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Abstract

Fromthe pre-independence times through the independence era, the main mode of
training pre-tertiary education teachers in Ghana had been the regular “ brick
and wall campus’ system. But in the last two decades, the distance system of
education has also featured prominently in the training of teachers in Ghana.
However, there seemto be some perceived discrimination against teacherstrained
through the distance mode of education with the citing of unsatisfactory
professional effectiveness as the reason, which is not backed by any evidence. A
descriptive mixed methods resear ch design was used to examine the per ceptions of
frontline supervisors, who are likely to be more familiar with teachers and their
performance, about the professional effectiveness of pre-tertiary education teachers
trained through regular and distance modes of education. Questionnaire and
semi-structured interview schedul e wer e used in collecting the data. A total sample
size of 108 comprising all the 98 Headteachers, six Circuit Supervisors and four
Deputy Directors of a municipality in the Central Region of Ghana was used for
the study. Findings fromthe study indicate that generally, the frontline supervisors
perceive teachers trained through regular mode of education to be professionally
mor e effective than teachers trained through the distance mode of education. The
study concludesthat even though the study participants’ perceptions do not suggest
that distance education trained teachers are not professionally effective, they do
indicate that teacher strained through the regular mode of education are considered
as better options for deployment in classrooms or teacher assignments. The study
suggests that further research is required to validate these perceptions through
direct measurement of professional effectiveness and also to identify the variables
that account for the possible differences in professional effectiveness among the
teachers.

I ntroduction

Quiality education hasundoubtedly been embraced by al asthe bedrock of
individual and national devel opment. Andrésand Shavez (2015) explained
that education canimprovethe capabilities of aperson to enable him/her
bring positive socia changeinthesociety. Khalid (2012), cited in Somani
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(2017), aso noted that education hasagreat influence on changing society.
Quiality education, ishowever, dependent largely on quality and effective
professiond teachers. Teachersaretheheart of providing quality education
to children. They takelearnersthrough not only book knowledge, but aso
social normsand acceptable behavioursto becomereliable charactersin
society. According to Kadingdi, cited in Adu-Agyem and Osai-Poku (2012),
thequality, effectivenessand attitudes of theteaching forcerest heavily on
twofactors: thetypeof person recruited to the serviceand the qudity of the
pre-serviceandin-sarvicetraining they receive. Teacher education or training
isoneof theultimate meansof ensuring theavailability of quality teachersin
schools. Teacher training ingtitutionsare established with well-planned and
structured programmesto accomplish thisvery crucia desireof producing
quality and effective professiond teachersfor quality educationdelivery in
thesociety.

Teacher education started in Ghanain 1848 by the Basdl Missionaries
at Akropong-Akwapim (Pecku, 1998, cited in Cobbold, 2010). According
to Akyeampong (2003), teacher education has continued since Ghana's
independence in 1957 with strong government commitment aimed at
producing adequate numbersof teachersfor the nation’seducation system.
With the continued expansion in school enrolments, moreteacher training
ingtitutions have been established. The consciouseffortsby government to
train teachersfor the primary, secondary and tertiary levels of education
haveincluded the establishment of teacher training colleges, now colleges
of education, and universities (University of Cape Coast and University of
Education, Winneba) with the mandateto train professional teachers.

Until thelast two decades, teacher training in Ghanahad predominantly
been executed through theregular “brick and wall campus’ system. This
appeared to belimiting the capacity of thetraining institutionsto produce
the required numbers of teachers due to limited facilities on campus.
Ultimately, in spiteof al the consciouseffort by government, the country
continued to experience acute shortage of professional teachersto meet
thenational goal of providing universal basic educationto all children of
school going age, and thusoffer all Ghanaiansthe opportunity to have access
toall formsof education and training regardless of whereonelives. It was
againgt thisbackground that the government of Ghanainitiated theideaof
distance education to augment theregular education sysemtotrain sufficient
professiona teachersfor the education system.

Theusefulnessof distance education hasbeen globally acknowledged
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inrecent yearsasone of the strategic meansof increasing accessto tertiary
education through effective use of human resources, spaceand timeof the
varioustraining ingitutions. Thisview issupported by an assertion made by
Sam-Tagoe (2007) that distance education isuniquely seen asatool for
widening accessto higher education and bridging the gap between those
who havethe opportunity to gain admissionto study directly inthevarious
tertiary institutions and those who have the ambition for schooling but are
chalenged because of limitedinfrastructureor their peculiar financid, socia
or occupational circumstances.

The distance education programme has for the last two decades
become an integral part of the training of teachersfor the primary and
secondary education subsectorsin Ghana. However, anumber of concerns
have been raised about the quality of teachers produced from distance
education programmes in recent times particularly in respect of their
professiond effectiveness (Yarboi-Tetteh, 2014). Consequently, there have
beenissueswith the acceptance of theseteachersinto the Ghana Education
Service (GES) as qualified and well-trained teachers imbued with
professional competence. A former Provost of the College of Distance
Education (CoDE) of the University of Cape Coast was reported to have
expressed concern over alleged casesof someDistrict Directorsof GES
discriminating againgt diplomaand graduateteachersof distance education
programmes (Yarboi-Tetteh, 2014). Another reported case had to do with
the selectiverecruitment by GES, wherein 2017 graduate teachersfrom
the distance mode of training were not permitted to apply for recruitment
(Ansah, 2017).

The perceived discrimination against teacherstrained through the
distance mode of education has been argued on the grounds of their
professiond effectivenessbe ng unsatisfactory. However, theargumentsfor
thediscrimination appear only anecdotal and not backed by any evidence
particularly asshared by frontlinesupervisorswhowork closdly and regularly
with theseteachers. Thefrontline supervisorsin thisstudy context arethe
headteachersand officersof the district/municipa/metropolitan education
directorates. Theargument of thisstudy isthat without the views of these
two categoriesof frontline supervisors, conclusionson the professiond
effectiveness of teacherswould beincomplete. Thus, the objective of this
study wasto examinethemain differenceinthe professional effectiveness
of teacherstrained through di stance education and teacherstrained through
regular education, fromthestandpoint of frontlinesupervisorsof theteachers.
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Flowing from the overarching objective, ahypothesisformulated for the
study wasthat, “ Thereissignificant difference between the professional
effectiveness of teacherstrained through distance education and teachers
trained through regular education.”

Sudy Methods

A descriptive convergent mixed-methods approach was adopted for this
study becausetheam of the study requiresin-depth narrativeand numeric
data to be collected and analysed separately and merged in order to
adequately addressthe phenomenon of professiond effectivenessof teachers
from the standpoint of frontline supervisors (Wisdom & Creswell, 2013;
Guetterman, Fetters, & Creswell, 2015). Convergent mixed methodshelp
researchersto present participants point of view comprehensively by
capturing their voicesin additionto statistical representations. It isfor this
reason that the convergent mixed methods design was considered
appropriate to expansively examine the difference in professional
effectiveness between distance education trained teachers and regular
education trained teachers, from the standpoint of frontline supervisorsof
theseteachers. Themix methodsdesignrdieson thecomplementary strength
of quditativeand quantitativeresearch desgns. Thecharacteridic of flexibility
in the design as emphasised by Wisdom and Creswell (2013) became
relevant in thisstudy sincethe content demanded amoreflexibleapproach
that would examineboth quditative and quantitativeindicators. Perception
ishighly subjective and should not only be quantified and hencerequires
qualitative techniquesthat could adequately addressmost rel evant i ssues
concerning the professiond effectivenessof teacherstrained through regular
and distance education modes. On the other hand, some of thevariables
under teachers professional effectiveness are standards and can be
measured through quantitative techniques.

AccordingtoBest and Khan, ascited inAmadehe (2002), descriptive
research concernsitsaf with conditionsand rd aionsthet exist. Theseinclude
practices, attitudes and opinionsthat are held by research participants.
Supporting thisassertion, Nassgji (2015) stated that descriptiveresearch
involvesthe study of aphenomenoninitsnaturalistic characteristics. Thus,
an attempt ismadeto study the phenomenoninitsnatural setting without
any manipulationsof variables.

The population for the study was made up of all headteachersand
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municipal education officersin onemunicipality inthe Central Region of
Ghana. Thetarget popul ation consisted of 98 headteachersand 33 municipd
education officers, making atotal of 131.0ut of thistarget population, a
total samplesizeof 108 wasused for the study. Thisrepresents 82 per cent
of the population, comprising all the 98 headteachers and 10 municipal
education officers(six Circuit Supervisorsand four Deputy Directors of
Education). The 82 per cent of the population used asthe samplesizewas
based ontheassertion by Nwana (1992) that if the populationisin hundreds,
40 per cent and above could be used asthe sample. The Headteachersand
Municipa Education officerswere chosen becausethey arethe category of
supervisorswho haveregular and cons stent interaction with theteachersin
their day-to-day activities.

A combination of purposive and census sampling techniqueswas
employed inthisstudy. The Municipal Education Officerswere selected
purposively becausethey were deemed “ information rich” on supervision
issues and could provide in-depth information about the professional
performance effectiveness of the teachers. Thisisbased onthe submission
by Etikan, Musa, and Alkassim (2016) that purposive sampling technique
isthedeliberate choice of aparticipant dueto the qualitiesthe participant
possesses. Additionally, Kumar (2005) stated that the basic consideration
in purposive sampling isthe judgement of the researcher asto who can
providethemost needed informationtofulfil the objective of thestudy. One
of the merits of purposive samplingisthat it ensuresthat at |east some
information from therespondentswho arecrucia isobtained (Aina, 2002).
Thecensustechniquewasused to sdlect dl thedligible headteachersbecause
unliketheMunicipa Educetion Officerswhereonly the Circuit Supervisors
(C/Sand Deputy Directors(D/Ds) haveregular and consistent interactions
withtheteachers, al Headteachershaveregular and consistent interactions
with the teachers on the teachers' day-to-day functions. Thus, al the
headteachersin the public bas ¢ school swere sel ected as parti ci pants of
thestudy.

A questionnaire and semi-structured interview schedulewereusedin
collecting the data. The questionnaire was used to collect datafrom the
headteacherswhilean interview guidewas used to elicit responsesfroma
selected few of the headteachers. Whilethe Headteacherswere considered
to haveindepth knowledge of the specific teachersunder them, the Circuit
Supervisorsand Deputy Directorswere considered to have more generd
information on al teachersinthe municipality.
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The quantitative datawas analysed with descriptive and inferential
satistical techniquesincluding: percentages, meansandt-test. Thestudy’s
hypothesiswastested at a5 per cent level of significance. Onindividual
basis, the respondentsrated thetwo categories of teachersindependently
on percentage point on theindicators of professional effectiveness. The
ratingswere analysed on criterion-reference basis; thus, thetwo categories
of teacherswere scored independently against professional effectiveness
indicators. Thisimpliesthat each indicator was scored asapercentagefor
each category of teachers. The Means of all the indicators were also
determined and used to run at-test to establish the overal differencesin
perceptionsacrossal theindicatorsof professiond effectiveness. Thiswas
donewith the hel p of SPSS software. The second subsection dwelt onthe
qualitative datawhich was anaysed thematically with the help of NVivo
software. Thequditative datawas andysed thematically to exploreemerging
themesand existing indicators on the professiona effectivenessof thetwo
categoriesof teachersunder considerationinthisstudy.

Findings

This section presents the findings of the study, which are put into two
subsections. Thefirst section focuses on quantitative dataregarding the
perceptionsof thefrontline supervisorsabout thedifferencesin professond
effectiveness of teacherstrained through regular and distance modes of
education.

Findings of the Quantitative Data

The quantitativefindingsinvolved fiveindicators of teacher professional
effectiveness by which respondents compared teacherstrained through
regular and distance modes of education. Table 1 presentsthe collective
responses of Headteacherswith regard to the professional effectivenessof
teacherstrained through the two modes of training, namely: regular and
distance education.

Theresultsfrom Table 1 indicate that the assessment was higher for
the regular education teachers than the distance education teachersin
Ingtructiond Planning Skills(Lesson Plan). Thesupervisorsrated theregular
teachersashigh as85.2 per cent as compared to 71.8 per cent for their
distance education counterparts. On Teaching M ethodol ogy and Delivery,
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therating was 86.8 per cent and 79.1 per cent for theregular and distance
educationteachers, respectively. Thismeansthat the Headteachersperceived
theteacherstrained through the regular mode comparatively better intheir
delivery methodol ogies than the teachers trained through the distance
education mode. Intermsof Classroom Organisation/Management skills
of thetwo groups of teachers, the respondentsrated theregular teachers
with 85.1 per cent as against 76.2 per cent for the distance education
teachers.

Table 1: Headteachers' Ratings of Distance and Regular Education Teachers
Professional Effectiveness

Tablel: Headteachers Ratingsof Distanceand Regular Education Teachers
Professional Effectiveness

Distance Regular
Core Areas of Comparison Education Education
Teachers (%) | Teachers (%)

Instructional Planning Skills (Lesson Plan) 718 852
Teaching Methodology and Delivery 791 86.8
Classroom Organisation/ Management 762 8.1
Teachers' Knowledge-Based Attitudes 589 835
Teachers' Response to Support and Suggestions 66.1 78
Mean 7042 84.68

The supervisorsgraded distance education teachersquitelow whenit
cameto their Knowledge-Based Attitudes (Content knowledge). Indeed,
they rated the teacherstrained through the distance mode 58.8 per cent,
whileontheother hand, they rated the teacherstrained through theregular
education mode 88.5 per cent. Similarly, regular education teacherswere
considered to be more responsiveto support and suggestionsfrom their
supervisorsthan the distance education teachers. Theratingwas 77.8 per
cent versus66.1 per cent infavour of regular education teachers. Onthe
whole, the mean rating of the regular education teacherswas 84.68 per
cent, whiletheir counterpartshad 70.42 per cent with variability of 4.09
per cent and 8.09 per cent, respectively. A visual comparisonindicatesthat
theteacherstrained through the regular mode had ahigher professional
effectivenessrating from their frontline supervisors (Headteachersand



8 Ghana Journal of Higher Education \olume 8

education officers) than theteacherstrained through the distance education
mode.

Hypothesis

Thestudy tested the null hypothesisthat: “ Thereissignificant difference
between the professiond effectivenessof teacherstrained through distance
education and teachers trained through regular education.” at a .05
sgnificancelevd.

Table2: Summary Statisticsof the T-Test

Statistic Value
T -352
df 8
p-value (2-tailed) .008
Mean (Regular) 84.68
Mean (Distance) 7042
Lower Limit (95%Cl) -
Upper Limit (95%Cl) 2361
Level of significance (o) =.05 -491

For thetest of datistically significant difference, thet-value of —3.52
withan associated p-value of .008 required that the null hypothesis (H o)
of nosgnificant differenceshould bergected at a.05 dphalevel. Therefore,
it can be concluded that, from the perceptions of thefrontline supervisors
of thisstudy, therewasasignificant difference between the professional
effectiveness of teacherstrained through distance education programmes
and thosetrained through regular education programmes. Theimplication
of this result is that regular education teachers were, on the average
perceived to be performing better ascompared to their colleaguestrained
through the distance education mode, according to thefrontline supervisors.

Findings of the Qualitative Data

The qualitative data collected also explored in-depth the same areas
examined with the quantitative data. Thus, Instructional planning skills,
Teaching methodol ogy and delivery, Classroom management skillsand
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content knowledge. However, additiona themesa so emerged. Thissection
presentsthefindingsof thequalitative data.

Instructional Planning Skills — Lesson Plan Preparation

With regard to theeffectivenessof thetwo groupsof teachers, the supervisors
indicated that therewasavast differencein theinstructiond planning kills,
especialy inthe areaof lesson notes preparation. For instance, aCircuit
Supervisor with nineyears working experienceindicated that distance
education teachers had challengesin terms of |esson note preparation. He
recounted, “ Though some teacherstrained through regular education
also have problem with lesson note preparation, however, most
teachers trained through distance education have a lot of problems”
Similarly, aheadteacher with adecade experiencea so reported thet teachers
from distance educationd ingtitutionshad somedifficultiesinthe preparation
of scheme of work, “some of them even did not know what scheme of
work wasabout” said, aheadteacher. Another Circuit Supervisor said,
“most regular education teachers prepare detailed and good lesson
notes compared to those teachers trained through distance education
mode”. Inasimilar vein, aDeputy Director in charge of Supervision and
Monitoring with 15 yearsworking experience made adefined distinction
between these groups of teachers. He said, “Thereisavast difference.
Regular education trained teachers are far better than distance
education teachers.”

Teaching Methodology and Delivery

Thestudy also sought the differencein performance among thetwo groups
of teachersin their methods of teaching and ddlivery. It was centred on how
they taught andinteracted with pupils, used teaching and learning materials
and posed questionsto pupilsin class. Thefrontline supervisorsgeneraly
stated that regular education teacherswere better in thisregard compared
to distance education teachers. A circuit supervisor contended that there
wasadifference between theseteacherswhenit cameto classsoom ddivery.
Hesaid, “the confidencelevel of distance education teacherswas|ower
thanthosetrained through regular education.” Similarly, another Circuit
Supervisor revealed that intermsof classroom delivery or methodol ogy,
distance education teacherslacked alot compared to regular education
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teachers. Heindicated that, “ the aspect of teaching methodol ogy depends
moreontheindividual teacher’scommitment level. However, teachers
fromregular education institutions are slightly ahead of teachersfrom
distance education institutions.”

Whilethegeneral perception of amgjority of thefrontlinesupervisors
wasthat regular trained teachersperform better than their distance education
counterparts on their methodol ogy, somefrontline supervisorsrated the
two groupsof teachersonthe sameleve pegging. Thus, someheadteachers
and Circuit Supervisorsfound no marked differenceintheir methodol ogy
and delivery skills. “For classroomdelivery it isa 50-50 affair. Thus,
the two groups of teachers are at par. This stems from the fact that a
teacher’sability to deliver in the classroomdependsontheindividual’s
own intensions, regardless of the training given,” aCircuit Supervisor
responded. A headteacher also said, “there isno significant difference
between the two groups of teachers in the area of teaching
methodology.”

Classroom Management Skills

A circuit supervisor reved ed that thereisagap between theteacherstrained
through the regular mode and the teacherstrained through the distance
mode in terms of classroom organi sation and management. He stated,
“distance education teachers have challenges in this regard.” A
headteacher also indicated that there was adifferencein the classroom
management strategies between the two groups of teachers. He noted,
“Comparably, regular education teachers do better than distance
education teachers when it comes to classroom management due to
the fact that distance education teachers did not have much contact
with their tutors while regular education teachers had more and
continuous contact with their tutors.” According to aCircuit Supervisor
who hassevenyears experienceworking with teachers, teacherstrained
through regular education controlled and managed their classesbetter than
distance education teachers. To support thisobservation, shesaid, “ Regular
education teachers are taken through thorough and intensive teacher
training as against those from distance education. Thisis evident in
the duration and the programme of activities for teaching practice.”
On the other hand, an Assistant Director in charge of Finance and
Administration said that he did not see any differencein the classroom
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management skills particularly in terms of class control and pupils
involvement in lessons between the two categoriesof theteachers.

Subject Matter Delivery

Thelevel of ateacher’s knowledge based on the subject content to be
facilitated isequaly crucid for effectiveteaching andlearning. Inthisregard,
the supervisors' viewswere sought about the two categories of teachers.
The study participants appeared to show preferencefor teacherstrained
through the regular education mode when it comes to subject content
delivery. Generdly, they indicated thet theteacherstrained through theregular
education modewererel atively more knowledgesbleintheir subject matter
than their colleaguesfrom the distance education mode. For instance, one
headteacher said, “the regular education trained teachers are better
than their distance education colleagues in terms of knowledge.”
Another headteacher responded, “the subject matter or the knowledge-
base of distance education teachersis bel ow expectation. Similarly, a
Circuit Supervisor noted, * intermsof content or knowledgelevel, regular
education teachers are better than distance education teachers.”

However, therewere some of the respondentswho were of theview
that both categoriesof teachershad equal level of knowledge. Oneof the
Circuit Supervisorssad,

Both teachers possessthe samelevel of knowledge and content level. However,
distance education teachers lack the exposure to put what they know into
practice. Distance education teachers are not given the opportunity to do
mor e teaching practice to enable them have much exposurelike their regular
education counterparts.

Another Circuit Supervisor stated, “ For the content and knowledge
level of the teachers, | will rate them 50-50. That is, both groups of
teachersareat thesamelevel, considering their areas of specialisation
or interest.”

Teachers Response to Support and Suggestions

Thisareawasaimed at seeking the views of thefrontline supervisorson
how readily thesetwo categoriesof teacherstakethetechnicd or ingtructiond
support offered them. The qualitative datasuggeststhat distance education
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trained teachersreadily embrace supportsand suggestions offered them by
their supervisors. Therespondents attribute thisto the fact that teachers
trained through the di stance education mode seethemsel vesto beunceasingly
learning and hence are alwaysready to accept suggestionsto help them
improve.

The headteachers and education officers had these responses to
support the above assertion on teachers' response to support and
suggestions. One headteacher had thisto say, “teachersfromdistance
education are ready to accept the support offered them unlike those
fromregular education who feel proud and think that what they have
been taught in school isthebest.” A circuit supervisor with over tenyears
working experienceal so said, “ those fromdi stance education know they
do not know. Thus, they know they are still in the learning process.
Most regular education teachers think they have got enough training
and that they do not need support.” Most headteachers and officers
made similar commentsduring theinterview sessionto support their view
on how theteachersrespond to supports offered them.

Theaboveareasof consideration in connection with the assessment
of theteachers' level of effectivenessasininstructional planning skills,
teaching methodol ogy, classroom management and content knowledge of
theteachersconformwith Gurney’s(2007) and Hunt’s (2009) description
of an effectiveteacher. According to Gurney and Hunt, the effectiveness of
ateacher isevident in hisor her content and pedagogical knowledgelevel
and how they are applied to facilitate students' learning processes.

Discussions

It washypothes sed that thereisno sgnificant differencein the professiona
effectivenessof teacherstrained through distance education and thosetrained
through regular education, from the standpoint of frontlinesupervisors. Itis
noteworthy that thetwo categoriesof frontlinesupervisorsgeneraly perceive
teacherstrained through regular education modeto berelatively more
effectivethan ther counterpartstrained through the distancemode. Thisis
in agreement with Attri’ s (2012) research findingswhich indicated that
universitiesand outsidersdo not equate the products of distance education
with products of traditional educational system in spite of their better
achievementsin the same examination. The perception of therespondents
is, however, in contrast with the research findings by Koomson (1998),
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Sam-Tagoe (2000) and Bampo (2008). According to these studies, there
isnosignificant differenceinthe professiona competence betweenteachers
trained by distance and those trained by theregular system. However, on
the singular issue of receptivenessto suggestions, the perceptionswere
mixed; whereastheheedteachers quantitatively dicited perceptionsgenerdly
favoured teachers trained through the regular mode of education, the
municipa officers perceptionsdicited quaitatively favoured teecherstraned
through distance mode of education. The nuancein this divergence of
perceptions may stem from the perceived authority differencesbetween
the headteachersand themunicipa educetion officerswheretheheadteachers
are seento havelesser authority than the municipal education officers. In
thissense, itisplausbleto arguethat teechersarelikely to bemorereceptive
to suggestions from the municipa education officers than from the
headteachers.

Thevarious contributing factors noted to account for the perceived
differences in the two categories of teachers regarding professional
effectivenessgoto support an observation madeby theUniversity of Mumbai
(2008) about the characteristics of teacher education. It wasnoted that the
crux of theentire process of teacher education liesinitsdesign, structure,
organisation and the transactional modes as well as the extent of its
appropriateness. Additionally, Mireku-Gyimah (1998) stressed, asafactor
for the acceptance of distance education system, thet the entry requirements,
lecturers, syllabus, course content, examinationsand grading systemfor the
distance education system should be the same asthe regular educational
system.

Conclusionsand Recommendations

Theeffectivenessof teachersisimportant for quality education delivery for
learnersat al levelsof education including basic schools. Headteachers
and officersasfrontline supervisorsof basic schoolsin Ghanaassessthis
fromsaverd perspectives, includingingructiond planning skills(lessonplan),
teaching methodol ogy and ddlivery, classroom management kills, teechers
knowledge-based attitudes, and how teachers respond to support and
suggestions. Based on thesg, it was discovered in the current study that the
supervisors perceived distance education teachersto be different from
regular education teacherswith regular education teachersseento bemore
professiondly effectivethan thedistance education trained teachers. These
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perceptions, however, do not suggest that distance educationtrained teachers
arenot professionally effective. Indeed, the mean rating of the regular
education teachersof 84.68 per cent and 70.42 per cent for distance mode
trained teachers suggest that both categories of teacherswererated far
above average. Again, the study used norm-referenced criteriaand not
standard-referenced criteria. Finally, the study was conducted in only one
district and that cannot be used asthe basisfor generaisation for theentire
netion.

The aforementioned findings point to the fact that the organisers of
distance education programmesaredoing their best; however, thereismore
room for improvement. It isalsoto be noted that professiond effectiveness
of teachersisdependent on anumber of factors apart from the mode of
training. Inview of these observations, distance education ingtitutionson
one hand and supervisors of basic schools on other, need to do morein
order to bridgethe perceived gap between the effectivenessievd of distance
educationteachersand that of regular education teachers. Theteachersare
admonished to beready to learn and changetheir attitudestowardsthe
professionto reflect the efforts of their educational institutionsand their
supervisors at their work places. Teacher professional effectiveness
undoubtedly isacollectiveresponsibility of al stakeholdersirrespectiveof
themodeof training and therefore, it behoovesonal and sundry to contribute
their quota. Thestudy suggeststhat further researchisrequired to validate
these perceptionsthrough direct measurement of professiond effectiveness
and also to identify the variablesthat account for the differencesin the
teachers professiond effectiveness.
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