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This paper compares the historical and sociolinguistic contexts of English in Kenya and Uganda addressing several questions such as: What are the similarities and differences in the sociolinguistic profiles of English in these two East African countries? How do the roles English plays in Kenya compare to its roles in Uganda? Who are the users of English in Kenya, and how do these compare with the users in Uganda? Although there are several similarities in the sociolinguistic profiles of English in Uganda and Kenya, due to the different historical and political experiences these two countries have had, their sociolinguistic profiles differ in subtle yet significant ways making it necessary for these varieties of English to be described as distinct varieties instead of being viewed as one unified East African variety.
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1. 
Introduction to Kenya and Uganda: Setting the context

Kenya, Uganda and Tanzania have always had an undeniable relationship as members of the East African community (EAC). Although the EAC has recently adopted new members, Rwanda and Burundi, a mention of EAC still quickly brings to mind the original three: Kenya, Tanzania, and Uganda. In many ways these three sister countries have had a lot in common in terms of their histories, but at the same time they have made different political and linguistic choices that have made each country a unique entity. 

One common thread that ties these East African countries together is their colonial past, all three being former British colonies. Despite this common past, the colonial administration and experiences of Kenya, Uganda, and Tanzania differ, and the choices the countries have made post-independence vary widely. At independence each of these Anglophone East African countries chose its own unique language policy that has continued to impact the language situation of the countries. A number of factors, both historical and political, for example, facilitated the use of Kiswahili in Tanzania, making it the language of primary education instruction and giving it more prestige as the language of instruction unlike in Kenya and Uganda where English was preferred (see Mapunda 2015; Roy-Campbell 2001). 

This paper, mainly descriptive in nature, seeks to delve into the differences and similarities between the sociolinguistic profiles of English in Kenya and Uganda with the goal of calling for a re-evaluation of the existing theoretical models that have been used to describe the varieties of East African Englishes. Kachru’s Concentric Circles model (Kachru 1985, 1992) for example, which classifies English into ESL and EFL contexts, is difficult to apply in the East African context as shown in (Michieka 2009) in relation to the Kenyan context. It is simplistic, for example, to describe Kenya as an entirely ESL or Outer circle country when in reality there are several other circles within that Outer circle.  English speakers in Kenya range from those who use English as a first language at home alongside some other languages, to those users who are introduced to English at school and have little to no opportunities to use it outside the school environment. Another theoretical model that has been significant in evaluating new varieties of English is Schneider’s Dynamic model.   In his model, Schneider (2007) highlights the common origin of post-colonial Englishes and argues that a uniform developmental process underlies the spread and diversification of these varieties. He outlines five major stages of the evolution of these new varieties: foundation, exonormative stabilisation, nativisation, endonormative stabilisation and differentiation with each stage being defined by four different parameters: history and politics, identity construction, sociolinguistics of contact and linguistic development or structural effects (Schneider 2007: 56). Do the East African countries really follow a uniform development especially as defined by these four parameters Schneider discusses? Is there just one East African English variety?  Schmied (2006), for instance describes what he calls an East African English (EAfE) instead of a distinct Kenyan, Ugandan or Tanzanian variety, but is there such a variety called East African English? In his work, Schmied discusses some of the features characterizing East African English (EAfE) as if there is a unified single variety called East African English. Is the Ugandan variety of English really similar to that of Kenya or Tanzania?  As mentioned above, unlike Tanzania which at independence chose Kiswahili as the medium of  primary school instruction, Kenya and Uganda chose English as the  language of instruction during  the primary school years , yet despite that common choice there are still differences between the Kenyan and Ugandan varieties of English. A comparative analysis of Kenya and Uganda, which considering their relatively similar linguistic history are still much different, helps to expose the fundamental differences between these East African Englishes thus calling for a need for a distinct description of each English variety and ultimately, a possible refinement of the existing theoretical models that are more relevant in describing the development of these new Englishes.

2. 
The Languages of Kenya and Uganda

Kenya and Uganda, just like many other African countries, are multilingual as well as multicultural countries. The Kenyan population, for instance,  is composed of several ethnic groups including Kikuyu 22%, Luhya 14%, Luo 13%, Kalenjin 12%, Kamba 11%, Kisii 6%, Meru 6%, other African ethnicities 15% and non-African ethnicities (Asian, European, and Arab) 1% (Central Intelligence Agency 2015). Lewis et al. (2015) list 67 languages for Kenya, although this number could be higher or lower depending on how one defines a language versus a dialect. The Kenyan indigenous languages have been classified under three language families: Bantu, Nilotic (and para-Nilotic), and Cushitic language families (Whiteley 1974). Over 75% of the Kenyan speakers belong to the Bantu group and among the top seven largest ethnic/language groups listed above by the Central Intelligence Agency, five of them (Kikuyu, Luhya, Kamba, Kisii, Meru)  belong to the Bantu group and are scattered all over the country, especially in the central and south-western part of Kenya. In terms of multilingualism, the Kenyan linguistic scenario is similar to that of Uganda. The Ugandan languages like those of Kenya are diverse and classified into four major groups: Bantu, Western Nilotic, Eastern Nilotic and Sudanic (Lageford et al, 1972).The Bantu group in Uganda is just as large as that of Kenya occupying the central, southern and eastern parts of Uganda. Despite these many languages and the intense multilingualism, English still plays the most significant role of being the official or co-official language of both Kenya and Uganda.

3. 
The coming of English to Kenya and Uganda

Although the factors leading to the spread of English to Kenya and Uganda are similar in the sense that English came as a result of British colonisation, the pre-colonial sociolinguistic contexts the British found in these two countries differed in several ways and thus may have affected the way the language was received in both countries. Both countries were colonised for almost the same amount of time, and their period of interaction with the British colonialism happened around the same time. The British Empire established the East African protectorate in present day Kenya in 1895 and Kenya gained independence in 1963. Similarly, Uganda became a British protectorate in 1894 and gained independence in 1962. With such similarity in colonial occupancy, why could there be differences in the sociolinguistic profiles of these two countries? Among some possible factors, the major difference that could, as a result, have impacted the spread of English to these neighbouring countries might be in the ruling style the British used: indirect rule versus settler rule. Acemoglu et al. (2013) define indirect rule, which the British used in Uganda as

[a] system where colonial powers used traditional rulers (ëchiefsí) as the local level of government, empowering them to tax, dispense law and maintain order. Chiefs often maintained police forces, prisons and were in charge of providing public goods like roads and garnering the resources and manpower necessary to build them.  (p. 2)

When the British came to Uganda, they found a community that was already organised under the Baganda chiefs and monarchies, chiefs that they could use as their bases to govern their newly acquired protectorate. It was, therefore, relatively easy for the British to govern indirectly or through the indirect rule.  There was only a small number of Europeans in Uganda, since the goal was to keep Uganda as a black colony but not necessarily as a place to settle and gradually call home. The negotiations were done through traditional chiefs, unlike in Kenya, “where there were no chiefs with whom to negotiate” (Okoth 2006: 195). As a result, only this small section of the African ruling class had close interaction with the native English speakers. As Mazrui &Mazrui (1998: 141) have observed, in Uganda, “[s]ome of the earliest students of the English language and of the British culture were in fact Bantu princes and sons of aristocrats in southern Uganda”. English in Uganda was therefore, right from its inception, the language of the ruling class and could remain a language of the nobility and of prestige for a long time. It was a language that continued to maintain the existing class system and, as a result, the people from lower economic classes could continue pursuing it if they wanted to rise in the social ladder. Also since the few European administrators interacted mainly with the ruling class, availability and access of English for the common person was limited while interaction between the princes and the British was more direct. English, therefore, trickled down to the masses from the traditional ruling class. 

Contrary to the indirect rule used in Uganda, in Kenya the British used the settler rule system. Unlike Uganda which already had kingdoms and social stratifications, the Kenya that the British found did not have such societal hierarchies (Okoth 2006). How different was this settler rule system? According to Weitzer,

[t]he settler rule is a particularly resilient form of authoritarian domination. Viewing the country as their permanent abode, settlers typically regard the political system as their private preserve, and the socioeconomic order as the vehicle for their exclusive prosperity. They often expropriate the richest land, lay claim to prime natural resources, introduce social segregation, and exploit native labor (under minority rule) or marginalize it (under majority rule).                 (Weitzer 1990: 30)

Mazrui & Mazrui (1998: 141) observe that in Kenya, “[t]he first students of the English language were sons and daughters of ordinary peasants and workers […] in most of Kenya Anglicization was a process of restratification”. In the Kenyan context then, English was in the process of creating a new class system such as the one Kachru has described when he says, 

[t]he power of English is so dominant that a new caste of English-using speech fellowships has developed across cultures and languages. It may be relatively small but powerful and its values and perspectives are not necessarily in harmony with the traditional values of these societies (Kachru 1990: 14)

Many would seek English at whatever cost and they were ready to be transformed by the language as they reached for higher economic heights. The settler population in Kenya was a minority as was usually the case in most settler colonies, being just about 1% until 1963 (Weitzer 1990: 31). Unlike in Schneider’s Dynamic model assumption, the interactions between settlers and the native people were limited. Weitzer further notes that

[t]he model settler society is typically structured along caste lines: that is, a hierarchical structure of endogamous, hereditary groups, with pronounced social distance in intergroup relations, differential socialization, and a caste etiquette governing contacts between dominant and subordinate group.(Weitzer 1990: 31)
This differentiation, as Weitzer further illustrates, implied that members of the different groups kept to themselves except as the advantaged group found it necessary. This settler-native relationship meant that most Kenyans did not interact freely with the settlers; however, for economic reasons, there were situations when interactions could not be avoided. Kenyans were employed to do menial jobs serving as maids, house workers, cooks, and gardeners. Many settlers did not think it was a good idea to provide Africans with an education for fear of the potential impact education could have on the natives. To many settlers, the teaching of English to the Africans was “a potentially subversive force” (Mazrui & Mazrui 1998: 141). Lord Lugard
 articulated the fear of most of the other settlers and the rest of the British administrators that the natives needed to be controlled otherwise it could end up creating youths who have “lost touch with their people” (Lugard 1923: 429, quoted in Brutt-Griffler 2002: 59). There was concern that if the natives learned English they could aspire for jobs outside the manual labour they were expected to perform. The only way to ensure that they remained in those positions was to deny them an education.
Although access to the English language was limited, many Kenyans still strove to acquire it anyway. Even the fact that the settlers opted to use a “Kisettla” Kiswahili with their African employees instead of teaching them English did not discourage the Kenyans from striving to  acquire English, for many of them realised the benefits that could accrue from the knowledge of English. After World War II, many Kenyans who had gone to fight in the war and had interacted with more English speakers came back with a greater awareness of the world outside Kenya and what the mastery of English could do for them and for their children. There was a greater demand for a more focused instruction of English in the schools, and hence forth more Kenyans could have access to the English language through the school system.

4. 
English versus Kiswahili in Kenya and Uganda

As shown above, the language scenario in pre-independence Uganda differed from that of Kenya challenging Schneider’s dynamic model (2007) that relies on the assumption that post-colonial Englishes were characterised by similar linguistic interaction between the white settlers and the indigenous population and thus had a uniform developmental process. After World War II, there was an emphasis on teaching the vernacular languages and making English the lingua franca instead of Kiswahili which had up to this time been the East African lingua franca. This recommendation by the Beecher Report was adopted in Kenya resulting in Kiswahili’s loss of its status as a language of instruction although it continued being taught as a school subject. In Uganda, Kiswahili, “[…] lost its status as one of the regional vernaculars of the country and was gradually phased out of the school system all together” (Mazrui & Mazrui 1998: 144). 
The Ugandans’ attitude towards Kiswahili has always been ambivalent unlike the positive attitude Kiswahili enjoys in Kenya and Tanzania. During the struggle for independence, Kiswahili played a significant role in promoting African nationalism, and it was the language of the military and consequently the language of the struggle for independence. As Mazrui & Mazrui (1998: 128) state, “[p]olitics in Kenya and Tanzania especially became national politics with Kiswahili as the lingua franca”. Recruitment of various ethnic groups into the army required use of a common language and Kiswahili continued to feature as the language of the military and that of the overall security forces. Unfortunately, as Mukuthuria (2006: 154) argues, “Uganda as a country squandered the opportunity of developing Kiswahili early enough to reap the benefits that the sister East African countries are enjoying”. In Uganda, Kiswahili came to assume a certain character: it had Islamic associations as well as associations with aggressive military power. The Ugandan soldiers from 1961-1986 were mainly from the north, and since Kiswahili had become the language of the army, more northerners seemed to be using this language, making Kiswahili more of a Northern Uganda lingua franca. Considering the way the Ugandan population is distributed, it appeared that the Nilotic northerners, paradoxically (Kiswahili is a Bantu language), espoused Kiswahili almost as their own language while the Bantu in the south continued to use their own ethnic languages, especially the majority Luganda language. During the oppressive regime of Idi Amin Dada, Kiswahili was briefly adopted as a national language. When the National resistance Army (NRA) gained power in 1986, Kiswahili continued to be used as a unifying language. Mazrui & Mazrui state that despite this use of Kiswahili, 

[t]he constitutional debates in Uganda revealed that there is still strong opposition to the choice of Kiswahili as a national language from especially the Baganda. Many Baganda inspired by a strong sense of ethno-nationalism, would prefer to see their own language, Luganda, rather than Kiswahili, become the national language. 

        (Mazrui & Mazrui 1998: 132)

Apart from Kiswahili being viewed as a language of the oppressive Northern army, some also associated the language with Islam and Arabic imperialism, which may have been due to its large Arabic vocabulary or its wide use by Muslims along the East African coast. Nsibambi quotes a newspaper correspondent expressing concern that Kiswahili had Arabic influence and was the language of Arabic imperialism:

After all it is the language in which the African has been insulted, exploited and despised in his own land by a group of foreigners who pride themselves on account of their economic power which is actually nothing but the result of a long time process of exploitation of others. 

                                                                                     (Nsibambi 1971: 69)

There is no denying that Kiswahili in East Africa developed within an Islamic culture and is associated with Islam. The native Kiswahili ethnic groups in the coast of Kenya and Tanzania are governed by Islamic culture and religion. From their manner of dress to their music and poetry, one cannot miss the strong Arabic and Indian influence. As Mazrui (1971, 2004) states, to be a Muslim in East Africa is to be a Kiswahili speaker and many, especially in Uganda, saw Kiswahili as a product of Arab trade. The issue of a national language in Uganda has never really been solved: should it be Luganda or Kiswahili? The Luganda-Kiswahili opposition continues to date, “[n]either Swahili nor Luganda or any other local vernacular is generally accepted by the whole population, and it is unlikely that one particular language could be used throughout the country” (Pawliková-vilhanová 1996: 170). Although Swahili was made the second official language of the country in the 2005 constitutional amendments, its functional position in the country is still questioned. Even as a second official language, it is rarely used in official functions. This controversy works to the advantage of English which continues to hold an uncontested position and to flourish as a language of prestige.

On the contrary, the Kenyans’ attitude towards Kiswahili is not that ambivalent; Kiswahili is viewed as a harmless neutral language (Githiora 2008; Wardhaugh 2010). No particular group claims ownership of the language although Kiswahili originates in the coast of Kenya. While most Kenyan speakers of Kiswahili use the language as a lingua franca and speak another African language as their first language, there are some groups along the East African coast for whom Kiswahili is the first and maybe the only language. These Kiswahili “native” speakers, however, are few and unlike other ethnic groups such as the Kikuyu or Luo, they are not strong politically or even in numbers to pose a threat. Most Kenyans speak Kiswahili as a second language acquired effortlessly at home or in the neighbourhood during early childhood, and indeed as Eastman (1971: 229) argues, “[t]he range of people included in the term Swahili, is very great indeed and is variable according to the context”. Many Kenyans embrace Kiswahili as their language and as a strong social mark of their nationalism. Besides, as Githiora (2008: 249) states, “[p]olitical ideologies have helped shape a distinct form of “Kenyan Swahili” which has identifiable, characteristic features”. The level of proficiency in this simplified variety of Kenyan Kiswahili is usually not a major concern as long as one can get the message across. Because of the liberty Kenyans enjoy using Kiswahili, many tend to prefer using this language for most interpersonal communication especially when they don’t have to prove their elitism. While English is a marker of one’s education, Kiswahili is viewed as a neutral language that gives Kenyans a sense of nationalism and Kenyanness.  Githiora points out that,

[t]he most powerful and widely accepted argument for Swahili is that it is the best potential unifier for the nation because it is an African language that is easily accepted by Kenyans of all ethnic and regional background as a neutral language devoid of connotations of power as its native speakers constitute a minority that is neither politically nor economically domineering.                                                                (Githiora 2008: 243)

Kiswahili has always held the uncontested position of a national language in Kenya and in the most current constitution, it is now both an official and national language. In his study on the attitude of urban Kenyans toward Kiswahili, Mukhwana (2014: 11) concluded that “[t]he majority of urban Kenyans have positive attitudes towards Kiswahili mainly for integrative reasons and not for instrumental reasons”. They view it as a language of interaction among friends but not as a language that can foster economic advancement. However, according to Irungu (2015) Employment in the informal sector in Kenya was at around 80%. “Majority of the small businesses such as retailers, hawkers, boda operators and other service providers fall in this sector”, and Kiswahili is the main language used in this sector. Clearly then, there are  differences in the roles Kiswahili plays in Uganda and Kenya and in terms of how it co-exists with the English language in these two countries. 
5. 
Users and Uses of English in Kenya

English in Kenya continues to play several significant roles. Its defenders have often argued that English is “neutral with no ethnic or emotional attachments, and in addition, it provides a link to the world beyond East Africa” (Musimbi 1991: 415).  The question of who the users of English in Kenya are is a very complicated one to answer. What does it take for one to qualify as an English user? Since English is the main language of instruction in Kenya, and considering that the literacy level according to the Central Intelligence Agency (2015) is 78%, one can conclude that about that same percentage of the Kenyan population has some mastery of English. Users of English, however, vary widely in their proficiency levels based on several factors. Abdulaziz (1991) discusses some of the factors that contribute to this variation in proficiency, factors such as the great stratification in the socioeconomic lives of the users as well as the steadily growing cosmopolitan population. (Michieka 2009), shows how these factors come into play, especially in rural contexts. While some users come from elite homes and neighbourhoods where English is easily available, others, especially those from rural contexts, are restricted to the language taught in the schools and can barely find a context to use it outside the classroom. Regardless of the context of language acquisition and learning, these various users are still considered English users and cannot be eliminated from the statistics. When circumstances call for the use of English, all these users employ their English to achieve the required goal.

The English language in Kenya is in use in all the four functions listed in Kachru (1982: 41), “[t]he instrumental, the regulative, the interpersonal and the imaginative/ innovative function”. Kachru listed these as functions English performs in non- native contexts. While the Kenyan context may not be considered entirely non- native anymore, all these functions can be observed in the everyday use of the language.

The instrumental function, Kachru (1982: 41) explains, is the use of English as a language of the educational system. In its instrumental function, English serves as the language of instruction in all Kenyan schools. Although the constitution clearly states that schools should provide education in the native language of the child during the first three years of school, most parents as well as most schools prefer to have English introduced as a language of instruction as early as possible. Although the policies have allowed for the use of native languages in education in primary schools, as Muthwii & Kioko (2004: 4) observe, “a number of schools are able to abrogate the stated language policy and implement their dream for English as the language of instruction throughout the curriculum”. Even in its current status as a co-official language, Kiswahili does not enjoy the same privileges of being a language of instruction. The curriculum does not require that Kiswahili be used as a language of instruction except in urban schools where Kiswahili or English can be used during the first three years of school. As Ogechi (2009: 144) states, “[n]o clear policy exists for peri-urban schools, although they usually use Kiswahili to introduce education”. English is the language of all school textbooks except the Kiswahili ones, and it is also the language of the national examinations at all levels of education. Kiswahili is taught as a subject all the way from elementary school to the university level. Success in the Kenyan education system is, to a large extent, determined by one’s proficiency in English and not in Kiswahili. Students who fail to master English quickly are disadvantaged throughout the education system, despite their proficiency in Kiswahili and in other ethnic languages. If they cannot do well in the high school entry examination, the Kenya Certificate of Primary Education (KCPE) which is administered in English, then their chances of getting into a high performing high school and consequently to a university, are limited as well. 

English also plays a key role in the regulative function which is the use of a language in the legal and administrative system (Kachru 1982: 41). As an official language, alongside Kiswahili, English is the language of the government, of the administrative system as well as the language of the legal systems. Although a Kenyan president is required to have mastery of Kiswahili, and of course needs to know an ethnic language in order to get support of the constituency represented, this president must also be proficient in English. The language of parliament continues to be English with some Kiswahili usage in conversation. All the parliamentary proceedings are recorded in English, and so are the Supreme Court proceedings. The language of the Supreme Court is English despite the fact that Kiswahili is a co- official language and Kenyan law itself is based on the English law. The Kenyan Supreme court is almost a replica of the British court from the language used to the proceedings. The court also includes expatriate judges who, therefore, necessitate the use of English as the main language of the Supreme Court. The lower courts or the regional courts, however, are conducted in various ethnic languages.

English serves the imaginative function as well. It is the language of literary creativity as well as the language of mass communication and public entertainment. Most of the local literary publications and even the local newspapers are in English. Mbiti (2014: 2) shows, for instance, that of the 81 fictional works that were produced between 2000 and 2009, 63 were in English, 16 in Kiswahili and 2 in other languages. Creative writers seem to express themselves more in English than in other languages. Most Kenyan authors have published and continue to publish in English.  It may also be the case that English attracts more readership since formal education is delivered in English. Kenyan readers who can afford a newspaper prefer to buy the English Daily nation or the Standard instead of the Kiswahili version Taifa Leo. Most other forms of creative activities including visual comedies are mainly in English or in a code switch between English and Kiswahili. Although there are some forms of entertainment that have started employing other languages as well as code switches, the most common forms are still in English. The Churchill Show
, for example, which draws a huge urban youth population, an audience that one would imagine would prefer Sheng
 or Kiswahili still employs a reasonable amount of English to allow for a non-Kenyan audience as well. 

Finally English serves the interpersonal function as well. Kachru explains, 

[t]he interpersonal function is performed in two senses: first, as a link language between speakers of various (often mutually unintelligible) languages […] and second by providing a code which symbolizes modernization and elitism.                                              (Kachru 1982: 42)

Generally most Kenyans use English in this second sense considering that there are other languages such as Kiswahili that can be used as link languages. In multilingual contexts like Kenya and Uganda, when language users select a given code over another, they have a reason for the choice and they have a social message they want to communicate. English is predominantly the language of school and the work place, and it has therefore become the language of forming relationships among the elite. Colleagues from work would rather continue their conversations in English than in any language, especially if they want to be identified as educated and modern. These same people, however, will opt for Kiswahili or an ethnic language if they are communicating with someone they consider to be from a lower social rank such as a house help or a watchman. Since English has been used as the language of power for a long time, many have come to associate proficiency in the language with intelligence and social mobility. It is the language used by elite families both at home and with close friends. As Githiora (2008: 242) observes, “[a]mong families of higher socio-economic status, English is the vernacular used within the family and interpersonal relationships, and Swahili with the house help, gardener, shopkeeper or newspaper vendor”. English has also become the main language of the internet and texting. It is the language of staying in touch with the outside world and will most likely continue to enjoy that status for a long time.
6.  Uses of English in Uganda 

While the situation in Uganda may be slightly different, it is evident that English serves very similar roles in Uganda as those it serves in Kenya. Nankindu (2015: 74) argues that “Uganda still highly values English as the official language, a lingua franca, a medium of instruction and as a language in which examinations are set”. English is not only an official language in Uganda, but it is the language of instruction and examinations, and it is most likely the language of creativity as well since most educated literary writers would rather create in the language of education. Hirome also adds to these functions performed by the English language in Uganda, 

English dominates the media, judiciary, and the school system. A good working knowledge of English is a prerequisite for employment in formal business and the public sector.                                          (Hirome 2015: 5)

Just like in Kenya, English is the language of the legal systems as well as the language of media and entertainment. Similar to Kenya, English is becoming the language of interpersonal communication alongside other languages such as Luganda and Kiswahili especially if parents continue to encourage their children to use it at home.

7. 
Ugandans and Kenyans’ attitudes towards the English language 

From the roles discussed above and as shown in other studies from East Africa, it is evident that English enjoys high prestige as a language of instruction as well as the language of socio economic mobility (see Mapunda 2015; Michieka & Ondari 2014, 2015; Nankindu 2015). As Muthwii & Kioko (2004: 3) observe, “[t]he dominant use of English in all school books produces people who say they cannot conceive of education in any other medium”. Both parents and teachers do not consider it wisdom to even think of their children being instructed in indigenous languages. Although times have changed and many English speaking college graduates remain unemployed, the misguided belief that English is the language of opportunity still remains. The observation Abdulaziz made more than two decades ago still remains true on the attitudes towards the English language:

The use of English in Kenya is a marker of good education and of modernity. The level of competence and style of use of English helps to identify a person’s level of education: primary, secondary, or tertiary, including university. It also marks the speaker’s degree of modernization and westernization.                                                   (Abdulaziz 1991: 400)

Owing to the way people access English in Kenya as well as in Uganda, the disparity between users will continue to exist. While some students use English as a home language and attend high cost schools with American or British English teachers, other users learn their English in poorer and less equipped schools. These factors will continue to influence proficiency levels. 

The limited availability of trained teachers as well as necessary resources such as libraries, computers and textbooks that could promote good language learning, continue to negatively impact the poor schools. Hence when Kenyans or Uganda speak English, it is possible to tell who attended what school from their pronunciation and overall fluency. Since the elite in society hold the key to good jobs in the nation (they own most of the businesses and are the main employers), their children don’t have to spend years in the job market and as such, the rest of the population continues to erroneously think that the reason many do not get these jobs is because they have not mastered the English language to the level that those from elite homes do. It is, therefore, very difficult to convince parents that their children can benefit from an education that is delivered in ethnic languages or even in Kiswahili. Both in Kenya and in Uganda, Kiswahili holds the same position of an official language alongside English, but in every practical sense, other than enjoying that title, Kiswahili does not share equally in the functions allocated to English as the official language.

Many Kenyans tend to have positive attitudes towards the English language and its use. As seen above, they view the language as an opportunity opener and a source of social mobility. Similarly, as Hirome 2015 and Nankindu 2015 show, Ugandans hold positive attitudes toward the English language.  As Hirome (2015) states in Uganda, “ the best  schools are identified from the way English is integrated in their curriculum” (p.8). The attitudes will vary depending on what English has or has not accomplished for one. Those who have succeeded economically and socially as a result of their mastery of English have every reason to praise the English language while those who have been disadvantaged in spite of their mastery of English may not recognise the power of English. For many Kenyans and Ugandans, especially the elite class, English has become one of the native languages competing for the values and social significance attached to the other indigenous languages.

8. 
The development of new English varieties in Uganda and Kenya

While English in Kenya started mainly as a school-only acquired language, and did, therefore, not allow the growth of creolised forms, the language has gradually been institutionalised and we can now talk of a Kenyan variety of English. There is evidence that a Kenyan variety of English that is distinct from other varieties of English spoken around the world has developed. In the George Mason University Speech Accent Archive (Weinberger 2015), for instance, one can clearly identify various Kenyan accents as distinguished from other accents used around the world. Similarly, Uganda has developed a distinct Ugandan English that can be described. Kenyan speakers can easily tell a Ugandan speaker. Comedians such as Anne Kansiime or Kenneth Kimuli aka Pablo speak a Ugandan variety of English which is different from that of Kenyans.

In her chapter, Zuengler (1982) described an English that could be considered a Kenyan variety placing Kenyan English on the map and moving it from being considered merely as a foreign language with no local identity. The recognition of the fact that English in Kenya had gained enough Kenyanness to allow it to be distinguished from other varieties meant that there are specific features that distinguish it even from the varieties used in neighbouring countries such as Ugandan English or Tanzanian English. Zuengler argues that the Kenyanness of English is marked by the lexical transfers from native languages. Although the language samples she gives do not necessarily represent a variety that could be clearly called Kenyan English today, there is definitely a Kenyan English that Kenyans call their own.

Kembo-Sure (2004: 112) lists examples of lexical items that are Kenyan and that might be found in standard formal Kenyan writing but which a speaker of a different national variety such as British, Indian or American might never use e.g. be on talking terms vs be on speaking terms, leave alone vs let alone, have clean heart/ without ill motive etc. One might argue that these Kenyanisms are markers of non-nativeness but as Sure-Kembo further explains, these are expressions that can be found in edited Kenyan texts written in standard Kenyan English. Similar differences exist in other national varieties. For example, one can find expressions such at the weekend, have a bath in British English versus, on the weekends and take a bath in American English. Kenyan English may also have expressions that may not be considered standard in the same way that other national varieties have expressions that are considered forms of regionalisms and not accepted in formal speech or writing, for example fixin’ to go in the southern dialect of the USA. In his study of grammatical features of Kenyan English, Buregeya (2006) found high acceptability of various features that could otherwise not be accepted in other varieties of English concluding that those features must be a mark of Kenyan English. There was, for example, a very high acceptability rate for the use of second born as a noun instead of an adjective as in the expression Her second born is in primary school instead of adding the noun her second born child. These examples here challenge Schmied’s concept of East African English for there is no single variety that can be called East African English.

Similarly Ugandan English has attained nativeness that makes it unique. An article in the Guardian by Shearlaw (2014) lists several examples of English usage that is uniquely Ugandan. Although some of this may be more on the colloquial usage, there is still evidence that there is a unique variety of English that has developed in Uganda and it needs to be described as such.

9. 
Conclusion

Although Kenya and Uganda are such close neighbours, these two countries have had different historical and sociolinguistic experiences that have ultimately influenced the linguistic situations in each individual country. The varieties of Englishes used in Kenya and Uganda have grown separate ways and acquired noticeable differences.  Some of the factors that have brought about these differences include the nature of the British colonial rule as well as the role of Kiswahili in both countries. Despite these differences, some factors remain similar. English continues to be held in high prestige in both countries and to be nativized. As this chapter as well as the rest of the chapters in this volume show, clearly, there is a Ugandan variety distinct from the Kenyan one. These new Englishes in East Africa can no longer continue being described as an East African English variety as Schmied (2006) does but rather need to be looked at as Kenyan or Ugandan variety. The theories that have been used to describe these new Englishes may need some refining as individual contexts seem to defy the confines of the existing theories.
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� Lugard was a British colonial administrator and author of the book The Dual Mandate in British Tropical Africa. His book had a great influence on the British colonial policies in Africa.


� Churchill Show is one of the most watched Kenyan comedy shows hosted by comedian Daniel “Churchill” Ndambuki. The show is recorded live at Carnivore grounds in Nairobi and aired on live TV.


�Sheng is a Swahili based hybrid language that originated in the slum areas of Nairobi and has grown to become an urban vernacular popular among Kenyan youth, and partly adults, as well as youths in other East African countries (cf. Githiora 2002).
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