. Policymakers, parents, religious, and non-

religious leaders who promote homeschooling for their ‘pedagogical and fam-

ily-life practices that benefit children’ (Ray 2021:68) are the stakeholders 

who can contribute to the sustainability and promotion of FBHS. The find-

ings regarding the FBHS choice of Christian learners and their parents point 

to most importantly conserving and living their Christian faith; guarding 

against interfering, contaminating worldviews; inculcating biblical principles 

in their chosen curricula; determining factors that influence their Christian 

FBHS; and offer recommendations that can be adopted by education authori-

ties. 

 

 

References 
Bell, D.A., A. Kaplan, & K. Thurman 2016. Types of homeschool environ-

ments and need support for children’s achievement motivation. Journal 

of School Choice 10, 3: 330-354. doi: https://doi.org/10.1080/ 

15582159.2016.1202072 

Bowens, A.B. 2020. A grounded theory exploration of the influences of 

Christian worldview development in a homeschool environment. PhD 

thesis. Johnson University, Knoxville.  



Christian Learners’ and Parents’ Choice of Faith-Based Homeschooling 
 

 

 

23 of 26 pages 

Cagle, K.S. 2021. School choice and university-model schools: A phenome-

nological study. Journal of Research on Christian Education 30, 2: 

144-159. doi: https://doi.org/10.1080/10656219.2021.1936316 

Counted, V. 2016. The psychology of youth faith formation: A care-giving 

faith? Journal of Youth and Theology, 15: 146-172. doi: https://doi.org/ 

10.1163/24055093-01502004 

Counted, V. & J.R. Miller 2018. Pastoral juxtaposition in spiritual care: To-

wards a caregiving faith theology in an evangelical Christian context. 

HTS Teologiese Studies/Theological Studies 74, 2. a5630. 10 pages. 

doi: https://doi.org/10.4102/hts.v74i2.4630 

Creswell, J.W. 2009. Research design: Qualitative, quantitative, and mixed 

methods approaches. 3rd. ed. London: Sage. 

De Beer, L., D. Vos, & J. Myburgh 2020. Homeschooling in the BRICS 

members state: A comparative study. Educational Reforms Worldwide, 

BCES Conference Books. Vol. 18. Sofia: Bulgarian Comparative Edu-

cation Society. 

Deci, E.L. & R.M. Ryan 2008. Self-Determination Theory: A macrotheory of 

human motivation, development, and health. Canadian Psychology 49, 

3: 182-185. doi: https://doi.org/10.1037/a0012801 

Deci, E.L. & M.A. Vansteenkiste 2004. Self-determination theory and basic 

need satisfaction: Understanding human development in positive psy-

chology. Ricerche di Psicologia 1, 27: 23-40. 

Dlamini, N., P. Maharaj & S. Dunn 2021. Home-schooling in South Africa: 

Adapting to the new normal of providing education. Perspectives in 

Education 39, 1: 106-121. doi: https://doi.org/10.18820/2519593X/ 

pie.v39.i1.7 

Firmin, M.W., F.L. Younkin, T.A. Sackett, J. Fletcher, T. Jones, & E. Parrish 

2019. Qualitative perspectives of homeschool parents regarding per-

ceived educational success. Journal of Higher Education Theory and 

Practice 19, 1: 44-55. doi: https://doi.org/10.33423/jhetp.v19i1.667 

iXchange. 2023. What is iXchange? Available at: https://ixchangelife.net/. 

(Accessed on 28 February 2024.) 

Jolly, J.L. & M.S. Matthews 2020. The shifting landscape of the homeschool-

ing continuum. Educational Review 72, 3: 269-280. doi: https://doi. 

org/10.1080/00131911.2018.1552661 

Kieser, D. & J. Parsons 2013. Characteristics of Christian pedagogy. The 

Christian Teachers Journal 17, 3: 6-9. 

https://doi.org/10.4102/hts.v74i2.4630


Norma Nel & Soezin Krog  
 

 

 

24 of 26 pages 

Kovacs, M.S. 2016. Implications of Attachment Theory and Catholic anthro-

pology for homeschooled adolescents’ appropriation of family values. 

Doctor of Psychology thesis. The Institute for the Psychological Sci-

ences, Crystal City. 

Kunzman, R. 2010. Homeschooling and religious fundamentalism. Interna-

tional Electronic Journal of Elementary Education 2, 1: 17-28.  

Mofield, E.L. & W.E.A. Mofield 2022. Applying a Christian perspective to 

educating gifted students through the talent development framework. 

International Journal of Christianity & Education 26, 1: 79-91. doi: 

https://doi.org/10.1177/20569971211062565 

Mutlokwa, H. 2022. Best approaches to home-schooling education: Balanc-

ing children’s rights in the era of COVID-19 in South Africa. South Af-

rican Yearbook of International Law 47, (#10965): 1-27. doi: https:// 

doi.org/10.25159/2521-2583/10965 

Neuman, A. 2020. Ask the young: What homeschooled adolescents think 

about homeschooling. Journal of Research in Childhood Education 34, 

4: 566-582. doi: doi.org/10.1080/02568543.2019.1710628 

Neuman, A. & O. Guterman 2017. Homeschooling is not just about educa-

tion: Focuses of meaning. Journal of School Choice 11, 1: 148-167. 

doi: https://doi.org/10.1080/15582159.2016.1262231 

Norman, D. & T. Luo 2020. Parents’ voices: Virtual classroom bridging 

homeschooling to public schools. Journal of Educational Technology 

Development and Exchange 13, 2: 1-20. doi: https://doi.org/10.18785/ 

jetde.1302.01 

Patton, M.Q. 2002. Qualitative research & evaluation methods. 3rd ed. Lon-

don: Sage. 

Pietersma, D.J. 2021. 2020 sparks a homeschool revolution. Homeschool 

Support. 

Prichard, T.G. & J.A. Swezey 2016. Factors affecting Christian parents’ 

school choice decision processes: A grounded theory study. Journal of 

Research on Christian Education 25, 1: 3-24. doi: https://doi.org/10. 

1080/10656219.2016.1105712 

Ray, B. 2016. Who needs evidence? But here it is anyway! The Informed 

Homeschooler, 30-33. 

Ray, B. 2021. Should educators promote homeschooling? Worldwide growth 

and learner outcomes. Journal of Pedagogy 12, 1: 55-76. Doi: 

10.2478/jped-2021-0003 



Christian Learners’ and Parents’ Choice of Faith-Based Homeschooling 
 

 

 

25 of 26 pages 

Ray, B. 2024. Does homeschooling effectively transmit the Christian faith? 

Crosswalk.com. May 30, 2024. Available at: https://www.crosswalk. 

com/family/homeschool/does-homeschooling-effectively-transmit-the-

christian-faith.html#google_vignette. (Accessed on January 30, 2024.) 

Ricci, C., B. Growden, & D. Michaud 2021. Willed learning: There are gen-

tler and more peaceful ways. In English, R (ed.): Global perspectives 

on home education in the 21st century. Hershey: IGI Global. doi: 

https://doi.org/10.4018/978-1-7998-6681-7.ch008 

Riley, B. 2021. The academic and social outcomes of those who have home-

schooled. In English, R. (ed.): Global perspectives on home education 

in the 21st century. Hershey: IGI Global. 

Riley, G. 2015. Differences in competence, autonomy, and relatedness be-

tween home education and traditionally educated young adults. Inter-

national Social Science Review 90, 2: 1-27.  

Sansone, C. & Y. Tang 2021. Intrinsic and extrinsic motivation and Self-

Determination Theory. Motivation Science 7, 2: 113-114. doi: https:// 

doi.org/10.1037/mot0000234 

Taylor, J.W. 2022. Essential elements in the philosophy of Adventist educa-

tion. The Journal of Adventist Education 84, 1: 18-25. doi: https:// 

doi.org/10.55668/ACQP8957 

Tilhou, R. 2020. Contemporary homeschool models and the values and be-

liefs of home educator associations: A systematic review. Journal of 

School Choice 14, 1: 75-94. doi: https://doi.org/10.1080/15582159. 

2019.1616992 

Van der Walt, B. 2017. Sharing an integral Christian worldview with a 

younger generation: Why and how should it be done and received? In 

die Skriflig 51, 1. a2245. 11 pages. doi: https://doi.org/10.4102/ids. 

v51i1.2245 

Van Schalkwyk, L. & C. Bouwer 2011. Homeschooling: Heeding the voices 

of learners. Education as Change 15, 2: 179-190. doi: https://doi.org/ 

10.1080/16823206.2011.619147 

Valiente, C., T.L. Spinrad, B.D. Ray, N. Eisenberg, & A. Ruof. 2022. Home-

schooling: What do we know and what do we need to learn? Child De-

velopment Perspectives 16: 48-53. doi: https://doi.org/10.1111/cdep. 

12441 

Wodon, Q. 2019. Implications of demographic, religious, and enrollment 

trends for the footprint of faith-based schools globally. The Review of 



Norma Nel & Soezin Krog  
 

 

 

26 of 26 pages 

Faith & International Affairs 17, 4: 52-62. doi: https://doi.org/10.1080/ 

15570274.2019.1681787 
 

Prof. Norma Nel 

ORCID link: https://orcid.org/0000-0003-4900-446X 

Professor Emeritus 

University of South Africa 

Pretoria 

tnelnm@unisa.ac.za 

Prof. Soezin Krog 

ORCID link: https://orcid.org/0000-0001-8075-3042 

Department: Early Childhood Education 

University of South Africa 

Pretoria 

krogs@unisa.ac.za 


