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PRESENTATION DE LA REVUE AKIRI

Dans un environnement marqué par la croissance, sans cesse, des productions
scientifiques, la diffusion et la promotion des acquis de la recherche deviennent
un impératif pour les acteurs du monde scientifique. Percues comme un
patrimoine, un héritage a léguer aux générations futures, les productions
scientifiques doivent briser les barriéres et les fronti¢res afin d’étre facilement

accessibles a tous.

Ainsi, s’inscrivant dans la dynamique du temps et de I’espace, la revue « AKIRI »
se présente comme un outil de promotion et de diffusion des résultats des
recherches des enseignants-chercheurs et chercheurs des universités et de centres
de recherches de Cote d’Ivoire et d’ailleurs. Ce faisant, elle permettra aux
enseignants-chercheurs et chercheurs de s’ouvrir davantage sur le monde

extérieur a travers la diffusion de leurs productions intellectuelles et scientifiques.

AKIRI est une revue a parution trimestrielle de 1’Unité de Formation et de
Recherches (UFR) : Communication, Milieu et Société (CMS) de I’Université
Alassane Ouattara. Elle publie les articles dans le domaine des Sciences humaines
et sociales, Lettres, Langues et Civilisations. Sans toutefois étre fermee, cette
revue privilégie les contributions originales et pertinentes. Les textes doivent tenir
compte de I’évolution des disciplines couvertes et respecter 1a ligne éditoriale de
la revue. Ils doivent en outre étre originaux et n’avoir pas fait ’objet d’une

acceptation pour publication dans une autre revue a comité de lecture.
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PROTOCOLE DE REDACTION DE LA REVUE AKIRI

La revue AKIRI n’accepte que des articles inédits et originaux dans diverses langues
notamment en allemand, en anglais, en espagnol et en Frangais. Le manuscrit est remis a deux
instructeurs, choisis en fonction de leurs compétences dans la discipline. Le secrétariat de la
rédaction communique aux auteurs les observations formulées par le comité de lecture ainsi
qu’une copie du rapport, si cela est nécessaire. Dans le cas ou la publication de I’article est
acceptée avec révisions, 1’auteur dispose alors d’un délai raisonnable pour remettre la version

définitive de son texte au secrétariat de la revue

Structure générale de ’article :

Le projet d’article doit étre envoyé sous la forme d’un document Word, police Times New
Roman, taille 12 et interligne 1,5 pour le corps de texte (sauf les notes de bas de page qui ont
la taille 10 et les citations en retrait de 2 cm a gauche et a droite qui sont présentées en taille 11
avec interligne 1 ou simple). Le texte doit étre justifié et ne doit pas excéder 18 pages. Le
manuscrit doit comporter une introduction, un développement articulé, une conclusion et une
bibliographie.

Présentation de I’article :

» Le titre de I’article (15 mots maximum) doit étre clair et concis. De taille 14 pts gras, il
doit étre centré.

» Juste apres le titre, I’auteur doit mentionner son identité (Prénom et NOM en gras et en
taille 12), ses adresses (institution, e-mail, pays et téléphones en italique et en taille 11)

> Le résumé (200 mots au maximum) présenté en taille 10 pts ne doit pas étre une
reproduction de la conclusion du manuscrit. Il est donné a la fois en frangais et en anglais
(abstract). Les mots-clés (05 au maximum, taille 10pts) sont donnés en francais et en
anglais (key words)

> Le texte doit étre subdivisé selon le systeme décimal et ne doit pas dépasser 3 niveaux
exemples:(1.-11.-12.;2.-21.-22.-23.-3.-3.1.-3.2. etc.)

> Les références des citations sont intégrées au texte comme suit : (L’initial du prénom
suivi d’un point, nom de 1’auteur avec I’initiale en majuscule, année de publication
suivie de deux points, page a laquelle I’information a été prise). Ex : (A. Kouadio, 2000
: 15).

» La pagination en chiffre arabe apparait en haut de page et centreée.

» Les citations courtes de 3 lignes au plus sont mises en guillemet frangais («.... »), mais
sans italique.

N.B. : Les caractéres majuscules doivent étre accentués. Exemple : Etat, A partir de ...
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Références bibliographiques

Ne sont utilisées dans la bibliographie que les références des documents cités. Les références
bibliographiques sont présentées par ordre alphabétique des noms d’auteur. Les divers éléments
d’une référence bibliographique sont présentés comme suit : NOM et Prénom (s) de I’auteur,
Année de publication, zone titre, lieu de publication, zone éditeur, pages (p.) occupées par
I’article dans la revue ou 1’ouvrage collectif.

Dans la zone titre, le titre d’un article est présenté entre guillemets et celui d’un ouvrage, d’un
mémoire ou d’une thése, d’un rapport, d’une presse écrite est présenté en italique. Dans la zone
éditeur, on indique la maison d’édition (pour un ouvrage), le Nom et le numéro/volume de la
revue (pour un article). Au cas ou un ouvrage est une traduction et/ou une réédition, il faut
préciser apres le titre le nom du traducteur et/ou 1’édition (ex : 2nde éd.).

Les références des sources d’archives, des sources orales et les notes explicatives sont
numeérotees en série continue et présentées en bas de page.

- Pour les sources orales, réaliser un tableau dont les colonnes comportent un numero
d’ordre, nom et prénoms des informateurs, la date et le licu de I’entretien, la qualité et la
profession des informateurs, son age ou sa date de naissance et les principaux themes
abordés au cours des entretiens. Dans ce tableau, les noms des informateurs sont présentés
en ordre alphabétique

- Pour les sources d’archives, il faut mentionner en toutes lettres, a la premiere occurrence,
le lieu de conservation des documents suivi de I’abréviation entre parenthéses, la série et
I’année. C’est I’abréviation qui est utilisée dans les occurrences suivantes :

Ex. : Abidjan, Archives nationales de Cote d’Ivoire (A.N.C.I), 1EE28, 1899.

- Pour les ouvrages, on note le NOM et le prénom de l'auteur suivis de I’année de
publication, du titre de I'ouvrage en italique, du lieu de publication, du nom de la société
d'édition et du nombre de page.

Ex : LATTE Egue Jean-Michel, 2018, L 'histoire des Odzukru, peuple du sud de la Cote
d’Ivoire, des origines au XIX® siecle, Paris, L’Harmattan, 252 p.

- Pour les périodiques, le NOM et le(s) prénom(s) de I’auteur sont suivis de I’année de la
publication, du titre de I’article entre guillemets, du nom du périodique en italique, du
numéro du volume, du numéro du périodique dans le volume et des pages.

Ex: BAMBA Mamadou, 2022, « Les Dafing dans I’évolution économique et socio-
culturelle de Bouaké, 1878-1939 », NZASSA, N°8, p.361-372.

NB : Les articles sont la propriété de la revue.
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Translation in efl classes as a teaching method:
malian teachers’ perceptions

Diakalia COULIBALY

Spécialiste en Traduction,
Université des Lettres et des Sciences Humaines de Bamako (Mali),
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&
Moussa SOUGOULE
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Email : moussasougoulel@gmail.com

Abstract

This study delves into the contentious issue of translation in English as a Foreign Language (EFL) teaching, focusing
specifically on the views of Malian teachers. Historically rooted in the Grammar Translation Method, which fell out
of favour in the late 20th century due to criticisms of its lack of communicative effectiveness, translation in language
teaching remains a topic of debate. While some argue for its pedagogical benefits, others advocate for an English-
only approach. This paper presents the findings of a questionnaire-based study conducted with 152 Malian EFL
teachers from both university and secondary school settings. The study explores teachers' perceptions of using
translation, particularly the use of French, as a pedagogical tool in EFL instruction. Results indicate that a majority of
teachers perceive translation as a useful aid in overcoming learning difficulties. For example 96% of the respondents
admitted that the use of translation is beneficial in the foreign language classes. Additionally, 91 % agree that
translation helps learners in language classes. This research sheds light on the nuanced perspectives surrounding

translation in EFL teaching and provides insights into its practical implications in the Malian educational context.

Keywords: EFL teaching, French language, Pedagogical tools, teachers’ perceptions, translation

La traduction comme méthode d’instruction dans I’enseignement de 1’anglais,
langue étrangere : perceptions des enseignants maliens

Résumé

Cette étude se penche sur la question controversée de la traduction dans I'enseignement de l'anglais comme langue
étrangere (EFL), en se concentrant spécifiquement sur les points de vue des enseignants maliens. Historiquement
enracinée dans la méthode grammaire-traduction, qui est tombée en disgrace a la fin du XXe siécle en raison des
critiques concernant son manque d'efficacité communicative, la traduction dans I'enseignement des langues reste un
sujet de débat. Alors que certains soutiennent ses avantages pédagogiques, d'autres préconisent une approche
exclusivement en anglais. Cet article présente les résultats d'une étude basée sur un questionnaire menée aupres de
152 enseignants maliens d'EFL, provenant a la fois de l'université et du secondaire. L'étude explore les perceptions
des enseignants sur I'utilisation de la traduction, en particulier I'emploi du frangais, comme outil pédagogique dans

I'enseignement de I'EFL. Les résultats indiquent que la majorité des enseignants considérent la traduction comme un
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outil utile pour surmonter les difficultés d'apprentissage. Cela pourrait se justifier par les 96 % des répondants qui ont
admis que la traduction est une bonne chose dans I’enseignement de la langue étrangere. En plus, 91 % d’entre eux
admettent que la traduction en Francais aide les apprenants dans les classes de langue. Cette recherche met en
lumiére les perspectives nuancées entourant la traduction dans I'enseignement de I'EFL et fournit des éclairages sur

ses implications pratiques dans le contexte éducatif malien.

Mots-clés : Enseignement de l'anglais comme langue étrangére, Langue Francaise, Outils Pédagogiques, Perceptions

des Enseignants, Traduction

Introduction

Translation in foreign language class remains one of the most controversial issues in the
academic arena. As defined by Chanot (1987 : 77, cited in B. T. Ying et al. 2018), translation in
language teaching is « using the first language as a base for understanding or reproducing the
second language». In the same vein, P. Liao (2006) posits that “translation is using one language
as a basic for understanding, remembering, or reproducing another language, both at the lexical
level and syntactic level, and also in either direction from the target or source language into the
other language». For centuries, «translation has been applied for learning a foreign language.
This method dates back to the historical Grammar Translation Method (J. House 2016)”.
However, this method has always been a highly debated issue and opposed linguists and

education specialists.

Scholars prohibit the use of translation in language classroom and reject the fact that it is a
pedagogical resource. For example H. Sorhus (1975, cited in B. T. Ying et al. 2018) asserts that
“translation is a cause of interference in second language class”. C. MacDonald (1993, cited in B.
T. Ying et al. 2018) argues that the use of the target language in the classroom can motivate the
students and they will feel more encouraged when they are able to understand and use the target
language. He believes that over-reliance on the L1 (French) will actually demotivate the students.
In another study, A. Carreres (2006) opines that « translation is a useless method and does not
perform well in bringing out the exact meaning of a word, which can cause the students to feel

frustrated and demotivated in foreign language learning».

Although the use of translation is criticized and abandoned by many teachers in language
learning settings, there are still many studies in the field of translation for language learning and

these studies have come up with evidence showing the usefulness of translation in classroom.
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Several of these studies have proven that translation is one of the effective methods used by
students for learning a foreign language. J. House (1977: 228), a German linguist and translation
scholar, discussed the role of translation in foreign language teaching several decades ago. She
made the following statement: “We believe that, if translation is carried out as an exercise in
establishing pragmatic equivalence by relating linguistic forms to their communicative functions
as utterances, it may fulfill a useful, contributory role in achieving the objective of

communicative competence”.

P. Newmark (1988: 4) calls for the use of translation in foreign language class. He notes «
translation increases your English vocabulary co-extensively with your knowledge of facts and
new foreign language words». In 2001, translation and interpreting were officially included into
the Common European Framework of Reference for Languages. It was stated in the document
that:

Language use, embracing language learning comprises the actions performed by
persons who as individuals or as social agents develop a range of competences,
both general and in language competences. They draw on the competences at their
disposal in various contexts under various conditions and under various constraints
to engage in language activities involving language processes to produce and/or
receive texts in relation to themes inactivating those strategies which seem most
appropriate for the tasks to be accomplished. The monitoring of these actions by
the participants leads to the reinforcement or modification of their competences
(Council of Europe 2001, p.9).

In essence, the passage illustrates that language use and learning are dynamic processes involving
continuous adaptation, strategic planning, and reflective monitoring. It portrays language learners
as active agents who consistently develop and refine their skills in response to varying contexts
and challenges. In the same vein R. Popovic (2001) claims that translation can be beneficial to a
language class as it supports the students’ learning. A. B. Fernandez-Guerrera (2014) sheds more
light on the role of translation in language class when he states that translation can be a great aid
to foreign language learning. G. Cook (2010: xx) strongly argues for the use of translation in
language class as both a means and an end. He believes pedagogical translation as a means to
achieve an end, and translation for professional purposes is practiced to acquire skills in of
translating. This argument distinguishes pedagogical translation from professional translation.
Pedagogical translation is a tool for language teaching and learning, whereas professional
translation is a means of inter-linguistic and cross-cultural recontextualization. In a similar line of

reasoning, A. J. Asunka and S. D. Novieto (2014: 147) draws attention on the role of translation
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in foreign language setting. They posit that «the translation of sentences, mini-dialogue and short
chunks of texts, can be a very useful and interesting activity in class». Translation has also been
discussed as a communicative activity, that’s one that enables the transfer of messages from
source to the target language with an active oral output from the students, an analytical and brain-

wracking activity or one that invites students to analyse utterances with critical mind (ibid).

The purpose of this study is to investigate Malian EFL teachers’ perceptions on the role of

translation through the resort to French in English classes.

1. Methodology

1.1. Participants and setting
This study was conducted at Université des Lettres et des Sciences Humaines de Bamako
(ULSHB), and four (4) secondary schools in Bamako. The target population is EFL teachers both
at the University and the secondary school. A quantitative research approach has been used for
the data gathering through a questionnaire-based survey. A total of 152 Malian EFL teachers
participated in the study, comprising 33 university teachers and 119 secondary school teachers.

1.2. Instruments
The questionnaire was designed to investigate teachers' perceptions regarding the use of
translation, specifically the use of French as a method for teaching EFL. The survey focused on
gathering data on teachers' views, attitudes, and beliefs regarding the efficacy of translation in
EFL instruction. The questionnaire was distributed to participants, who provided responses based
on their experiences and perspectives. Data analysis was conducted to identify patterns, trends,
and consensus among teachers regarding the role of translation in EFL teaching in the Malian

context.

1.3. Data analysis
Multiple data have been collected during this study. All the data obtained were stored, processed
and analysed. As mentioned earlier in this paper, the present study is a quantitative one. A
guantitative technique was used to analyse the gathered data. In doing so, all the data obtained

from the informants were anlysed by using Microsoft Word and presented in graphs.

2. Results
The 1% question of the study was about teachers’ experience in EFL teaching.
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RQ1: For how many years have you been teaching English?

In this question, the figures 1-5, 6-10, 11-15, 16-20, more than 20 have been suggested to
participants to allow them to indicate their years of experience. As chart 1 shows, all of the
teachers possess some experience in teaching English language. The percentage of the
participants’ years of experience are as follows: 1 to 5 years (21%), 6 to 10 years (15%), 11 to 15
years ( 24%), 16 to 20 (21%), and those with more than 20 years of experience in EFL teaching is
18%. Therefore their views on the topic can be tangible information for the researcher.

Figure 1: Teachers’ experience in EFL teaching

Teachers years of experience in teaching

25%

24%
21% 21%
18%

20% 15%
15%
10%

5%

1-5 6-10 20 +
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Percentage
"4

R

0%
11-15 16-20

Duration

RQ2: Is the use of translation conducive to EFL class?

In this question the large majority of teachers (96%) admitted that the use of translation is
advantageous in the foreign language class and should be encouraged anytime it is necessary.
Only 6% of the teachers disagree with the use of French, however, they think it should be just the

last resort.

Akiri N°007, Juin 2024



» REVUE AKIRI ISSN-L: 2958-2814

&\M egtmlismiperitiy o o 49 ISSN-P: 3006-306X

et Civilisations

Figure 2: The conduciveness of translation in English class

Translation is conducive in the English class

B YES mNO

6%

RQ 3: Do you use French (L1) in your English class?

Question 3 investigates whether teachers use French in their EFL classes. The following
suggestions were made to participants in order to know whether they use French or not: never/
occasionally/frequently/almost always/always. These results were obtained from the participants:
I never use French (0%), | use French occasionally (57%), | use French frequently (27 %), | use

French almost always (3%), | always use French (13%).

Figure 3: Teachers’ use of French in English class

Teachers' use of French in EFL classes

m | don't use French in class ® 1 use French occassionaly
I use French frequently ~ m 1 use French almost always

m | use French always

0%

RQ 4: What percent of the time do you think French should be used? (For example 0%,
5%; 10% etc...)
In this question regarding the percentage of the use of French, Malian EFL teachers have

different views when it comes to resorting to French through translation activities in the English
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class. However, they all have one point in common, that is they indicated some percentage of
French they think can be applied in English. The following responses were obtained from the
participants: French can be used 1%, 5%, 10% 15%, 20%, 30%, 40%, 50%. None of the
participants has indicated there should be 0% French use, that is the Only-English, and 12% of
the participants were undecided about this question.

Figure 4: Teachers’ view on the percentage of the use of French in class

Percentage of French in the English classes

40 .

30 7
20 7.
0 =

m Percentage of French in the English classes

RQ 5: Translation activities aid students better to comprehend and learn easily the foreign

language

The purpose the 5" question in this study is to know whether the participants concur with the

hypothesis that translation activities can help comprehend and learn foreign language.

Figure 5: Teachers’ view on translation activities in class

Teachers' views on whether translation helps students

m Agree m Somehow agree Don't agree ® Totally agree

0,
6% 3%
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RQ 6: What is your perception on the use of French in English class?
This question aims to examine teachers’ perceptions on resorting to French in English class. The
participants had to tick one of the responses according to their perceptions on the question: good/

very good/ sometimes good/ not good at all.

Figure 6: Teachers’ perceptions on the use of French in class

Teachers' perceptions

m Good m Very good Sometimes good m Not good at all
3%

\

3. Discussion
It was found that the overwhelming majority of teachers who participated in these surveys
concurred that using French as a translation device has a pedagogical benefit in teaching English
as a foreign language. This agreement is in the same line with S. Said and A. Mohammad’s
(2001) opinion that translation is very important for foreign language teaching because it allows
conscious learning and control of the foreign language, and it reduces native language
interference. They believe that incorporating translation activities involving French offers many
advantages that should be utilized in EFL classes. Some of these relevant advantages can include:
comprehension, negotiating meanings, making links with L1, building reading and writing,
vocabulary enhancement, enhancement of linguistic competence and performance, and triggering
learning curiosity, hence they believe the use of French is conducive in language class. However,
they admit that the use of French should be controlled, that is it should be practiced when it is

necessary.

It was noticed that none of the teachers supports the only-English class, that’s a classroom

environment where only the English language is used for instruction and communication, they
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rather prefer the occasional use of French. For example, 57% of the respondents stated that they
use French occasionally (figure 3). The participants have also expressed different views regarding
the percentage of French to be used in class, and indicated a number of percentages they think,
should be used. The large majority of them (figure 5) are adamant that translation activities can
help students in comprehending the foreign language. In the last question, the findings showed
that the large majority of the respondents, 58% (figure 6, have positive perceptions on the use of
French in English class. These findings are supported by G. Neoleous and A. Krulatz (2018) on

the Norwegian Teachers’ perspectives on the use of students’ mother tongue in the classroom.

Conclusion

In the light of the findings obtained from this study, it can be said that many participants believe
that translation plays a positive role in English learning process. However, the results also
demonstrate that translation should not be overused. They prefer the judicious use of French, for

it is beneficial for the learners.

Overall, it can be inferred that translation plays an important facilitative role in EFL classes for

students, and for teachers who want to make comprehension easier in L2 for their students.

With respect to Malian teachers’ beliefs about using French in teaching English, generally they
expressed that the use of French is an assisting tool both for teachers and students at the
university and the secondary school. They consider translation as a positive learning resource for
students to comprehend better, improve vocabulary, and enhance linguistic competence and

performance.

This study, however, is limited to the University and the secondary school teachers and requires
definitely further investigations, involving a larger sample of participants or using different
instruments. In other words, for future research, similar studies about the role of translation in

EFL teaching are recommended with different subjects, instruments and with different variables.
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